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Abstract 

 
Pesantren (Islamic boarding school), a place for religious learning, has been tarnished because it is 
considered as a breeding ground for extremism and radicalism. This paper aims to examine the view that 
pesantren is not an institution for radicalism to be seedbed. However, it is an institution that is open, 
inclusive, and can accommodate modernity. In line with that idea, three questions could be formulated. First, 
how is the learning curriculum in pesantren? Second, how is the implementation of learning in pesantren? 
Third, how is the portrayal of inclusive graduates as the learning impact in pesantren? This study uses 
qualitative research with curriculum/materials and learning methods in pesantren as the object of the study. 
The data were collected from sources such as kyai (preacher), ustadz, santri (Islamic boarding school 
students), graduates, administrators of pesantren who were selected by purposive sampling, with 
documentation study methods, observations, and interviews. The analysis uses a descriptive method to 
portray the entire curriculum and learning conditions conducted in pesantren. Then they were analyzed 
interpretively to see the relationship between the formation of santri's inclusive attitudes. This study shows 
that the curriculum and learning methods have a significant role in shaping the students' attitudes. A 
sequential-comprehensive curriculum structure and discursive learning methods will form an inclusive (open 
and tolerant) student personality. Therefore, other pesantren(s) need to transform towards a discursive 
curriculum and learning to lead to inclusive students. 
 

Keywords: pesantren, curriculum, instruction, inclusivism, radicalism 
 
 
1. Introduction 
 
Pesantren (Islamic boarding school), a place for religious learning, has been tarnished because it is 
considered as a breeding ground for extremism and radicalism. The facts show that the perpetrators 
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of extremism incidents have the background of being students (santri) in pesantren. The hotel 
bombings in Kuta and Denpasar Bali in 2002 (Fata, 2014) and JW Marriot in 2003 were executed by 
pesantren graduates. The same incident also occurred at the Australian embassy in 2004; the actors 
used to study in pesantren. Meanwhile, in the incident at JW Marriott and Ritz-Carlton Hotels 
Jakarta in 2009, the perpetrators turned out to be pesantren graduates. Therefore, graduates from 
pesantren are assumed to be the actors of extremism and radicalism. Mursalin’s study shows that 
pesantren has two potentials for their students to be moderate or immoderate (Mursalin & Katsir, 
2010), even it has a high possibility of the emergence of radicalism (Malik et al., 2017; Susanto, 2007). 
The incidents carried out by the pesantren people above have placed pesantren in a negative stigma 
and become the spotlight of the international world. The extremism and radicalism behavior has 
created an image that pesantren is a breeding ground for violence. 

The studies on pesantren tend to discuss three things so far: first, pesantren is seen as an old-
fashioned, traditional, and backward educational institution (Mukodi, 2013; Damanhuri et al., 2013; 
Arifin, 2012). It is often identified with a backward educational institution, a “second class” 
educational institution that cannot be aligned with other educational institutions in the context of 
the national education system; second, it is less accommodating to the advance and modernism 
(Ma’arif, Syamsul; Dardiri, Achmad; Suryo, 2015; Burhanuddin, 2014; Basyit, 2017; Burga et al., 2019). 
With its traditional characters, pesantren is an educational institution that less responds to 
modernity issues; and third, it is considered as a place for the growth and development of 
fundamental and radical religious ideas (Malik et al., 2017; Mursalin & Katsir, 2010; Susanto, 2007). 
Due to several extremist actors who turned out to be pesantren graduates, the indication of pesantren 
being attached to a nest of extremism becomes stronger. Even there have been several studies 
showing that pesantren is a seedbed for the values of friendliness, openness, tolerance (Amin et al., 
2019; Huda, 2018; Ma’arif, 2019; Ma’mun, 2020; Marzuki et al., 2020; Noorhayati, 2017; Nuryatno, 2011; 
Selvia, 2019; Rohman, 2017). However, pesantren is still stigmatized as a breeding place for extremist, 
radical groups of Islam followers. This study will evaluate the relationship between the inclusivity of 
students and the curriculum and the implementation of learning in pesantren. This part seems to be 
still missing from previous studies. 

This paper aims to complement the shortcomings of previous studies regarding negative 
assessments from society about pesantren, where it is claimed to be seedbed institutions for 
extremism and radicalism. It wants to show that pesantren is an educational institution with an open, 
inclusive, tolerant and accommodating character regarding the issue of modernity by focusing on the 
study of curriculum and learning in pesantren. In line with these discourses, three questions are 
formulated to answer the problems. First, how is the learning curriculum in pesantren? Second, how 
is the learning implementation in pesantren? Third, how is the portrayal of inclusive graduates as the 
impact of learning in pesantren? These questions are the main focus of this paper. 

