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Abstract
Academic cheating is one type of unethical academic behaviors or academic dishonesty. It is crucial as it affects the credibility
and predictive accuracy in university admission criteria. Dealing with academic cheating requires identifying the main causes of
the problem. This study aims to explore the impact of a written code of ethics in Egyptian academic institutions on cheating
among undergraduate students. The study uses two cases of a private and a public academic institution. Both universities are
located in Cairo. Findings indicate that the public academic institution tends to have an organizational culture that enhances
ethical practices compared to the private institution. Academic cheating in both universities is influenced by a number of
organizational factors including communication of ethical behavior, severity of punishment, the likelihood to be caught or
reported, and influence of peer behavior. More concern for communication of ethical behavior is needed in private academic
institutions to reduce the level of academic cheating among undergraduate students.
Keywords: academic cheating; ethical culture; code of ethics; undergraduate students; organizational forces.

1. Introduction
Managing ethical behavior is a critical problem for business organizations. However, it is difficult to understand the
different factors which influence ethical behavior of organizational members. Researchers have been highly concerned
with relating the ethical behavior to the corporate code of ethics, professional codes, and mission statements. The
effectiveness of the corporate code of ethics has been widely examined by many researchers (e.g. Marnburg, 2000;
Schwartz, 2001; Sims & Brinkmann, 2003; McClearn, 2004). Despite research disagreement about the impact of code of
ethics on the behavior of organizations, it is agreed that codes of ethics can be useful for decision making. Also, codes of
ethics are valuable in conveying organizational values to stakeholders.
Meanwhile, several studies have examined the content of a corporate code of ethics (e.g. Singh et al, 2005;
Kaptein, 2004; Wood, 2000; Lefebvre & Singh, 1996; 1992; Hite et al, 1988; Mathews, 1987). Cressey & Moore (1983)
analyzed the corporate ethical code by focusing on three major elements (contents): the behaviors and actions discussed
in the code, the enforcement procedures mentioned in the code, and the penalties associated with illegal actions. The
three elements of analysis were the basis for a large number of studies that have focused on analyzing the content of a
corporate code of ethics
Corporate codes of ethics differ from professional codes and mission statements. However, the three terms are
being used interchangeably and overlap (Stevens, 1994). In its simple form, a corporate code of ethics is described as a
`statement setting down corporate principles, ethics, rules of conduct, codes of practice or company philosophy
concerning responsibility to employees, shareholders, consumers, the environment, or any other aspects of society
external to the organization` (Langlois & Schlegelmilch, 1990; p.522). Similarly, Kaptein (2004) explains that the code of
ethics clarifies the company`s values, norms, objectives and what the company can be held accountable for.
Professional codes demonstrate the `goals and beliefs for a specific group of professionals` (Stevens, 1994, p.64).
They are used to guide practitioners in their practice (Stevens, 1994). Professional codes evolve in response to social,
environmental and economic standards. Nevertheless, mission statements attempt to address `strategic management
issues` (Stevens, 1994, p.64). According to Pearce & David (1987), mission statements define the fundamental unique
purpose that sets a business apart from other firms of its type and identify the scope of business. Compared to corporate
ethical statements, mission statements directly address issues related to strategic planning. Mission statements are
similar to corporate codes of ethics when they cover more metaphysical concepts such as values and ideals (Stevens,
1994).
In academic institutions, the issue of ethics is considerably important. Researchers have been highly concerned
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with discussing ethical and unethical actions including academic dishonesty. Academic cheating is one type of unethical
academic behaviors, or academic dishonesty. Understanding causes of academic cheating is important, given the
widespread and rise of cheating (McCabe et al, 2001).
Many researchers have discussed factors causing academic cheating. Despite this, there is a lack of the research
discussing this issue in the Middle East, particularly in Egypt. Studying academic cheating and its causes in academic
institutions as well as relating this behavior to organizational code of ethics is significant to improve the educational
process. Academic cheating might take place among undergraduate and postgraduate students as well as academics.
However, the level of cheating among undergraduate students has tremendously increased (e.g. Young, 1998; Donahue
& Heard, 1997; Diekhoff et al, 1996; McCabe & Trevino, 1997; Baird, 1980). This study investigates the existence of a
code of ethics in the Egyptian universities and its impact on the creation of an ethical climate. Further, the study explores
the influence of codes of ethics on the level of academic cheating among undergraduate students. The aim of the study
is to provide guidelines to reduce the level of academic cheating and enhance the quality of education in Egyptian
universities.
2. Ethics in organizations: climate, culture, and code of ethics
Ethics are usually related to morality. As explained by Aldag & Stearns (1991), business ethics reflect a set of rules that
specify the sort of behaviors that the business and its employees have to follow. In business term, ethics reflect who you
are and justify your actions. It is usually assumed that what is right or wrong is the same to everyone. Thus, there is no
need to communicate it in a written form within the organization. Business ethics are applied ethics that reflect what is
perceived as appropriate in the organization (Ralston et al, 1994; Velasquez, 1992). However, this might cause serious
problems. as, It is manager`s responsibility to ensure that business ethics are clear enough to all organizational members
(Gbadamosi, 2004). The challenge is to communicate ethics in a way that recognizes that ethics are not obvious and
similar in everyone`s understanding. Gbadamosi (2004) argues that managers need to avoid too much moral dialogue
that might lead to endless dilemma about ethics.
For the past 15 years, there has been an increased interest in understanding the ethical behavior/actions as well
as the ethical decision-making. The growing body of literature about business ethics ensures that ethics play an
important role for management both from an academic and a practitioner point of view. Also, there has been an
increased concern with understanding the ethical organizational culture and climate. Ethical climate has been defined by
Schneider (1975) as the stable, psychologically meaningful perceptions which the members of an organization hold
concerning ethical procedures and policies. Further, Victor & Cullen (1988) defined ethical climate as the predominant
perception of organizational practices and procedures that have ethical base (Victor & Cullen, 1988). Thus, the ethical
climate of the organization is affected by the organization`s politics, procedures, practices, and reward systems. These
