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Abstract 

 
Effective socio-cultural integration has formed Malaysia into a nation with harmonious ethnic diversification and living. Cultural 
understanding is a foundation to sustain a respectful interethnic relationship among multi-ethnic populations in this country. 
However, Malaysian may experience cross-cultural difficulties when facing a monoculture or unusual cultural environment 
overseas. Thus, main purpose of the present study is to examine the extent of intercultural sensitivity support the effectiveness 
of cross-cultural adjustments among Malaysian students while studying and living abroad. Key finding found in the present 
study shows the magnitude of intercultural sensitivity is moderately facilitate cross-cultural adjustment among Malaysian 
students abroad. The implications towards the effectiveness of intercultural relations are also highlighted and discussed. 
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1. Introduction 
 
Educational industry has contributed significantly to the country’s socio-economic development in generating large scale 
revenues and employment especially in the emerging market. Educational industry players comprise of schools, college, 
universities, private institutions, vocational educations and special tutoring and other education-related services. The 
demand for better education and private institution’s participation has increased students’ mobility and global education 
competitions. The United Nation’s Educational, Scientific and Cultural Organization (UNESCO) Global Monitoring Report 
2012 stated in 2007-8, U.S. constituted 60% of the global education market. Europe accounted for 15% of the market 
and Australia has developed an effective and efficient higher education system. Many countries (such as China, 
Indonesia, India, Japan, South Korea and Vietnam) offering opportunities for American and Australian extension colleges 
and universities. Higher education sector considered as a strategic national asset to UK and Australia. The UK 
government allocated 4.6 billion a year up to 2015 in science and research which contributing around 59 billion to the 
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UK overall economy. Education created third Australia’s largest export industry which generated $18 billion in 2009. 
Numbers of Malaysian students abroad rose from 58,963 in 2009 to 79,254 in 2010. 64% of Malaysian students abroad 
in 2010 are self-sponsored where Australia marks as the biggest education destination (20,493 students). 

International mobility of students’ enrolment into a foreign higher academic institution has increased intercultural 
exposure and contributed to the national socio-economic development through foreign exchange, hospitality and other 
services. Inability to compromise or make a necessary cultural adaptation creates disappointment, confusion or other 
psychological discomforts which may affect goal accomplishment of the international assignment. The Global Relocation 
Survey (GRTS) 2010 reported no previous expatriate experience proven as the main reason for the 7% of expatriates’ 
prematurely returned back home (off-schedule due to incomplete assignment). Culture has been found to be the main 
contributing factor to sojourners’ failure (GRTS, 2009) where cultural insensitivity leads to financial loss to international 
sponsorships. The incapability to understand the message and cultural behaviours leads to frustration or annoys those 
from different cultural backgrounds. 

Besides, the reasons for early returns from international assignments are family concerns (32%), transfer to a new 
position within the company (21%), early completion of the assignment (17%), cross-cultural adjustment challenges (8%), 
career concerns (4%), and security concerns (1%) (GRTS, 2010: p. 48). International mobility has created a multicultural 
society across the country which requires the highest level of intercultural integration especially in Asia. As shown in 
Table 1.0, a socio-cultural diversity in the Southeast Asian region has shaped unique cultural systems in the region.  
 
Table 1.0: Ethnic Group Composition in the ASEAN countries 
 

 Population
(2008 est) 

Ethnic Groups
(2000-2006 est.) 

Brunei  381,371 Malay 66.3%, Chinese 11.2%, Indigenous 3.4%, Other 19.1% 
Cambodia  13,388,910 Khmer 90%, Vietnamese 5%, Chinese 1%, other 4%
Indonesia  237,512,352 Javanese 40.6%, Sundanese 15%, Madurese 3.3%, Minangkabau 2.7%, Betawi 2.4%, 

Bugis 2.4%, Banten 2%, Banjar 1.7%, other or unspecified 29.9% (2000 census) 
Lao PDR  6,677,534 Lao 55%, Khmou 11%, Hmong 8%, other (over 100 minor ethnic groups) 26% 
Malaysia  25,274,132 Malay 50.4%, Chinese 23.7%, Indigenous 11%, Indian 7.1%, others 7.8% 
Myanmar  56,002.6 

thousands 
Burman 68%, Shan 9%, Karen 7%, Rakhine 4%, Chinese 3%, Indian 2%, Mon 2%, other 
5% 

Philippines  88,700 
thousands 

Tagalog 28.1%, Cebuano 13.1%, Ilocano 9%, Bisaya/ Binisaya 7.6%, Hiligaynon Ilonggo 
7.5%, Bikol 6%, Waray 3.4%, other 25.3% 