This paper argues that the inclusiveness attitude of santri is influenced by the learning type in 
pesantren. The learning curriculum and methods as the main parts of the learning in pesantren 
determine the typology of santri’s attitudes. A sequential-comprehensive curriculum and discursive 
learning methods will influence, direct and shape the attitude of santri who are inclusive, open, 
tolerant, and democratic. The arrangement of a tiered curriculum in learning has influenced and 
placed santri in an inclusive, open, and non-rigid way of thinking in responding to different things 
and also facing changes that occur in a society that is always dynamic. 
 
2. Literature Review 
 
2.1 Learning in Islamic Boarding Schools  
 
Pesantren is an educational institution with strong roots (indigenous) in the Indonesian Muslim 
community (Usman, 2013). Historically, pesantren has been the forerunner of education that provides 
changes by prioritizing the value of local wisdom and character development that is integrated into 
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the culture of the community (Irfan & Hemay, 2020). In other words, pesantren as educational 
institution is an agent who transfers knowledge and shapes the attitudes, behavior, and character of 
santri (Islamic boarding school students) (Rokhman et al., 2014). This is reflected in the educational 
goals of pesantren, which include intellectual, physical, and particularly akhlaq (ethics or moral) 
education (Anas, 2012). Socially, the existence of pesantren has played an essential role in the public 
education system, where its education is believed to be the last akhlaq of any educational model 
(Fauzi et al., 2018). In the education of pesantren, there is no standardized curriculum where almost 
all pesantren(s) teach a combination of different books. According to Lukens-Bull (Ma’arif, 2018), the 
pesantren curriculum generally can be divided into four forms, namely religious education, 
experience and akhlaq education, school and general education, and well as skills and courses. 

In its implementation, pesantren or Islamic boarding school is grouped into two types, namely 
traditional pesantren (salaf), which maintains the traditional teaching system, with teaching 
materials for classical books, which are often called kitab kuning (classical Arabic manuscript) and 
modern pesantren (khalaf) which seeks to integrate the classical system and schools into the 
pesantren fully (Anas, 2012). Therefore, pesantren learning is also divided into two, namely learning 
in salaf pesantren and khalaf pesantren. Salaf pesantren learning is carried out using four methods, 
namely (1) bandongan, a teacher-centered learning method where the santri sits around the teacher 
or Kyai (preacher) who reads the book and the santri listens to each book and take notes if necessary; 
(2) sorogan, a learning method in which the santri faces the teacher one by one by bringing the books 
they are studying; (3) memorization, it takes place where the santri memorizes specific texts or 
sentences from the books they are studying; (4) Mudzakarah, which is conducting scientific meetings 
in order to discuss religious issues in general (Thohir, 2017;  Ma’arif, 2018) Meanwhile, the learning 
method of khalaf pesantren prioritizes education in the formal school system and emphasizes 
modern Arabic (Tolib, 2015).  
 
2.2 Pesantren: Inclusivism versus Exclusivism 
 
There have been many discussions about pesantren. These discussions are various, ranging from 
those that place it as an institution that plays a role in carrying out the nation's character; on the one 
hand, some people place it as an institution that hinders changes, even some others claim it as the 
seedbed of violence. Historically, pesantren has demonstrated its role in the current changes within 
society (Dhofier, 1994; Steenbrink, 1974; Ziemek, 1986). The embedding of pesantren on the negative 
side, particularly under the issues of extremism and radicalism, has occurred since the violent 
incidents occurred where the perpetrators were pesantren graduates. However, there are few 
pesantren of this type, which Irfan & Hemay (2020) categorized as salafy/haraky pesantren. 
According to Abu Bakar, there are three types of pesantren, namely traditional/salaf pesantren, 
modern/khalaf pesantren, and salafy/haraky pesantren. The salaf pesantren is characterized by the 
teaching of classical books known as kitab kuning, and it appears in color and upholds the values of 
tolerance, moderation, and inclusiveness. Beside applying the traditional pattern, the modern 
pesantren also teaches modern sciences and even establishes formal schools. 
Meanwhile, salafy/haraky pesantren is characterized by rough, rigid, exclusive religious ideas, and it 
is not infrequently displaying the attitudes of extremism and radicalism.  