are referred to as organization`s normative systems (Barnett & Vaicys, 2000).
Using the same approach of Erben & Güneúer (2008) and Dickson et al (2001), the term `climate regarding ethics`
will be used in this study instead of the term `ethical climate`. As justified by Erben & Güneúer (2008), this is because of
two main reasons. First, ethical climate implies that the behaviors are seen as ethical in the large society. However,
behaviors that might be seen as ethical within the organization may be unethical at the society level because climate is
locally defined. Second, although ethical climate can be interpreted as a strong climate for ethical behaviors, identifying
what is ethical differs among organizational members. Nevertheless, the term `ethical climate` implies a macro-level
analysis/construct. However, the term `climate regarding ethics` focuses on the micro-level and individual decision
making in the organization (Erben & Güneúer, 2008; Wyld & Jones, 1997). This is useful for this research that focuses on
the individual perception of ethics and its impact on decisions and behaviors within the organization.
Different organizations worldwide are concerned with developing what is referred to as a `corporate code of
ethics`. A corporate code of ethics is one of several influences on business ethics. Stajkovic & Luthans (1997) explain
that individual`s perception of business ethics standards and conduct is influenced by institutional, personal, and
organizational factors (e.g. code of ethics). Corporate code of ethics has been differently defined in the literature.
Langlois & Schlegelmilch (1990) define a corporate code of ethics as `a statement setting down corporate principles,
ethics, rules of conduct, codes of practice or company philosophy concerning responsibility to employees, shareholders,
consumers, the environment, or any other aspects of society external to the company` (p.522). These documents differ
in their length, i.e. number and depth of topics covered (Singh et al, 2005).
Singh et al (2005) discuss the research concern with business ethics in general and code of ethics in particular.
According to Singh et al, a code of ethics enhances organizational reputation and image. It affects the organizational
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internal and external stakeholders and hence creates a negative or a positive impression about the organization. Further,
the code conveys a message that the corporation is committed to ethical behavior. Also, a corporate code of ethics could
gather employees around a corporate culture, the values of which are expressed in the code. In addition, Berenbeim
(2000) justifies the increased importance of corporate codes of ethics by the globalization of markets and the need for
core principles that are universally applicable.
Research about ethics demonstrates that organizational climate is important in shaping employees` behaviors and
attitudes. As, they provide information about what is acceptable and what is unacceptable within the organization.
Further, researches report that organizational climate influences some organizational outcomes such as job satisfaction,
performance and commitment (Weeks et al, 2004; Cullen et al, 2003; Treviño et al, 1998; Deshpande, 1996). However,
there is a research disagreement on the effectiveness of a corporate code of ethics and its impact on the behavior of
organizational members. Adams et al (2001) found that employees from companies with codes of ethics consider
themselves more ethical than employees from organizations without codes of ethics. Further, Adams et al (2001) found
that employees from organizations with codes of ethics are more satisfied with the outcomes of their organizations than
their counterparts from organizations without codes. Similarly, Somers (2001) and Schwartz (2001) found that codes of
ethics influence the ethical behavior of the organization and enhances employees` commitment. This is similar to other
researchers who demonstrate a significant relationship between the code of ethics and the ethical behavior of
organizational members (e.g. Stohs & Brannick, 1999; Pierce & Henny, 1996; McCabe et al, 1996; Ferrel & Skinner,
1988).
Conversely, there is another body of research that reports no impact or a little impact of ethical code on
organizational performance (e.g. McKendall et al, 2002; Wotruba et al, 2001; Clark & Leonard, 1998; Mathews, 1988).
Despite research disagreement on the impact of codes of ethic on the behavior of the organization, it is argued that those
codes are valuable in corporate decision making and it provides a signal to stakeholders about the value of the
organization (Singh et al, 2005). Singh et al (2005) argue that the existence of a code of ethics is not enough as it is
important for the organization to support this code by strict compliance measures and other ethics initiatives.
Discussion of codes of ethics and their impact on organizational performance, commitment, and employee
satisfaction draws attention to the existence of a code of ethics in Egyptian universities and its impact on the
organizational behavior and academic cheating. Accordingly, it is important for this study to answer a number of
questions including: Is a written code of ethics available in public and Egyptian private academic institutions? What is the
impact of a written/unwritten code of ethics on organizational climate towards ethics? Specifically, what is the impact of a
written code of ethics on academic cheating?
3. Academic cheating: a case of unethical behavior
Academic cheating is one type of unethical academic behaviors or academic dishonesty (McCabe et al, 2001). It may
take place among undergraduate as well as postgraduate students. This study focuses on academic cheating among
undergraduate students. Many researchers argue that the incidence of cheating among undergraduate students has
tremendously increased (e.g. Young, 1998; Donahue & Heard, 1997; Diekhoff et al, 1996; McCabe & Trevino, 1993;
Baird, 1980). McCabe & Trevino (1993) indicated that more than 67% of students confessed to cheating at least once.
Further, Brown (2000, 1995) argued that over 80% of students admitted to committing cheating at least once.
The problem in academic cheating is that it is usually unreported by faculty staff (Rawwas & Isakson, 2000). With
few exceptions (e.g. Gbadamosi, 2004), there is a lack of research on students` ethical conduct that relate academic
cheating with business ethics (Brown, 2000; Rawwas & Isakson, 2000). The importance of relating business ethics to
academic cheating comes from the assumption that students, who are likely to be involved in academic cheating or at
least perceive it as an acceptable behavior, would hold similar perception of business ethics and ethical value
assessment (Lin, 1999; Khan, 1997; Glenn, 1992; Small. 1992; Preble & Reichel, 1988 ).
The causes of academic cheating have been widely discussed in the literature. The most common reason for
academic cheating, as reported in the literature, is getting a good grade (Meade, 1992; Nuss, 1984; Baird, 1980). Other
reasons include, a lack of study time, a heavy course workload, and a low risk of getting caught (Meade, 1992; Nuss,
1984; Baird, 1980). Rawwas & Isakson (2000) along with Michaels & Miethe (1989) found that cheating as an unethical
behavior was inversely related with the severity of punishment. This supports Buckley et al (2001) in their argument that
unethical behavior is inhibited to the perceived probability of being caught as well as the severity of punishment of the