Singapore  4,608,167 Chinese 76.5%, Malay 13.8%, Indian 8.1%, other 1.6%
Thailand  64,763.0 

thousands 
Thai 75%, Chinese 14%, other 11%

Viet Nam 86,116,560 Viet 80%, Khmer 10%, Tay 1.9%, Thai 1.74%, Muong 1.49%, Hoa 1.13%, Nun 1.12%, 
Hmong 1.03% 

 
Source: CIA, the World Factbook 
 
Above all, cultural integration demands a high tolerance, compromising and understanding to create a harmonic 
multicultural society. The United Nations Educational, Scientific and Cultural Organization (UNESCO) world report on the 
Cultural Diversity and Intercultural Dialogues indicated that, managing cultural diversity is a crucial issue which potentially 
can be the source of cultural disputes, separation and conflicts. For example, ethnic conflict such as “attacks on Chinese 
(property, and the rape and murder of Chinese women) in Jakarta in May 1998 and clashes between local people and 
Madurese immigrants in West and Central Kalimantan 1997 - 2001” to name a few (Colombijn 2002). Thus, intercultural 
understanding, awareness and sensitivity are essential to understand the complexity of society and social concern. 
Hence, the present study was conducted to answer the research question: to what extent Malaysian students adjust in 
different cultural settings abroad? Comparatively with expatriation studies that have been conducted, there were limited 
numbers of studies that involved Malaysian students abroad. Specifically, the present study also aims to explore the 
prediction on facilitation of intercultural sensitivity toward cross-cultural adjustment among Malaysian students abroad.  
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2. Literature Review  
 
Culture is a fundamental element which contributes to the effectiveness of intercultural relationships and other human 
interactions across-borders. Cultural frame of references (values, beliefs, norms and attitudes) is shaped through a 
learning process which explains the way of how people behave in certain ways (Torbiorn 1985). A behavioural learning 
process involves “... a retention or remembrance of observed behaviour, reproduction or acting, as like the observed 
behaviour and motivational outcomes or a positive reason for adapting behaviour” (Bandura, 1977: p.193). Besides, 
Hofstede (1983) defined culture as a “collective mental programming or a system of collective held values, shared with 
other members and is used to distinguish the members from other group” (p. 76). Developing intercultural effectiveness 
challenges a person’s psychological and physical ability to understand different ways of being cultured. 

Bandura’s Social Learning Theory underlines an explanation on a symbolic environment which plays significant 
roles in influencing people’s ways of life and intercultural interaction. Intercultural relations effectiveness depends on the 
sensitivity and integration of social system to create harmonious socio relationships. In social integration, a mutual 
connection is created through right cultural imitation and modelling processes. However, misleading imitation of the 
learning process may create inappropriate behaviour such as unpleasant, unnecessary, unwelcome, threaten, forces, 
annoying and show one’s intercultural incompetency (Selmer, 2004). In addition, lack of cultural sensitivity and interest to 
other cultures typically lead to anxiety and uncertainty in intercultural encounters (Gudykunst & Nishida, 2001). An 
extrovert person and those who possesses enough intercultural sensitivity show a comfort in the other’s way of life, have 
wide cultural perspectives and are knowledgeable about the different cultural frame of references. 

Well-adjusted sojourners in a different cultural environment contribute to the assignments’ goal accomplishment. 
At the same time, excitement and learning culture abroad enhance their life experience. On the other hands, mal-
adjustment creates mobility difficulties while sojourning overseas due to the unavailability familiar materials and life 
support and misunderstanding of the host nationals’ way of life culturally. Cultural shock literatures (example sees, Adler, 
1975;  Brein & David, 1971; Oberg, 1960; Ward, Bochner & Furnham, 2001) deliberated that the difficulties interacting 
with host nationals caused the misinterpretation of cultural clues which seem unreasonable, annoying or impolite either 
from sojourners or host national point of views.  

In addition, intercultural interaction and mobility across the cultural environment gives various psychological and 
sociocultural implications on sojourners when sojourning abroad (Searle & Ward, 1990). The psychological effect is a 
rational or cognitive comparison between what is perceived as right or wrong which shaped mental well-being (Searle & 
Ward, 1990). Sociocultural adjustment shows the extend sojourners being able to live or interact with cultural 
surroundings (Searle & Ward, 1990). This disillusionment caused by sojourners’ knowledge about ways of life (cultural 
mindset) is different with their experience abroad (Torbiorn, 1985; Ward et al., 2001). Unfamiliarity on foreign culture 
cues (value, attitudes and belief) has found limit harmonic interaction with locals by East Asian students sojourn in New 
Zealand (Lewthwaite, 1996). Moreover, a massive cultural difficulty has reported by western sojourners in Asian 
multiethnic society especially in China (GRTS, 2009). 