The extreme, exclusive, and radical attitudes that occur in pesantren are caused by several 
things, namely the figure of Kyai (preacher) as a role model, the curriculum taught in it, and the 
learning methods implemented in it. On the other hand, the inclusiveness as an attitude and open-
mindedness, respecting differences of opinion, thought, ethnicity, religion is the attitude that must 
always be encouraged by the educational institutions, including pesantren which historically has 
played a role as an institution that instills the noble values into society (Rohman, 2017; Lukens-Bull, 
2008). In this context, the curriculum as an essential element in the pesantren learning process needs 
to be constructed appropriately. 

 



E-ISSN 2240-0524 
ISSN 2239-978X 

      Journal of Educational and Social Research 
          www.richtmann.org  

                             Vol 12 No 2 
               March 2022 

 

 370 

2.3 Charisma of Kyai  
 
Being charismatic is one form of leadership in which his followers believe the charismatic leader 
personality to be an extraordinary individual, possessing supernatural and superhuman abilities 
obtained from God The Almighty (Djasadi, Wasino, 2012). Charismatic leadership appears in the 
leadership within the pesantren led by the Kyai. The charismatic leadership of the Kyai has made 
pesantren not only an educational institution but also a catalyst (agent of change) (Abdelnour et al., 
2017). It is shown by the excellent spirit where the public sees the Kyai’s figures as people who are 
experts in the field of religion, and they are seen to be able to provide solutions in the field of social 
and religion and be able to contribute to the nation in building the young generation (Masrur, 2017). 
Therefore, Kyai as the leader of an Islamic educational institution is tasked with designing the design 
of pesantren, which includes curriculum, rules, evaluation systems, and teaching and learning 
processes, and as the community leader (Arif & Muhammad, 2015). This idea later makes pesantren 
become agencies that have the ability and capacity to encourage the creation of social changes and 
influence one's actions in life (Recht dan Grynszpan, 2019). 

According to Ivancevich (Assilah et al., 2018), charismatic leaders are the leaders who embody a 
motivational atmosphere based on commitment and emotional identity to their vision, philosophy, 
and style in their subordinates. The charismatic leadership process of the Kyai is interactive and 
dynamic in influencing others (Ajan et al., 2018). Kyai is a central figure, sacred and authoritative 
center because of his charismatic figure and has a positive influence on implementing the educational 
process in pesantren (Syafiq Humaisi et al., 2019). The charismatic Kyai gains public support because 
he is seen as having akhlaq stability and quality of faith, which generates a form of magnetic 
personality for his  followers (Safi`i, 2020). Kyai or kyai(s) derive their charisma from religious 
knowledge, particularly from their Sufism (Kesuma, 2014). In society, charismatic Kyai is believed to 
have karomah, blessing, efficacious, influence, and the ability to predict (Karim et al., 2017). The 
leadership of charismatic Kyai in pesantren is caused by the belief of the santri and community 
that Kyai is an individual appointed as an extension of God's hand in conveying the teachings of the 
Lord (Rosita, 2018). 
 
3. Method 
 
This pesantren becomes the place for this study due to several reasons. First, this pesantren applies a 
classical system of learning with clear gradations for its students, so the students can study religions 
in sequence according to the gradation/class. Second, this pesantren implements a curriculum with a 
clear scope and sequence according to gradations/classes, so that the students can learn religions in 
stages. This makes learning easier for students, since they can learn the lessons from easy/simple to 
complex ones. Third, this pesantren has thousands of students with various geographical 
backgrounds from all over Indonesia, even from other country. This makes students interact with one 
another so that cultural acculturation will occur which affect their openness (inclusiveness). Fourth, 
this pesantren can be categorized as an old pesantren with alumni who have been successful to be 
prominent figures in society with moderate, tolerant, and democratic types of Muslims. 

This research took the object of study on curriculum and learning methods in pesantren. These 
two things were chosen because of their powerful position and roles in forming students' attitudes. 
These two variables would determine the attitudes of inclusiveness or exclusivity of students. The 
curriculum materials are related to cognitive aspects, and they will affect an individual’s affective 
aspect in turn. At the same time, the learning method is related more to the affective aspect directly. 
This research uses a qualitative method, with the primary data in the form of curriculum documents, 
learning practices, practiced habits, the performance of graduates of Pesantren Al-Anwar Sarang 
Rembang. The secondary data were in other information such as reference books, printed media 
sources, electronic media sources related to Pesantren Al-Anwar. The participants in this study 
were Kyai, ustadz, santri, graduates, administrators of pesantren who were selected using purposive 
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sampling. This sampling technique was chosen to ensure that the informants are the right persons 
and best understands the information needed in this research. 