behavior.
Academic cheating is crucial as it affects the credibility and predictive accuracy in university admission criteria
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(Gbadamosi, 2004; Khan, 1997). Dealing with academic cheating requires identifying the main causes of the problem.
Research on academic cheating can be divided into two types: studies that focus on individuals’ characteristics and their
impact on cheating, and studies that relate academic cheating to organizational or situational factors (Gbadamosi, 2004;
Rawwas & Isakson, 2000). For example, gender is one of the factors that were studied in the literature to show their
impact on academic cheating. Research shows different results regarding the influence of gender differences on
academic cheating. Some researchers found no impact of gender differences on cheating (e.g. Sikula & Costa, 1994;
Stanga & Turpen, 1991). Others have reported a difference between males and females with respect to academic
cheating (e.g. Buckley et al, 2001; Ameen et al, 1996; Davis et al, 1992; Aiken, 1991). However, research results differed
regarding which gender tends to cheat more than the other. Whilst Ameen et al (1996) found that male students
engaged in unethical behavior than female students, Buckley et al (2001) reported that female students had a higher
probability of being engaged in unethical behavior than their male counterparts. Age is also one of the factors that were
studied in the literature to show their impact on cheating. Research argues that younger students tend to cheat more
than older students (McCabe et al, 2001; Haines et al, 1986; Anton & Michael, 1983). However, it is unclear whether this
relation is due to age or class rank.
Despite the concern with studying the impact of individual factors (e.g. age & gender), it is argued that they are
less influential than contextual factors on academic cheating (McCabe & Trevino, 1997). Contextual factors include
factors such as peer cheating behavior, peer disapproval of cheating behavior, and perceived severity of penalties for
cheating. Research demonstrates that peers` behavior is a crucial factor that influences academic cheating (McCabe &
Trevino, 1997; McCabe & Trevino, 1993; Bandura, 1986). The degree to which students perceive that their peers engage
in a cheating behavior was significantly related to students` cheating behavior (McCabe & Trevino, 1993). McCabe &
Trevino (1993) concluded that peers` behavior provides a normative support for cheating. In such a climate, `the noncheater feels left at a disadvantage ` (McCabe & Trevino, 1993, p.533).
Gbadamosi (2004) discussed academic cheating as one type of unethical academic behavior or academic
dishonesty. Gbadamosi (2004) discussed the mediating factors in academic dishonesty and referred to them as
interventions. Interventions may be presented in other students who call the attention of the examiner to the incident of
cheating by other students. However, research has not clarified whether calling examiners` attention to unethical
behavior would make a difference in reducing academic cheating. Another intervention is teaching a course of ethics.
Researchers argue that teaching a course in ethics does not make a difference in reducing unethical behavior including
academic.
Discussion of different causes of academic cheating draws attention to the impact of organizational ethics.
Specifically, it is important to explore the impact of codes of ethics and organizational climate towards ethics on
academic cheating. Despite the importance of individual factors, this study focuses on the impact of
institutional/organizational factors on academic cheating among undergraduate students. The impact of contextual
factors (interventions) is also taken into consideration.
4. Research objectives
This study aims to explore the impact of a written code of ethics in Egyptian academic institutions on cheating among
undergraduate students. To achieve this aim, the study has four main objectives. The first objective is to understand the
main causes of cheating among undergraduate students. The second is to explore the impact of organizational climate
towards ethics and examination misconduct. The third objective is to explore the differences between the contents of a
code of ethics in private and public academic institutions. The fourth is to investigate the extent to which the contents of a
code of ethics are communicated to undergraduate students in private and public academic institutions.
5. Methodology
This is a comparative case study research. To achieve the research aim and objectives, the study uses two cases of a
private and a public academic institution. The public is the Faculty of Commerce & Business Administration, Helwan
University (HU). The private is the School of Management, the Modern University for Information & Technology (MTI).
Both universities are located in Cairo. A comparative case study allows a better understanding of each case. Further, it
allows for an in-depth understanding of similarities and differences. This makes it easier to achieve the research
objectives.
Three types of data were used: documentary, questionnaire, and interview data. Using different sources of data
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enhances the internal validity of the study. Further, mixing qualitative and quantitative sources of data increases the
research validity and reliability. The three sources of data are discussed below:
5.1 Documentary data
this type of data was used to provide a background about the main themes of the study including ethics, organizational
ethics, ethical climate, ethical culture, code of ethics, academic cheating, and factors that influence examination
misconduct (individual and organizational). This was influential in identifying the research aim and objectives.
5.2 Questionnaire data
Data was collected from undergraduate students in the Faculty of Commerce & Business Administration, Helwan
University (FCHU) and School of Management, MTI University (SMMTI). Participants represented students in the
departments of management, accounting and economics in Helwan University and students from the departments of
finance, accounting, marketing and management in MTI University. Participants were randomly selected from
undergraduate students in all academic years.
500 questionnaires were distributed randomly among undergraduate students in different departments and
academic years. This included 250 questionnaires in each university. All questionnaires were returned however; only 450
questionnaires were completed and could be used. All questionnaires were anonymous. Thus, unusable questionnaires
couldn’t be returned back to students. Questionnaires response rate was 90%.
Questionnaires were designed using Likert scale. Students were asked to express their opinions regarding a
number of statements using five levels of agreement: strongly disagree (SD), disagree (D), indifferent (I), agree (A),
strongly agree (SA). Questions were driven from the literature. Review of the literature summarized a number of
organizational factors that influence academic cheating among undergraduate students (e.g. Gbadamosi, 2004; Rawwas
& Isakson, 2000; McCabe & Trevino, 1997; 1993). In this study, the questionnaire covered six main dimensions:
students` cheating behavior, communication of ethical behavior, severity of punishment, influence of peer behavior, and
the likelihood to be caught or reported. Each dimension was measured using a number of statements. This is shown
below:
5.2.1 Cheating behavior:
1.
2.
3.
4.
5.
6.