Scholars (examples, Rasmussen, Lloyd & Wielandt, 2005; Shaftel, Shaftel & Ahluwalia, 2007) emphasized 
sufficient cultural exposure, knowledge, information and experiences facilitating cross-cultural adjustment. In addition, 
Rasmussen et. al. (2005) demonstrated that a high level of cultural sensitivity has significant impact towards a person’s 
beliefs, attitudes, behaviours and, lifestyles and occupation. Besides, William (2005) has shown students who studied 
abroad had the strongest intercultural communication competency compared to local students. In particular, intercultural 
sensitivity refers to the ability of a person to understand the culture (beliefs, norms & attitude) and cultural behaviour 
(Chen & Starosta, 1996). Intercultural sensitivity is an affective response on feeling and emotions toward cultural 
similarity and differences (Chen & Starosta, 2000) from his/her own and others’ perspectives. Hence, having sufficient 
cultural sensitivity is vital to avoid cultural surprises or disorder such as racism, stereotyping, ethnocentrism (Graf, 2004; 
Stahl, 2000), stereotyping (Clausen, 2010) or social desirability (Ones & Viswesvaran, 1999).  

Furthermore, having adequate cultural knowledge and skills stimulates intercultural competency (Matveev & Milter, 
2004). For example, mianzi (face-saving) and guanxi (relationship) are key concepts in Chinese culture to ensure the 
effectiveness of business connection in China (see Buckley, Clegg & Tan, 2006; Chen, 2006; Friedman, Dyke & Murphy, 
2009). Appropriate intercultural communication sensitivity and multiculturalism reduce ethnocentrism sentiment in a 
multicultural environment (Dong, Day & Collaço, 2008). Yu and Chen (2008) found intercultural sensitivity has a 
significant and positive relationship with conflict management style. Hence, sensitivity to cultural differences develop 
intercultural competency (Chen & Starosta, 2000) and perceive to facilitate sojourners’ cross-cultural adjustment 
internationally. Moreover, Chen and Starosta (2000) posited 5 dimensions of intercultural sensitivity include: interaction 



ISSN 2239-978X  
ISSN 2240-0524       

      Journal of Educational and Social Research
     MCSER Publishing, Rome-Italy 

Vol. 3 No. 7  
October 2013 

          

 
 

696 

engagement, respect for cultural differences, interaction confidence, interaction enjoyment and interaction attentiveness. 
Therefore, the magnitude of sojourners’ intercultural sensitivity towards the effectiveness of cross-cultural adjustment 
among Malaysian students abroad hypothesized as: 

• Hypothesis 1a: Interaction Engagement is positively associated with psychological adjustment among 
Malaysian students abroad. 

• Hypothesis 1b: Interaction Engagement is positively associated with sociocultural adjustment among 
Malaysian students abroad. 

• Hypothesis 2a: Respect for Cultural Differences is positively associated with psychological adjustment among 
Malaysian students abroad. 

• Hypothesis 2b: Respect for Cultural Differences is positively associated with sociocultural adjustment among 
Malaysian students abroad. 

• Hypothesis 3a: Interaction Confidence is positively associated with psychological adjustment among 
Malaysian students abroad. 

• Hypothesis 3b: Interaction Confidence is positively associated with sociocultural adjustment among Malaysian 
students abroad. 

• Hypothesis 4a: Interaction Enjoyment is positively associated with psychological adjustment among Malaysian 
students abroad. 

• Hypothesis 4b: Interaction Enjoyment is positively associated with sociocultural adjustment among Malaysian 
students abroad. 

• Hypothesis 5a: Interaction Attentiveness is positively associated with psychological adjustment among 
Malaysian students abroad. 

• Hypothesis 5b: Interaction Attentiveness is positively associated with sociocultural adjustment among 
Malaysian students abroad. 

Mutual understanding of cultural elements, compromises and substantial cultural knowledge about appropriate 
behaviour will facilitate sojourners’ effectiveness in working and living abroad. Sufficient visible (behaviour and material 
possession) and intrinsic (perception, attitude, value and belief) cultural knowledge is an essential for intercultural 
communication and effectiveness (Bhaskar-Shrinivas, Harrison, Shaffer & Luk, 2005; Bjerregaard, Lauring & Klitmoller, 
2009; Mendenhall, Stevens, Birds & Oddou, 2008) and help sojourners to avoid any possibilities of cultural misconduct. 
These scenarios lead to the proposition of this research as intercultural interaction gives cognitive impact on sojourners’ 
psychological well-being and sociocultural adjustment abroad. Delineated from the studies as mentioned above, an 
intercultural sensitivity rationalizes in the present study is perceived as affective responses to the recognition and 
understanding on cultural skills, knowledge and the way of life of different cultural group.  Thus, major aim of the present 
study is to establish a more feasible prediction of intercultural sensitivity towards cross-cultural adjustment among 
Malaysian students abroad. 
 