The curriculum data of Pesantren Al-Anwar were collected from the curriculum documents and 
interviews with Kyai and Ustadz. Meanwhile, the data on the implementation of learning and 
habituation were collected through interviews with Kyai of pesantren, ustadz who teach 
in madrasah (Islamic school), santri, alumni. The curriculum data, learning methods, and habituation 
in pesantren were analyzed using descriptive methods to provide an overview of the curriculum 
structure, the learning implementation in pesantren. Concerning the curriculum, the aspects 
collected were the subjects' structure and the books that become references. Then, the description of 
the curriculum and learning methods were analyzed using interpretive analysis to see how they relate 
to the inclusiveness of the santri. Does the structure of the curriculum and learning methods 
implemented in Islamic boarding schools contribute to the inclusive or exclusive attitudes of santri? 
 
4. Results 
 
The learning patterns in pesantren will determine the attitudes possessed by santri, namely inclusive 
or exclusive. Among the pillars of learning that give color to the subject of education are the 
curriculum and the methods used. The following are the descriptions of three main things: the 
contents of the curriculum, the learning methods applied in pesantren, and the attitudes of santri as 
the impact of learning in pesantren. 
 
4.1 Curriculum Structure and Learning Methods in Pesantren 
 
All activities carried out at Pesantren Al-Anwar Sarang Rembang are an elaboration of their visions 
and missions. The visions are formulated to cover all activity programs of pesantren. The formulation 
of Pesantren Al-Anwar Sarang Rembang's visions: “(a) To create a pesantren that can produce 
graduates who can master Islamic disciplines and have noble character and care for others. (b) To 
consolidate the faith and piety as well as develop Islamic knowledge to achieve life happiness in this 
world and the hereafter based on the Qur'an and Al-Sunnah (Curriculum Documents of Pesantren Al-
Anwar). 

As shown in Table 1, Pesantren Al-Anwar Sarang Rembang consists of a formal curriculum 
(written curriculum) and a hidden curriculum. The formal curriculum is structured in stages, 
namely i'dadiyah (preparation) classes, Madrasah Tsanawiyah classes, Madrasah 'Aliyah classes, and 
post Madrasah classes. The I'dadiyah classes are classes to prepare santri to take part in the learning 
programs of Madrasah Tsanawiyah classes. Madrasah Tsanawiyah are divided into three levels 
(marhalah), namely marhalah 1, marhalah 2 and marhalah 3. Madrasah Aliyah are also divided into 
three marhalah, namely marhalah 1, marhalah 2 and marhalah 3. Post Madrasah programs are classes 
intended for santri who have completed all previous programs. At the same time, the hidden 
curriculum is packaged in the form of habituation and learning practices. 

 
“Santri are accustomed to praying five times in congregation, respecting each other and respecting 
fellow students, living simply, living independently. In addition, there are also learning practices that 
provide freedom of opinion in discussing the book's contents in the "discussion" forum. In this 
discussion, santri discusses the contents of the book according to the level by senior santri. Every santri 
is allowed to express their opinion about the understanding of the book” (interview with Gus 
Wafi, Pesantren Caregiver). 
 
 Based on the researcher's observations, the hidden curriculum is also in the form of 

"interaction of santri with modern developments, access to outside information, access to newspapers 
that can be read, television that can be seen, internet that they can access." The caregivers are also 
figures who are actively involved in the life of the nation and state, for example, KH Taj Yasin 
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Maemun Zubair, who is one of the caregivers of Pesantren Al-Anwar who is currently the Deputy 
Governor of Central Java. 

The curriculum that has been shown in Table 1 can be mapped into four major sections. First is 
the group of Fiqh (Islamic Law), akhlaq (Sufism), and Tawheed subjects. These three lessons are 
typical lessons taught in pesantren. Fiqh taught in pesantren has levels as shown in Table 1. Taj Yasin 
stated that "the sequence of fiqh curriculum is based on consideration of coverage and depth of 
discussion levels." Second, the Arabic language, which includes aspects of grammar, morphology, 
literature, is taught and studied by santri in stages, as shown in table 1, starting from low to high. This 
field is studied to provide a linguistic basis for santri to study religious sources of various scientific 
fields later independently. Third, the Rules of Fiqh and Ushul Fiqh are subjects that provide a 
philosophical and methodological basis for religious practice. Fourth, the Qur'an and hadith are a 
group of subjects that are studied at the final stages after they have learned the basics of religion. 
According to KH Abdul Ghofur, the Kiayi of Pesantren Al-Anwar, he explained that: 

  
“The curriculum is arranged in a sequential and tiered manner. It is carried out to provide convenience 
to santri in learning. In studying the field of Fiqh (Islamic law), the curriculum is presented from a 
simple book (kitab safinat al-naja), later increasing to Kitab Matan al-Ghayah, Fath al-Qorib al-Mujib, 
Fath al-Muin, Minhaj al-Tholibin, then al-Wajiz fi al-fiqh. The santri will find it easier to learn by this 
sequence because they will start with a simple discussion. It is different if students learn Fiqh directly 
using the Minhaj al-tholibin book without studying the previous books of a lower level, they will have 
difficulties." 
  