I would ordinarily cheat in an examination.
I have never cheated in an examination.
If necessary, I would seek assistance from a colleague during an examination.
It is normal for any student to cheat, to some extent, in an examination.
Students must pass an exam by all means.
Religious beliefs have nothing to do with cheating.

5.2.2 Communication of ethical behavior
1. Academics and administratives spend a lot of time with students to explain the school values and ethics.
2. Students are encouraged to ask any question to know and understand rules of proper conduct during
examination.
3. Seriousness of cheating and severity of punishment are stressed in every possible opportunity.
5.2.3 Severity of punishment
1.
2.
3.
4.

The seriousness of cheating is rarely mentioned by faculty staff.
Cheating behavior is very serious in our faculty.
Penalties of cheating are not strong enough to stop cheating behavior.
Students who have been caught cheating have not received a serious punishment.
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5.2.4 Influence of peer behavior
1.
2.
3.
4.

It is less risky to cheat when all students do.
I never cheat even if my colleagues do.
There is a less opportunity to be caught when most of students cheat.
Although I am not brave enough, I get the courage to cheat when all students cheat during an examination.

5.2.5 The likelihood to be caught or reported
1.
2.
3.
4.
5.
6.
7.

The faculty has a rigid ethical climate.
Invigilation during examination is very firm.
Invigilators are very clever and can easily catch any student who cheats during an examination.
Even clever students will get caught if they cheat.
If I find a student cheating during an examination, I’ll call the attention of the invigilator.
It is an appropriate behavior, if a student reports another student cheating in an examination.
It is not my responsibility to report a cheating student or alert the invigilator.