3. Research Methodology  
 
Sojourners’ intercultural sensitivity posited in the present study as an ability to establish appropriate affective intercultural 
responses which predicts the effectiveness of cross-cultural adjustment among Malaysian students abroad. Thus, 
intercultural sensitivity was measured using the Intercultural Sensitivity Scale (ISS) as developed by Chen and Starosta 
(2000). The ISS is measured using 5-level of Likert scale, ranging from 1 (strongly disagree) to 5 (strongly agree) with 24 
manifested items.  A predictive validity of ISS accounted Cronbach’s  between 0.85 and 0.88 (Chen & Starosta, 2000). 
An example of the indicator is, “I enjoy interacting with people from different cultures”. Acceptable validity of ISS over its 
five dimensions was proves by studies (sees, Fritz, Mollenberg & Chen, 2002; Peng, 2006; Yu & Chen, 2008) tested in 
various cultural group namely American, German and Chinese. 

The Mental Health Inventory (MHI-5) (Berwick, Murphy, Goldman, Ware, Barsky & Weinstein, 1991) was adopted 
in the present study to measure Malaysian students’ psychological adjustment. MHI-5 manifested by five indicators 
(items), containing the elements of behavioural dysfunction (anxiety), feeling of psychological distress (depression and 
behavioural / emotional control) and generally positive effect. An example of the indicator is, “How much of the time 
during the past month have you been a nervous person?” The measure of the scale is based on the 6-level Likert scales, 
ranging from 1 (none of the time) to 6 (all of the time). Higher scores on MHI-5 indicate a person was psychologically 
adjusted which indicated their ability to encounter cultural stress effectively. 

The status of Malaysian students’ abilities in adjusting their life with sociocultural environments was measured by 
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using the Sociocultural Adaptation Scale (SCAS) (Ward & Kennedy, 1999). SCAS has validated using various sojourners 
samples especially Malaysian and Singaporean respondents; and internal consistency index of the measures ranged 
from 0.75 to 0.91 (M = 0.85) was found. The 29-items SCAS measured with five levels of Likert scales ranging from 1 (no 
difficulty) to 5 (extreme difficulty). The respondents may indicate the difficulty level of their past experience dealing with 
living events in the host country (see, Ward & Kennedy, 1999). An example of the indicator is, “How much difficulty you 
have experienced during the past month with the activities (such as making friends)”. Holistic reviews on the use of the 
scale have found the Cronbach’s alpha reliability of SCAS had reported a range of 0.81 to 0.87 across 16 cross-sectional 
and four longitudinal studies. Notably, the studies emphasized culture-specific skills, behavioural dimensions of 
adaptation to change, and the significance of intercultural interactions (Ward & Kennedy, 1999). 

Later, a purposive sampling has been used to identify Malaysian students abroad through an online survey. A 
respondents’ recruitment screening only incorporates those studying and living abroad which identified through the 
Malaysian Students Department (MSD), Malaysian embassy abroad. The students’ respondents include those studying 
the bachelor degree, master’s degree and doctorate degree. In the present study, the Malaysian student population 
abroad is estimated by 79,254 (2010). Thus, a general rule was used to determine the sample size whereas the 
minimum number of respondents needed has to be at least five times of the number of variables to be analyzed. An 
acceptable sample size would be a ten to one ratio. It was proposed that a minimum of 20 cases for each variable is 
conducted (Hair, Black, Babin, Anderson & Tatham, 2006). In the present study, there are 3 constructs that build the 
research framework (1 independent variable, 2 dependent variables) and in total, there are 7 dimensions (5 independent 
variables, 2 dependent variables) incorporated. Hence, a total minimum of 140 samples (7 dimensions x 20 cases) were 
sufficient and it showed satisfactory number of the sample size. 
 
4. Findings  
 
From 500 Malaysian students contacted by email, 248 responded which yield 49.6% response rate. However, only 187 
responses are usable for further data analyses. Detailed respondents’ demographic was shown in Table 2.0 and Table 
3.0. Majority of respondents aged between 31 to 35 (22.5%), Female (61.5%), single (67.9%), Muslim (56.1%), studying 
a doctorate degree (35.8%), being sponsored (45.5%) and with past overseas experiences (28.9%) (although 65.2% of 
respondents were unspecified whether they are with or without past overseas experiences). The respondents claimed 
that they are studying and living in 25 different countries around the globe and the majority (25.13%) are in Australia.  
 