During the learning process, Pesantren Al-Anwar Sarang Rembang applies three models, namely 

classical, individual, and discussion. In classical learning, the santri are grouped into classes. The 
learning is carried out starting from the preparatory classes (marhalah), grades 1-6, and post-
madrasah classes. In individual learning, the santri present their ability to master certain books to 
the kyai/ustadz according to their level. Meanwhile, in the discussion, the santri held discussions 
about their mastery of a book studied. They even debated the understanding of texts or books 
associated with cases emerging in society (results of an interview with Ustadz Sukron, one of the 
senior santri who also teaches at the pesantren). Gus Wafi, one of the caregivers, explained: 

 
"With this discussion, the santri will be trained to respect and interact with other people and other 
perspectives regarding the issues discussed. Muhadlarah is a kind of discussion method where the santri 
can exchange their ideas, debate in a discussion about the contents of kitab kuning to deepen their 
understanding. This method is not only applied to "high-level santri," but also to the santri at the 
preparation level." 
  
Even this kind of interaction with other parties also occurs in everyday life. The santri from 

various regions in Indonesia mingle with each other, either in the learning process, interaction, or 
their rooms. Santri are not allowed to live in the rooms where the individuals come from the same 
area (interview with Ustadz Sukron, one of the senior santri, administrators, and ustadz at the 
pesantren). 
 
4.2 Sequential-Comprehensive Curriculum 
 
The curriculum content is constructed from the simple to the complex one. For example, Fiqh at 
the i'dadiyah (preparation) level uses the Safinat al-Naja book. In this book, the discussion is only 
about Islamic purification, prayer, fasting, and pilgrimage. The discussion is also brief, and it uses 
simple Arabic. At the Madrasah Tsanawiyah (MTs) level, the material has been improved by using the 
book of Matan Ghayah wa al-Taqrib (MTs grade 1) and Fath al-Qorib al-Mujib (MTs grade 2 and 3), 
whose discussions are more complex. At the Madrasah Aliyah level, fiqh material uses the book 
of Fathul Mu'in (for grades 1 and 2) and Minhaj al-Tholibin (for grades 3). The book of Fath al-
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Mu'in and Minhaj al-Tholibin are books of Fiqh whose discussions are complete, and the discussions 
are in-depth (results of an interview with Gus Wafi, the caregiver of the pesantren).  

Likewise, in aqidah, the curriculum starts from the most straightforward book in content and 
discussion, namely Aqidat al-Awam, followed by al-Khoridah al-Bahiyah, Bad'u al-Amaly, Jawharat al-
Tawhid, Kifayat al-Awam, Ummu al-Barahin, to the Kitab al-Hushun al-Hamidiyah. This order is 
carried out with consideration so that the santri learn in sequence for their understanding is getting 
better. The curriculum in pesantren covers all religious and non-religious materials. Religious 
materials cover the fields of Tawhid, Fiqh, Al-Quran, Hadith, History, Akhlaq, and various auxiliary 
sciences, both related to language and others, such as Grammar, Morphology, Science of al-Tafsir, 
Science of al-Hadith, Ushul al-Fiqh, Qowaid al-Fiqh. 

 
“Pesantren Al-Anwar Sarang Rembang, which is a salaf model pesantren, still maintains the teaching of 
classical books as the core of education. The madrasah system was established only to facilitate the 
sorogan system used in the old form of recitation institutions without introducing the teaching of 
general knowledge. The sorogan and bandongan systems are straightforward learning systems, but they 
have great meaning in learning and improving the ability of the santri. However, for senior santri, for 
those who continue their education to higher education, STAI Al-Anwar at Pesantren Sarang, they do 
not only learn about religious knowledge but also general knowledge.” (an interview with Ustadz Sukron, 
one of the Ustadz who teaches at Pesantren Al-Anwar). 
 