5.3 Interview data
Although the questionnaire was useful in providing an explanation of students` cheating behavior and the main
organizational factors that influence students` cheating behavior, a more in-depth understanding of these factors was
needed. To achieve this, questionnaires were followed by semi-structured interviews to gain a better understanding of
questionnaires` results. 30 interviews were conducted with undergraduate students: 17 in HU and 13 in MTI University.
Interviews covered the same dimensions covered in the questionnaire. However, students were given the opportunity to
better explore, clarify, and discuss their opinions. To gain a better and accurate understanding about code of ethics in
both universities, it was essential to interview academics and administratives. As, students were unsure about the
availability of a code of ethics, its content, and the extent to which it is used. 15 interviews were conducted: 6 in HU and 9
in MTI. Interviews supported questionnaires` results and allowed gaining a more comprehensive view of academic
cheating in public and private academic institutions.
6. Findings
Research findings are discussed below. The words school, faculty, university and academic institution are used
interchangeably.
6.1 Cheating behavior
The findings of this study suggest that academic cheating among undergraduate students in private academic institutions
is more than cheating in public institutions. This is shown in Table 1.
Table 1. Cheating Behavior in Private and Public Academic Institutions
SD
1.
2.
3.
4.

I cheated in exams more than once
I might cheat in an examination
I have never cheated in an examination
If necessary, I would seek assistance
from a colleague during an examination.
5. It is normal for any student to cheat to
some extent in examinations.
6. Students must pass an examination by
all means
7. Only careless students get caught when
they cheat.

D

HU

MTI

HU

30.8%
40.2%
50%
38.8%

20.3%
8.2%
42.2%
3.5%

28.9%
20.6%
20%
20.6%

I
MTI

1.3%

37%

MTI

16.7% 12% 8.9%
9.1% 8% 11.1%
28.3% 15% 28.3%
12.6% 6% 20.9%

30.8% 0.8% 22.2% 11.3%
30%

HU

8%

9.4%

6.7% 3.6% 30.4%

20.9% 20.4% 17.8% 11.2% 32.5% 22.7%

593

A
HU
MTI
20%
40.8%
18.8%
38.3%
5%
9.3%
20.8%
38.1%
20.2%
15.7%
11.6%

SA
HU

MTI

8.3%
12.4%
10%
13.8%

13.3%
33.3%
1.2%
24.9%

16.2% 18.8% 60.3%
28.9% 13.7% 32.7%
33.2% 17.2% 12.5%
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Academic cheating is influenced by a number of factors. This is shown by other research findings.
6.2 Communication of ethical behavior
Communication of ethical behavior reflects the faculty`s code of ethics and is reflected in the organizational climate. It is
possible to argue that organizations with a strong code of ethics are those that care about the communication of the
organizational norms, values, and expected ethical behavior. Communication of ethical behavior to different members of
the organization leads to an ethical climate that guides all organizational actions and the behavior of organizational
members. Ethical behavior tends to be more important in the public faculty compared to the private one – Table 2.
Table 2. Importance of Communicating Ethical Behavior
SD
HU
MTI
1. Academics and administrators in 20.7% 40.1%
my faculty spend a lot of time
with students explaining the
faculty values and ethics.
2. Faculty staff encourages
19.2% 39%
students to know and abide by
rules of ethical behavior in
examination.
3. Seriousness of cheating and
19.2% 39%
severity of penalties are highly
stressed by faculty staff.

HU
17.8%

D
MTI
22.9%

I
A
HU
MTI
HU
MTI
19.1% 13.8% 20.1% 11%

HU
22.3%

SA
MTI
12.2%

32.6%

30.1%

1.6%

3.7%

18.9%

9.9%

27.7%

17.3%

32.6%

30.1%

1.6%

3.7%

18.9%

9.9%

27.7%

17.3%

In the public faculty, ethics in examination conduct are stressed by different organizational members (academics &
administratives) in every possible occasion. Although this is done informally, academics use the lecture rooms to stress
the seriousness of cheating and the sever penalty that cheaters face. This is highly influential in reducing cheating
behavior. On the contrary, organizational ethics are rarely discussed in the private school. Cheating behavior and
cheating penalties are not serious points of discussion among faculty members and students.
Thus, the public academic institution tends to be more concerned with the discussion and communication of issues
related to ethical behavior with undergraduate students, compared to private institutions.
6.3 Severity of punishment
Level of punishment and type of penalties are crucial factors that influence academic cheating. It is argued that severity
of punishment reduces the level of cheating. Punishment of academic cheating in the public business school is severe.
Table 3. Punishment of Unethical Behavior
SD
D
HU
MTI
HU
MTI
37.2% 11.3% 41.2% 7.3%

1. The seriousness of cheating is
rarely mentioned by faculty staff.
2. Cheating behavior is very serious 20.3% 40.8% 8.2% 20.9%
in our faculty.
3. Penalties of cheating are not
40.4% 0% 20.1% 7.6%
strong enough to stop cheating
behavior.
4. Students who have been caught 30.4% 2.4% 38.9% 13.8%
cheating have not received a
serious punishment.