Table 2.0. Respondents’ Profile 

 Frequency Percent . Frequency Percent 
Age Gender  
<25 38 20.3 Male 72 38.5 
26-30 28 15.0 Female 115 61.5 
31-35 42 22.5 Total 187 100.0 
36-40 28 15.0  
41-45 29 15.5 Studying Level  
46-50 22 11.8 Bachelor Degree 42 22.5 
Total 187 100.0 Masters Degree 64 34.2 
 Doctoral Degree 67 35.8 
Marital Status Others 14 7.5 
Single 127 67.9 Total 187 100.0 
Living with the Other 3 1.6  
Married 52 27.8 Studying Mode  
Separated 1 .5 Self-Initiated 72 38.5 
Divorced 2 1.1 Sponsorship 85 45.5 
Widowed 2 1.1 Unspecified 30 16.0 
Total 187 100.0 Total 187 100.0 
Religious Belief Past Experiences  
Islam 105 56.1 With Experiences 54 28.9 
Christian 37 19.8 Non-Experienced 11 5.9 
Buddha 17 9.1 Unspecified 122 65.2 
Hindu 15 8.0 Total 187 100.0 
Others 13 7.0  
Total 187 100.0  
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Table 3.0. Location of Malaysian students overseas 
 

Location Frequency Location Frequency Location Frequency 
Australia 27 Japan 1 Singapore 28 
Brunei Darussalam 4 Jordan 4 South Africa 2 
China 2 Mexico 2 Sweden 1 
Egypt 14 Netherland 2 Thailand 6 
France 5 New Zealand 21 Turkey 5 
Germany 3 Philippines 1 UK 5 
India 2 Portugal 1 USA 15 
Indonesia 10 Russia 2 Unspecified 17 
Italy 3 Saudi Arabia 4 Total 187 

*Note: N = 25 Location Overseas, arranges alphabetically.  
 
For instance, a regression assumption test has shown that the data on the dependent variable (psychological and 
sociocultural adjustment) are skewed with Z-score of -1.904 and -4.753 respectively. Besides, Kolmogorov-Smirnov test 
of normality rejected the normality hypothesis of the data with significant level greater than 0.5 (Hair et. al, 2011).  Hence, 
the nonparametric analyzing using the Partial Least Square (PLS) (Henseler, Ringle & Sinkovics, 2009) provides 
robustness statistical prediction techniques which optimized the proportion of variance of the dependent construct that is 
explained by the predictive constructs. The measurement and structural model of the present study was analyzed using 
the SmartPLS software version 2.0 M3 with temporary license to use obtained from the developer’s website. The 
relationship predictions between intercultural sensitivity and cross-cultural adjustment among Malaysian students 
overseas analyze through measurement and structural model are discussed in the following section. 
 
4.1 Measurement Model 
 
Initial sets of established reliability (Cronbach alpha, composite reliability and average variance explained) were shown 
as in Table 4.0. As compared to Cronbach’s , composite reliability (CR) shows better internal consistency indicators of 
the variable as a construct. The findings show although some of the constructs (cultural, interaction and self awareness) 
accounted low Cronbach’s , the Average Variance Explained (AVE) and CR has sufficient reliability scores after 
receiving some ‘loading treatment’. An outer loading of the indicators was diagnosed and has identified 29 manifested 
indicators with the lowest loading being deleted from the list. Deleted items include: 2 psychological adjustment items; 19 
sociocultural adjustment items; 3 interaction engagement items, 2 respect for cultural differences items; 2 interaction 
confidence items; and 1 interaction attentiveness item. Deleted items indicated lowest regression of the measured items 
from the respondents’ perspectives. 
 
Table 4.0: Measurement Model (reliability and validity) 
 

Model Construct Measurement 
Items Loadings  CR AVE Standardized 

estimate t-value 

Psychological 
Adjustment (PSY) 

MHI5b 0.794 0.687 0.824 0.614 0.216 1.535 
MHI5c 0.622 0.230 1.363 
MHI5d 0.908 0.153 3.892*** 

Sociocultural 
Adjustment (SOC) 

SCAS05 0.771 0.897 0.915 0.519 0.046 4.198*** 
SCAS08 0.784 0.051 2.684*** 
SCAS09 0.695 0.039 3.068*** 
SCAS10 0.741 0.050 3.332*** 
SCAS17 0.722 0.051 2.242** 
SCAS18 0.762 0.043 4.378*** 
SCAS21 0.652 0.049 1.924* 
SCAS26 0.750 0.038 3.397*** 
SCAS28 0.605 0.054 2.267** 
SCAS29 0.705 0.041 2.803*** 

Interaction 
Engagement 
(01IntEng) 

ISS01 0.627 0.688 0.809 0.518 0.230 1.412 
ISS13 0.826 0.182 2.414** 
ISS21 0.669 0.213 1.263 
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ISS23 0.741 0.168 2.023** 
Respect for Cultural 
Differences 
(02RspCultDiff) 