Table 1: Curriculum of Pesantren Al-Anwar Sarang Rembang 
 

 
 
Santri, who studied at Pesantren Al-Anwar Sarang Rembang, learned the materials that are not only 
from one source and one author, but they use various sources and authors. For example: When 
studying Tawheed, the santri will study the book of 'Aqidatul Awam, al-Khoridah al-Bahiyyah, Bad'u 
al-Amali, Jawharoh at-Tawhid, Kifayah al-'Awam, Umm al-Barohin, al-Hushun al-Hamidiyyah, Kubra 
al-Yaqiniyah. These books discuss Tawheed, but the discussion is graded from the simplest to the 
complex in terms of the Arabic language's content, scope, and structure. Likewise, when the santri 
learn about Arabic Grammar, they will study the books of Ats-Tsimar al-Janiyyah, al-Ujrumiyyah, al-
'Amrithy, Ibnu 'Aqil, Syudzu adz-Dzahab, Mughni al-Labib. These books are about grammar with 
content and complexity that is graded sequentially from the simplest to the complex. 

 
“In pondok pesantren, religious principles are taught by adhering to Sunni theology. In this context, 
pesantren have the basic concept that in the case of faith, they follow the opinions of Imam Abu Hasan 
al-Asyari and Imam Abu Hasan al-Maturidi. In contrast, in terms of fiqh, they follow the ideas of four 
Islamic schools of thought, namely the Hanafi, Maliki, Shafi'i, and Hambali schools of thought. While in 
Sufism, they followed Imam Junaid al Baghdadi and Imam Abu Hamid al Ghazali. The repetition of 
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subject matter in the pesantren is not only a matter of cognitive pursuit. However, the santri are always 
required to understand, master, and practice the teachings developed in the pesantren. Therefore, after 
graduating from the pesantren, they can become flexible people who are not trapped in a textual-
normative mindset.” (Interview with Gus Wafi and Taj Yasin, Caregivers of Pesantren Al-Anwar Islamic) 
  
The santri who study at Pesantren Al-Anwar Sarang Rembang are classified into eight levels: 

preparatory, marhalah 1-6, and post-madrasah. These eight levels are a unified program and 
continuity in all areas of study. During the learning process, the santri are taught classically and 
individually according to the field of study. They also learn by discussion in class with Kyai/Ustadz in 
their respective classes to explore and master the fields of study. As Wafi bin Maemun Zubair (one of 
the caregivers of Pesantren Al-Anwar Sarang Rembang) explained, "to be declared graduated, a santri 
must master the books used as guidelines in the pesantren. Even, they must memorize in full or in 
part of the contents of certain books. It is the proof that pesantren teaches a high intellectual 
culture.” 
 
4.3 Profile of Inclusive Santri as Impact of Learning in Pesantren 
 
The graduates’ inclusiveness of Pesantren Al-Anwar Sarang Rembang can be seen from their way of 
thinking. For example, Ahmad Muthohar, one of the alumni, has an open attitude towards various 
thoughts, ideologies, understandings, and sects. His concern for various ideas, both in the eastern 
and western parts of the world, indicates an inclusivity. As a lecturer in Islamic Studies and Islamic 
Philosophy at the Perguruan Tinggi Agama Islam (PTAI - Islamic Higher Education), he views various 
modes of thought, both mainstream and non-mainstream. In this context, he stated his views on 
“postmodernism” that: 

 
In the current era, postmodernism is a necessity. Postmodernism which is characterized by three things, 
namely deconstruction, pluralistic, relativistic, is a thought that can be adopted and adapted by a person 
in their national and religious life. Deconstruction is an attempt to re-question established ideas, 
ideologies, theories, and concepts. Nothing is always established in this world. In contrast, pluralistic is 
a thought which views that there is no single truth reality in various human thoughts. Realities are 
diverse, and cultures are diverse, religions are diverse, races are diverse, languages are diverse, 
everything is diverse, pluralistic. Therefore, this is related to the third characteristic, relativistic, that 
everything is relative and nothing is always absolute. Therefore tolerance, openness, respect for others 
are just so that religious and state life can run well. Intolerance, extremism, exclusivism are dangerous 
thoughts, attitudes and behaviors” (Interview with Ahmad Muthohar). 
  