I
HU
MTI
16.2% 19.3%

HU
3.3%

A

SA

0.7%

8.3%

33.3% 12.7% 38.1% 17.3%

1.2%

12%`

20.9% 23.7% 17.4% 56.7%

9.8%

18.5% 20.1% 44.2%

MTI
39.2%

HU
2.1%

0.8%

MTI
22.9%

21.1%

Whilst cheating penalty in the private business school does not exceed failure in the subject, penalty for cheating in the
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public school ranges from failure in the entire academic semester to failure in the whole academic year. As reported by
students in the private school, in most cases of cheating, the invigilator does nothing more than calling the attention of
the student. They reported that the most likely reaction to an incident of cheating would be failure on the test or
assignment (41%), simple warning (32%) ,or nothing (27%).
The severe punishment and penalties of academic cheating in the public business school reflects the faculty’s
concern for an ethical climate. This is highly influential in reducing the level of academic cheating among undergraduate
students.
6.4 Influence of peer behavior (Peers` engagement in cheating behavior)
Peer behavior is a crucial factor that influences academic cheating in private and public academic institutions. In general,
students have more courage to cheat during an examination when their fellows do. As reported by undergraduate
students, it is not easy to be caught when most of students cheat during an examination. Students believe that if most of
the students cheat, punishment will not be so harsh. The influence of peer behavior on academic cheating in HU and MTI
is shown in Table 4.
Table 4. Influence of Peer Behavior on Academic Cheating
SD
1. It is less risky to cheat
when all students do.
2. I never cheat even if my
colleagues do.
3. There is a less opportunity
to be caught when most of
students cheat.

HU
9.8%

MTI
9.3%

HU
24.3%

D
MTI
12.2%

HU
8%

I
MTI
9.9%

HU
27.7%

A
MTI
40.3%

SA
HU
MTI
30.2% 28.3%

8.6%

23.3%

37.8%

37.6%

12.2%

27.3%

12.6%

7.6%

28.8%

4.2%

13.1%

7.5%

17.8%

6.8%

10.7%

16.2%

27.6%

36.6%

30.8%

32.9%

6.5 The likelihood to get caught or reported (i.e. The existence of clear rules regarding unacceptable behavior)
The cleverness of invigilators is influential in reducing examination misconduct. Invigilation represents a major difference
between the public and private institutions. This is shown in Table 5. In FCHU, the faculty applies a rigid invigilation
system to reduce cheating among undergraduate students as much as possible. Invigilators are well trained and clever
enough to catch cheating students. Nevertheless, they are clever enough not to give students the opportunity to cheat.
This is not the case in MSMTI. Usually, the subject instructor is the invigilator. The invigilator may not be available in the
examination room most of the time. As students argue, some invigilators do not take an action when they observe a case
of cheating. This is a good chance for students to cheat.
Table 5. Differences in the Existence of Clear Rules Regarding Unethical Behavior
SD
1. The faculty has a rigid ethical
climate.
2. Invigilation during examination
is very firm.
3. Invigilators are very clever and
can easily catch any student who
cheats during an examination.
4. Even clever students will get
caught if they cheat during an
examination.
5. If I find a student cheating
during an examination, I’ll call the
attention of the invigilator.

D

I

A

SA

HU
16.7%

MTI
30.2%

HU
9.3%

MTI
32.7%

HU
2.5%

MTI
15.7%

HU
30.7%

MTI
11.6%

HU
40.8%

MTI
9.8%

14.2%

32.2%

9.1%

32.7%

4.4%

14.6%

24%

8.6%

48.3%

11.9%

14.7%

32.2%

9.8%

32.7%

2.4%

14.6%

27.8%

8.6%

45.3%

11.9%

11.2%

32.3%

12.8%

28.4%

2.1%

9.2%

40.6%

20.5%

33.3%

9.6%

50.3%

55.3%

22.7%

36.7%

7.4%

1.2%

9.6%

4.7%

9.2%

2.1%
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31.9%

41.3%

47.2%

5%

0.7%

11.3%

12.2%

8.8%

8%

6%

3.3%

13.5%

11.2%

0.6%

28.7%

48.2%

41.1%

31.7%

The higher is the probability of a cheating student to get caught or reported, the less is the level of examination
misconduct. This is all about invigilation system that reflects the code of ethics of the organization and contributes to the
ethical climate.
7. Discussion
For many, organizational culture and climate are similar. However, they have differences and similarities (Collier &
Esteban, 2007). The word `climate` is used to refer to the atmospheric conditions that affect the organizational values
and attitudes (Collier& Esteban, 2007). On the other hand, organizational `culture` is related to ‘the sensmaking devices
that carry the different meanings within the organization such as rules, stories, codes, rituals, rewards and leadership’
(Collier & Esteban, 2007, p.24). Treviño et al (1998) regard the organizational culture as a control system as it regulates
actions, governs decisions and influences behaviors within the organization. Although organizational `climate` is highly
influenced by management, `culture` has deeper roots in corporate identity (Downey, 1986).
In practical term, the organizational climate is a part of the organizational culture. Grojean et al (2004) explain the
difference between the `climate` and `culture` in a simple term. According to Grojean et al (2004), the `climate` refers to
`how things are`, while the `culture` expresses `why things are`. It is possible to argue that the `climate` is an invisible
(intangible) part of the culture. Thus, an `ethical culture` is the output of both organizational `culture` and `climate`.
Meanwhile, the ethical `climate` is highly influenced by the corporate code of ethics. Corporate code of ethics are written
statements that clarifies the company`s values, norms, objectives and what the company can be held accountable for
(Kaptein, 2004). Thus, the ethical `climate` encompasses the corporate code of ethics. It is argued that the corporate
code of ethics is the tangible (written) part of the culture- Figure 1.