ISS02 0.776 0.679 0.802 0.504 0.243 1.607 
ISS07 0.721 0.207 1.139 
ISS08 0.720 0.261 1.760* 
ISS20 0.612 0.282 1.134 

Interaction Confidence 
(03IntConf) 

ISS10 0.756 0.576 0.777 0.538 0.237 2.179** 
ISS05 0.785 0.234 1.457 
ISS06 0.652 0.286 1.724* 

Interaction Enjoyment 
(04IntEnjy) 

ISS09 0.783 0.803 0.879 0.709 0.178 1.495 
ISS12 0.867 0.130 3.087*** 
ISS15 0.872 0.191 2.650*** 

Interaction 
Attentiveness 
(05IntAttn) 

ISS14 0.372 0.527 0.213 0.519 0.518 0.230 

ISS17 0.994    0.450 2.332** 
*note: t-value >1.645* (p<0.1); t-value >1.960** (p<0.05); t-value > 2.576*** (p<0.01) 

 
Additionally, the data have shown an acceptable convergent validity, checked through cross-loading procedures (see 
Table 5.0). A Fornell-Larcker criterion also has been performed to examine the discriminant validity of the constructs. A 
correlation matrix of the latent constructs’ and their AVE scores (bold in the diagonal) provide a verification to support 
discriminant validity assumption as shown in the Table 6.0. Hence, with an acceptable range of reliability and validity of 
the measurement model, the structural model examination was preceded.  
 
Table 5.0. Convergent Validity (Cross-loading) 
 

PSY SOC 01IntEng 02RspCultDiff 03IntConf 04IntEnjy 05IntAttn 
MHI5b 0.794 0.018 -0.026 0.110 -0.008 0.046 -0.088 
MHI5c 0.622 -0.047 0.044 0.101 0.041 -0.076 0.020 
MHI5d 0.908 -0.068 -0.038 0.102 0.079 -0.061 -0.131 
SCAS05 0.004 0.771 -0.158 -0.082 -0.120 -0.161 0.091 
SCAS08 -0.004 0.784 -0.165 -0.133 -0.213 -0.098 -0.008 
SCAS09 -0.055 0.695 -0.113 -0.077 -0.071 -0.103 0.050 
SCAS10 -0.001 0.741 -0.109 -0.041 -0.098 -0.109 0.120 
SCAS17 -0.021 0.722 -0.004 -0.001 -0.038 -0.125 0.106 
SCAS18 -0.041 0.762 -0.182 -0.055 -0.172 -0.179 0.036 
SCAS21 -0.011 0.652 -0.029 -0.038 -0.075 -0.077 0.073 
SCAS26 -0.079 0.750 -0.092 -0.034 -0.161 -0.089 0.046 
SCAS28 -0.155 0.605 -0.106 -0.082 -0.132 -0.143 0.007 
SCAS29 -0.026 0.705 -0.136 -0.058 -0.101 -0.095 0.015 
ISS01 -0.024 -0.107 0.627 0.368 0.286 0.298 0.330 
ISS13 0.007 -0.149 0.826 0.373 0.405 0.429 0.349 
ISS21 -0.013 -0.089 0.669 0.329 0.359 0.449 0.335 
ISS23 -0.027 -0.111 0.741 0.451 0.338 0.343 0.362 
ISS02 0.098 -0.062 0.290 0.776 0.222 0.508 0.302 
ISS07 0.051 -0.049 0.427 0.721 0.266 0.518 0.317 
ISS08 0.113 -0.075 0.538 0.720 0.290 0.240 0.378 
ISS20 0.082 -0.047 0.202 0.612 0.117 0.258 0.087 
ISS05 0.042 -0.141 0.271 0.162 0.785 0.259 0.260 
ISS06 0.012 -0.099 0.378 0.209 0.652 0.376 0.189 
ISS10 0.064 -0.127 0.435 0.336 0.756 0.382 0.205 
ISS09 0.020 -0.104 0.421 0.521 0.387 0.783 0.252 
ISS12 -0.027 -0.142 0.520 0.441 0.370 0.867 0.404 
ISS15 -0.078 -0.167 0.398 0.389 0.389 0.872 0.374 
ISS14 -0.023 -0.053 0.515 0.207 0.229 0.228 0.372 
ISS17 -0.099 0.067 0.510 0.399 0.312 0.425 0.994 

 
 
 
 



ISSN 2239-978X  
ISSN 2240-0524       

      Journal of Educational and Social Research
     MCSER Publishing, Rome-Italy 

Vol. 3 No. 7  
October 2013 

          

 
 

700 

Table 6.0. Divergent Validity (Fornell-Larcker criterion) 
 