Based on the excerpt of the interview above, it can be seen that the graduates of Pesantren 

Rembang have an inclusive mind. 
The inclusiveness of graduates from Pesantren Al-Anwar Sarang Rembang as an impact of the 

pesantren education process is also reflected in the religious understanding in one of the abiturens, 
KH Ahmad Baha'uddin Nur Salim. Kyai, who is often called Gus Baha' is one of the Nahdlatul Ulama 
clerics who currently sits as Rais Syuriah in the Nahdlatul Ulama Executive Board (PBNU). Gus Baha 
is the son of an al-Quran cleric, KH Nur Salim al-Hafidz from Narukan Kragan Rembang. He is now 
the caretaker and Kiayi of the Pesantren Tahfidz al-Qur'an LP3IA Narukan Kragan Rembang. He is an 
open cleric and able to get along with all circles. The recitations and studies held also have received 
positive responses from all segments and various directions. His studies could also be accessed 
through social media such as Youtube, Facebook, and Instagram. Among the quotes about Gus Baha: 

 
“Ahmad Bahauddin Nur Salim, better known as Gus Baha, is one of the figures of Nahdlatul Ulama 
whose talks are always eagerly awaited, especially by millennials. This pupil of KH Maemun Zubair or 
Mbah Moen always politely delivers his studies with easy-to-understand explanations. This scholar from 
Rembang, Central Java, is also famous for his simplicity and humility. When appearing on the Shihab & 
Shihab talk show uploaded on Najwa Shihab's YouTube channel, he admitted that he did not have a 
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smartphone or social media. It is quite surprising, considering that content about Gus Baha can always 
attract the attention of netizens to go viral on social media. "So the commitment of my heart is only to 
introduce that God's teachings are beautiful, God's teachings are the solution. I never thought that 
would be viral or become famous. Even now, I don't know if it is famous, I don't have WA, I don't want to 
hear it," he said. (Source: https://kumparan.com/berita-hari-ini/profil-gus-baha -simple-scholar-
favorite-youth-1vEjH7fFR0Y) 
 
Based on the narrative of this paragraph, it can be seen that the alumni of Pesantren Al-Anwar 

Rembang have shown an open and inclusive behavior that can interact with outside parties well. 
The inclusiveness of the graduates can also be seen from the figure of Mizan Sya'roni, who 

currently works at the Ministry of Religious Affairs of Indonesia. Before studying at Pesantren Al-
Anwar Sarang Rembang, Mizan had studied at the Mathali'ul Falah Islamic College in Kajen 
Margoyoso Pati (an Islamic educational institution led by KH. Sahal Mahfudz), then continued his 
education to IAIN Walisongo (now UIN Walisongo). After that, he continued to study Islam in the 
Institute of Islamic Studies at McGill University Canada to get his master (MA) program in Islamic 
Studies. When asked about why studying Islam in the West, he explained: 

 
“As a Muslim, learning can be done anytime, anywhere, in any situation, including studying in the West. 
Learning about Islam does not always have to be in Middle Eastern countries, such as Egypt, Saudi 
Arabia. Learning Islam can also be done in the West, such as in America, Europe, Australia, because 
Western countries have a good approach or methodology to studying Islam. Armed with the normative 
sciences from pesantren, it would be better with methodological enrichment in Western countries” (an 
interview with Mizan Sya'roni). 
 
Based on the respondents' narratives, it can be stated that the graduates of Pesantren Al-Anwar 

Sarang Rembang have indicated the existence of inclusive, tolerant, and open thoughts, attitudes, 
and behaviors. 
 
5. Discussion 
 
The learning carried out at Pesantren Al-Anwar Sarang Rembang begins with the learning of the 
essential dimensions of Islam, namely Fiqh, akhlaq, Sufism, Islamic history, and other linguistic 
sciences in the lower classes, then proceeds to the fields of al-Quran, al-Hadith and enriched with 
philosophical and methodological sciences such as Ushul al-Fiqh, Qawaid al-Fiqhiyah, Ilmu al-Hadith, 
Ilmu Al-Quran in high classes. Learning with this curriculum structure tends to place the santri with 
diverse horizons of understanding about the religion they believe. This kind of curriculum leads the 
santri to a coherent and deep understanding. It will have implications for having an open, inclusive, 
and tolerant attitude towards various kinds of differences (Fata, 2014; Kusmanto et al., 2015; Ma’arif, 
2015; Ni’am, 2015). It is different from those who learn about Islam directly from the verses of the 
Qur'an and the matan of al-Hadith, without being preceded by other sciences; this will tend to lead to 
a rigid and exclusive understanding of Islam (Thohir, 2017). Moreover, if their learning is not assisted 
by qualified teachers and only learn through social media, they will tend to have a shallow and less 
comprehensive understanding of religion. It will potentially lead to extreme religious understanding 
in turn (Rusli, 2014; Rohman, 2016; Rohman, 2017).  