Figure 1. Organizational Ethical Context
As shown in Figure 1, the ethical `culture` has its internal and external impact. It affects the way in which the organization
is seen by outsiders, i.e. organizational `image`. Organizational image reflects the public perceptions of the organization
and how this affects organizational reputation. Also, the ethical culture affects the way organizational members perceive
their own role in the environment, i.e. organizational members derive their identity from the organizational culture. Thus,
in an ethical `culture`, an organization enjoys a positive `image` and employees share a strong ethical `identity`.
The findings of this study reports that there is an absence of a written code of ethics in the Faculty of Commerce,
Helwan University (FCHU) and the School of Management, Modern University for Information and Technology (SMMTI).
Despite this, FCHU tends to have an organizational culture that enhances ethical practices compared to the SMMTI. This
reflects the degree of compliance to the rules and regulations of the Law of Organizing Egyptian Universities and
explains differences in the image of public and private academic institutions. This law includes rules that arrange
relationships within public and private universities. Penalties of cheating behaviors are also described in the law. Other
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issues related to academic misbehaviors are also described in the Law. The Law has two versions: the Law of
Organizing Private Universities, and the Law of Organizing Public Universities. This draws attention to the importance of
studying factors that cause difference in the degree to which academic institutions follow the rules and regulations stated
by the Law. It is important to explore whether differences in fulfilling the Law occur among public academic institutions on
the one hand and private institutions on the other, or is it a difference among academic institutions regardless of their
type. Also, the role of leaders in creating an organizational culture/climate that respects and applies the Law needs to be
investigated.
Despite the absence of a written code of ethics, public academic institutions enjoy an ethical culture. The ethical
culture in public academic institutions encompasses two main elements: the ethical climate and the unwritten code of
ethics (based on the Law of Organizing Public Universities). The use of unwritten code of ethics is supported in the
literature as it is argued that an organizational culture may supersede a written code of ethics however; a written code is
a mere formality (Sims & Brinkmann, 2003). James (2000) argues that written codes are not necessary however; they
can be useful in articulating the organizational values to the public.
The ethical culture in FCHU stresses the strong punishment of cheating. It is created through a heightened level of
moral and ethical awareness. The ethical awareness creates a positive climate regarding ethics. As reported in the
literature, ethical awareness and ethical climate compose an ethical organizational culture (Verbos et al, 2007).
Regarding cheating, ethics in the FCHU are transmitted verbally to undergraduate students. What is `right`,
`moral` or `unethical` in exams is transmitted to undergraduate students informally using the word of mouth from the
following sources: academic staff, administrative staff, and elder students. Thus, organizational culture in the FCHU
conveys a message that cheating is a `wrong`, `unethical`, `unacceptable` behavior that is strongly punished. However,
this ethical awareness is created informally. This is because of the absence of a written code of ethics that clearly sets
ethical norms, values, and standards. This written code obliges the faculty and its members to formally promote an
organizational culture that encourages ethical conduct and a commitment to ethical behaviors. Creating an ethical culture
against cheating is based on creating a moral awareness among undergraduate students. This culture influences the
school image. Thus, students who join the school are aware in advance of the seriousness of cheating. Accordingly,
undergraduate students in public business schools cheat less than their counterparts in private schools.
8. Reducing academic cheating in private institutions: recommended strategies
This study aimed to understand causes of academic cheating among undergraduate students and the impact of
organizational ethics. The focus was organizational rather than individual factors. A comparison between a private and a
public business school (faculty) reported that academic cheating is a serious problem in private academic institutions.
Despite the absence of a written code of ethics in both private and public institutions, organizational culture in the public
school promotes an ethical climate that is influential in reducing academic cheating.
The absence of a written code of ethics gives an opportunity to unethical behavior to take place. This emphasizes the
importance of implementing different strategies for promoting ethical behavior and moral awareness as well as managing
cheating behavior- Table 6.This cannot be achieved without supporting faculty members who apply serious charges of
student dishonesty. Academic institutions must promote an ethical climate that convinces students that cheating is not
the rule, it is an exception.
Table 6. Useful Strategies for Promoting Ethical Behavior

Source: Adopted from McCabe, D. L., Treviño, L. K., & Butterfield, K. D. (1999) `Academic Integrity in Honor Code and Non-