Dimensions 01IntEng 02RspCultDiff 03IntConf 04IntEnjy 05IntAttn PSY SOC 
01IntEng 0.720
02RspCultDiff 0.526 0.710
03IntConf 0.483 0.320 0.733
04IntEnjy 0.523 0.514 0.450 0.842
05IntAttn 0.475 0.394 0.300 0.419 0.751
PSY -0.018 0.129 0.057 -0.045 -0.101 0.784 
SOC -0.162 -0.085 -0.169 -0.170 0.077 -0.050 0.721 

 
4.2 Structural Model 
 
Shown in Table 7.0, only 2 latent dependent variables showed statistically significant predicts sociocultural adjustment 
among Malaysian students abroad. First, respect for cultural differences was found to have high statistical significance 
predict psychological adjustment (02RspCultDiff�PSY:  = 0.112, t0.05 = 2.242) among Malaysian students while living 
and studying abroad. Thus, sufficient empirical evidence to support Hypothesis 2a that is “Respect for Cultural 
Differences is positively associated with psychological adjustment among Malaysian students abroad”. Second, 
interaction enjoyment is also found to have statistical significance predicts sociocultural adjustment among Malaysian 
students’ (04IntEnjy�SOC:  = 0.090, t0.10 = 1.646) while living and studying abroad. Thus, sufficient empirical evidence to 
support Hypothesis 2b that is “Interaction Enjoyment is positively associated with sociocultural adjustment among 
Malaysian students abroad”. However, the structural coefficient also suggested interaction engagement (01IntEng�PSY: 

 = 0.135) appeared as the best predictor of psychological adjustment, followed by interaction attentiveness 
(05IntrAttn�PSY:  = 0.133), interaction enjoyment (04IntEnjy�PSY:  = 0.121), interaction confidence (03IntConf�PSY:  
= 0.116) and respect for cultural differences (02RspCultDiff�PSY:  = 0.112). On the other hand, the structural coefficient 
suggests interaction attentiveness (05IntAttn�SOC:  = 0.178) best predictor of sociocultural adjustment, followed by 
interaction engagement (01IntEng�SOC:  = 0.112), interaction confidence (03IntConf�SOC:  = 0.099), respect for 
cultural differences (02RspCultDiff�SOC:  = 0.095) and interaction enjoyment (04IntEnjy�SOC:  = 0.090). 
Overall, the latent dependent variables (interaction engagement, respect for cultural differences, interaction confidence, 
interaction enjoyment and interaction attentiveness) have explained 6% of variance (R²) on the latent independent 
variables (psychological adjustment). On the other hand, the latent dependent variables (interaction engagement, respect 
for cultural differences, interaction confidence, interaction enjoyment and interaction attentiveness) have explained 9% of 
variance (R²) on the latent independent variables (sociocultural adjustment). The implication of the result will be 
discussed in the following section. 
  
Table 7.0: Structural Model (relationship prediction) 
 

Relationship Coefficient t-value Significant
01IntEng�PSY 0.135 0.493 Not significant
01IntEng �SOC 0.112 1.377 Not significant
02RspCultDiff�PSY 0.112 2.242** Significant
02RspCultDiff �SOC 0.095 0.112 Not significant
03IntConf�PSY 0.116 0.956 Not significant
03IntConf�SOC 0.099 1.039 Not significant
04IntEnjy�PSY 0.121 1.048 Not significant
04IntEnjy�SOC 0.090 1.646* Significant
05IntAttn�PSY 0.133 1.117 Not significant
05IntAttn�SOC 0.178 1.342 Not significant

*note: t-value >1.645* (p<0.1); t-value >1.960** (p<0.05); t-value > 2.576*** (p<0.01), 500 samples bootstrapping 
 
5. Discussions  
 
The aim of the present study is to predict facilitation of intercultural sensitivity towards Malaysian students’ cross-cultural 
adjustment abroad. The results have shown that only one intercultural sensitivity dimension (respect for cultural 
differences) was found positively predict psychological adjustment among Malaysian students abroad. Additionally, 
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intercultural sensitivity dimension of interaction enjoyment are clearly appeared as the only intercultural sensitivity 
dimension that positively predict sociocultural adjustment among Malaysian students abroad. The result found in the 
present study indicates Malaysian students’ shows high value of respect on the cultural differences. Besides, there are 
enjoying to the different cultural environment while studying and living abroad. The multiracial society of Malaysia proves 
had established some magnitude of intercultural respect and sensitivity among Malaysian students. Unfortunately, 
insignificant result provides weak statistical support to predict intercultural sensitivity dimensions towards cross-cultural 
adjustment among Malaysian students abroad. However, the insignificant result indicates the students are adjusted to 
the different cultural setting and probably have not felt direct effect of the intercultural sensitivity dimensions on their 
cross-cultural adjustment. 