The graduates from Pesantren Al-Anwar who tend to have open and inclusive thoughts, 
attitudes, and associations are the outcomes of the curriculum construction. It has been arranged 
sequentially, both in scope and sequence, starting with an understanding of the basics of Islam, such 
as fiqh, akhlaq, Sufism, then proceeding to other aspects. It also reinforces the learning methods 
application where the santri can interact with other parties openly, learning methods that provide a 
broad space of reasoning for santri (Gazali & Malik, 2009; Lukens-Bull, 2008). Therefore, the rise of 
extremism, radicalism, intolerance, violence that has occurred in recent times, among others, is 
caused by the learning process they experience is different from the pattern practiced at Pesantren 
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Al-Anwar or other institutions with the same type (Fata, 2014; Kusmanto et al., 2015; Ma’arif, 2015; 
Ni’am, 2015). Studies conducted by several experts explained that the learning in doctrinal pesantren 
would result in a rigid and literalist understanding of the Qur'an and al-Hadith texts. It will lead to a 
tendency towards a rigid religious attitude of the santri (Irfan & Hemay, 2020; Malik, 2017; 
Mudzakkir, 2017). Furthermore, why does Pesantren Al-Mukmin Ngruki Solo tend to produce 
relatively complex religious views? It is also because of the textualist learning model factor (TM, 2005; 
Yumitro et al., 2020). 

The vital point drawn from the research findings above is that the sequence of material (both 
scope and sequence) learned by the santri in learning is an essential factor because it will affect their 
readiness to learn. The comprehensiveness and depth of the santri on the material learned will affect 
their attitude of inclusive or exclusive (Rohman, 2016; Rohman, 2017). The curriculum has an 
essential role in shaping the attitudes of the santri. Therefore, the curriculum arrangement is an 
aspect that must receive attention. In addition, the use of learning methods is also a second point 
that needs to be underlined. The attitude of santri will be significantly influenced by the methods 
practiced during the learning (Ardiansyah, 2018; Lukens-Bull, 2008; Ma’arif, 2019; Syukur, 2019). 

This research is different from the previous researches, for example, the study conducted by 
Damanhuri et al. (2013) which places pesantren as an old-fashioned, traditional, and backward 
educational institution. A study conducted by Burga et al.  (2019) also shows that pesantren is less 
accommodating to progress and modernity. It is as well as the other studies that stated that 
pesantren is considered as a place for growth and development of fundamental and radical religious 
ideas (Malik et al., 2017; Mursalin & Katsir, 2010; Susanto, 2007). This study found that pesantren 
which has often been claimed to be an old-fashioned, backward, anti-change, and fundamental 
institution, actually shows a different side. It is an institution that is open, tolerant, and 
accommodating to progress and modernity. It can be seen from the structure of the curriculum and 
the learning process practiced. 

Based on the results of this study, the curriculum and methods of learning have a significant 
role in shaping the attitudes of santri. A sequential-comprehensive curriculum structure and learning 
methods that provide space for santri to interact with other parties and provide space for expression 
and reason will form students' open, inclusive, tolerant, and democratic personalities. On the other 
hand, a closed, doctrinal curriculum plus an expository learning method will tend to form the 
attitudes of santri who are exclusive, rigid, and less tolerant. Therefore, it is a need for pesantren to 
transform their curriculum and learning type towards a discursive ones. It can be done by 
constructing a comprehensive-sequential curriculum and applying discursive learning methods to 
form and ensure the santri’s inclusive and tolerant personality. 
 
6. Conclusion 
 
It turns out that the image of pesantren in society that is a hotbed of extremism and radicalism is not 
proven true. This study has shown the opposite thing that pesantren is an Islamic educational 
institution that becomes the center of excellence in cultivating the values of inclusiveness and 
tolerance in the santri. Pesantren has succeeded in establishing itself as an inclusive Islamic 
educational institution. The curriculum structure indicates it, and learning methods are applied. The 
curriculum structure is designed starting from the basic Islamic materials (fiqh, aqidah, akhlaq, 
Islamic history) in the lower classes. It is continued with the interpretation material of the al-
Qur'an and al-Hadith in the high classes. It is enriched with other materials philosophically and 
methodologically. It turns out to lead the santri to be open and inclusive individuals. Meanwhile, the 
learning has applied a discursive method that provides space to maximize the function of logical and 
systematic reasoning. These two things lead the graduates to become santri who are inclusive and not 
exclusive. 

This sequential-comprehensive curriculum construction and discursive learning method will be 
helpful for Islamic educational institutions in general, including other pesantren, organize a 
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curriculum that pays attention to scope and sequence. If this is not considered carefully, there will be 
potential for extremism to grow. This study is limited to one pesantren, so the description is also 
specific to that location, even though it is possible to provide an overview of other locations with 
similar characteristics. Therefore, further discources are needed to enlarge and broaden diverse site 
of studies to get a more comprehensive picture of pesantren. 
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