Honor Code Environments: A Qualitative Investigation`, Journal of Higher Education, 70: 211–234. & McCabe, D., Trevino, L.,
Butterfield, K (2001) `Cheating in Academic Institutions: A Decade of Research`, Ethics & Behavior, 11(3): 219-232.
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Findings of this study provide numerous insights that faculty, administrators, academics, and students can use to reduce
the level of academic cheating. It is argued that institutional factors are highly influential in reducing the level of cheating.
Although the existence of a written code of ethics can be a useful tool to reduce cheating, their absence does not
necessarily mean unethical behavior. Academic institutions are highly advised to create an `ethical community`. This
ethical community should be responsible for the formal communication of ethical rules and standards, moral awareness
of organizational members, and promoting mutual respect between students and faculty member (McCabe et al, 2001).
Whether in public or private institutions, this ethical community is expected to raise moral awareness, promote for ethical
behavior and reduce the level of academic cheating.
Also, the use of a `hidden ethical curriculum`, as suggested by McCabe et al (2001), is helpful. This curriculum is
useful in reducing the level of academic cheating especially with the lack of a written code of ethics. The `hidden
curriculum` is used to provide formal ethics instructions and to raise students’ awareness about day-to-day ethical issues.
Also, the curriculum can be useful in discussing ethical issues with students and how to act on them. Communication of
the `hidden curriculum` should be done inside as well as outside the lecture rooms (Trevino & McCabe, 1994).
Reducing cheating in academic institutions relies on linking faculty and students. It is significant to relate students
to faculty in their views regarding cheating. This is influential in integrating faculty and students` efforts toward the goal of
establishing an ethical community. Also, the type of exam questions influences cheating behavior. It is highly
recommended to avoid traditional exam questions that measures students` ability to memorize. Whilst this type of
questions increases level of cheating, questions with nontraditional answers that encourage creativity reduces cheating.
Further, arrangement of exam area is significant. The exam room should be arranged in a way that provides sufficient
space between students. Students should be seated in a way that makes it difficult for each student to read the answer
sheet of any other student clearly. Invigilators must be well trained and clever enough to catch up any cheating intention.
As shown by the findings of this study, peer behavior highly influences cheating behavior. Although new faculty
students (1st year students) represent only a small percentage of the total number of students, it is important to give them
a message that cheating is unacceptable and harshly penalized. The most influential way to convey this message is
through the peer behavior. When new students observe a cheating behavior from elder students that is ignored by
faculty, they are convinced that cheating is acceptable or at least not harshly penalized. To survive and be competitive in
this environment, new students are convinced that they must follow the same behavior of their peers.
9. Future research
This study is considered as the first step in the research about ethics and academic dishonesty in Egypt. However, the
findings are limited to the Faculty of Commerce and Business Administration, Helwan University (a public business
school) and the School of Management, Modern University for Information & Technology (a private business school). It is
significant to study similar research issues in other public and private academic institutions in Egypt. It is useful to apply
the same study in other public and private business schools as this is useful in generalizing research findings.
Regarding academic dishonesty, particularly cheating behavior, there is a need to study influential factors in
academic institutions with other specialties (not only business and management). This is useful to demonstrate the
impact of the functional area on organizational code of ethics and academic dishonesty. This is also useful to answer the
questions: is the written code of ethics used in other academic institutions with other specialties? Does cheating have a
different meaning in different specialties? i.e. Are ethics defined similarly, or is it something relative?
Further, this study reports that, with the absence of a written code of ethics, ethical climate is the reference. What
factors forms an ethical climate is an issue that should be further investigated. There is a need to explore different factors
that make a faculty climate ethical/unethical. An important question that arises here is regarding the impact of leadership:
are leaders primarily responsible for creating an ethical climate? If yes, what is the type of leadership that can pursue an
ethical organizational climate and support academic honesty?
Nevertheless, an interesting issue to be studied is the impact of national culture on organizational culture, ethics,
ethical climate and academic cheating. Thus, applying the same study in other Middle Eastern countries would be a new
area of research.
10. Conclusion
Managing ethical behavior is a critical problem for business organizations. Researchers have been highly concerned with
relating the ethical behavior to the corporate code of ethics, professional codes, and mission statements. This study
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aimed to study the main organizational factors responsible for academic cheating in Egyptian academic institution and
the influence of a corporate code of ethics. A comparative study was used to gain in-depth understanding of the research
questions. The study concluded that there is an absence of a corporate code of ethics in its written form in Egyptian
public and private academic institutions. Despite this, the public institution has an ethical organizational culture that
applies harsh penalties and punishment of unethical behaviors. The ethical climate along with the unwritten code of
ethics is the heart of this organizational culture.
The ethical culture in the public academic institutions influences academic cheating. Findings of this study suggest
that cheating among undergraduate students in the public academic institution is less than cheating among their
counterparts in the private institution. Organizational factors that influence academic cheating among undergraduate
students include: communication of ethical behavior, severity of punishment, the likelihood to be caught or reported, and
influence of peer behavior. More concern for communication of ethical behavior is needed in private academic institutions
to reduce the level of academic cheating. Also, punishment of cheating must be harsh enough to stop students from any
intention to cheat.
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