The present study gives support to the studies (see, Rasmussen et. al., 2005; Shaftel, Shaftel & Ahluwalia, 2007) 
where cultural exposure, knowledge, information and experiences build sufficient affective responses among Malaysian 
students when encounter cultural differences abroad. The results also show that Malaysian students have certain 
magnitude of intercultural competency (Matveev & Milter, 2004) that facilitates their cross-cultural adjustment 
internationally. This finding sustain studies by William (2005), and Chen and Starosta (1996, 2000) where intercultural 
sensitivity determine the ability of a person to identify the similarity and differences of cultural context and contact. An 
affective cultural ability helps a person to avoid cross-cultural difficulties and intercultural conflict as argued by scholars 
(Clausen, 2010; Dong et. al, 2008; Graf, 2004; Ones & Viswesvaran, 1999; Stahl, 2000; Yu and Chen, 2008). 
Furthermore, sensitive to cultural differences may lead an individual transformation from ethnocentrism into ethnos 
relativism (cultural competent) status (Bhawuk & Brislin, 1992; Greenholtz, 2000). Cultural knowledge is essential to 
create mutual benefits of intercultural relationship. Thus, acquiring enough culture knowledge and acknowledging 
individual cultural differences, the role of family, gender, age and seniority, religion, customs and belief in intercultural 
relationship are important especially in regards to the Asian culture. As mentioned by Hall (1959), high contacts of Asian 
culture incorporated personal values in interpersonal interactions and relations. Therefore, it is important to gain enough 
cultural knowledge to avoid being racist or ethnocentric in intercultural relationships.  

Nevertheless, the finding of the present study provides further reliability and validity of the ISS in measuring 
intercultural sensitivity as postulated by Chen and Starosta (1996). Besides, showing respect especially towards the 
other from different personal and cultural background is vital to create a mutual interpersonal relationship. Thus, by 
having enough cultural knowledge and sensitivity of such differences could help to avoid imposing self-judgement, being 
racist and ethnocentric in intercultural relations. This quality is important to gain respect and trust when dealing with 
different cultural expectation, consideration and establishes good manners. 

However, there are a few limitations of the present study which may offer opportunities for future studies to 
establish better prediction and measures of intercultural sensitivity and cross-cultural adjustment. First, the statistical 
insignificant result might shows the applicability of ISS in measures cross-cultural adjustment requires further 
psychometric investigation. The deletion procedures and low reliability scores as found in the present study indicate the 
need for further psychometric treatments. There are possibilities of social desirability problems that affect small effect on 
the intercultural sensitivity measures in cross-cultural adjustment prediction. Thus, future study may incorporate social 
desirability effect test, such as self-monitoring (Snyder, 1974: revised by Lennox & Wolfe, 1984) and the Marlowe-
Crowne Social Desirability Scale (Crowne & Marlowe, 1960). Respondents’ scores in social desirability scales reflect 
substantive individual cognitive differences and psychometric understanding on the measures.  

The second limitation of the present study is the sampling frame. Chosen samples incorporated in the present 
study were purposively approached and randomly picked through email. Thus, the response-bias problem might affect 
the result of the present study. Eliminating response-bias is important to ensure the trustfulness of the survey result. 
Besides, future research can also incorporate a control experimental group (involves the participants within the same 
ethnic group) to look at the social desirability impact against the measure instrument, especially with regard to the 
intercultural interactions (Hammer, Bennett & Wiseman, 2003). Hence, further analysis is granted to check model fit 
analysis on the structural model as in the present study. Besides, similar investigated is granted to conduct using 
different set of sojourners (expatriates, immigrant, asylum seekers and tourists) in different country. Lastly, other 
methods of data collection especially a qualitative study such as interview, observation and participation may provide a 
significant impact to the intercultural investigation and support the findings of the present study. Utilization of different 
methods in data collections is granted to measure a consistency of the measure instruments (Portalla & Chen, 2010). 

Particularly, this study helps to provide some insight into sojourners perception on intercultural relations while 
sojourning abroad. It was revealed that it is an essential for sojourners to develop some portion of intercultural sensitivity 
when they encounter intercultural differences. Cultural misconception is foreseen through the need to develop more 
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structured on-location intercultural training program for sojourners and their families to overcome the cultural challenges 
(Caligiuri, 2000; Forster, 1997). The present study found that the inconsistencies effect of cultural understanding was due 
to the different cultural mindset between sojourners and host nationals. Therefore, it is important for both parties to be 
aware towards the individual cultural differences. Appropriate social learning is essential to eliminate any sign of 
ethnocentrism, stereotyping or racism. In addition, as contended by Bandura (1977) and Chen (2006), positive attitude 
and communication competence reduce cultural difficulties in order to ensure the effectiveness of the international 
assignment. In conclusion, it is important for sojourners to incorporate cultural perspectives in their knowledge and cross-
cultural adaptation strategies to accommodate effective adjustment abroad. 
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