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Abstract 

 
History teaching is particularly important to increase intercultural dialogue between people who live in 
different countries. History textbooks should reveal history in all its complexity, promoting democratic 
values, tolerance, and cooperation for a better future, without creating prejudice or negative visions of 
others. This research is focused on history teaching referring to the recommendations of Council of Europe 
(COE) and their implementation in Albania and Kosovo curricula. The method used in this research 
integrates both qualitative and quantitative analysis referring to the content of history textbooks in a 
comparative approach. We used a questionnaire to understand teachers' feelings about COE 
recommendations and if they are implemented in history texts. Referring to the results, the 
recommendations of COE are not fully reflected even though they are mentioned in pre-university’ curricula 
framework. Meanwhile, the questionnaire submitted by the teachers shows to what extent they know the 
COE recommendations and how much these recommendations develop student’s competencies.  
 

Keywords: history teaching, Council of Europe, recommendations, textbooks, Albania, Kosovo 
 
 
1. Introduction 
 
The Council of Europe (COE) is one of the oldest and largest European organizations, founded in 1949; 
the first sessions of COE were held in Strasbourg. European cooperation initially started with the 
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European Coal and Steel Community (ECSC) in 1950 and continued with the European Economic 
Community (EEC) in 1957. Since 1954, the founding members of COE, among all realized the 
importance of history teaching to build a peaceful Europe. We will analyze the COE recommendations 
about history teaching and their implementation in Albania and Kosovo. Both countries have a similar 
approach toward them because of their historical developments from antiquity till nowadays. This is the 
main reason we compared history textbooks of Albania and Kosovo. Looking into historical background, 
we will find similarities in political, economic, social, and anthropologic issues. Even though remained 
out of border because of London Conference in 1913, Kosovo manifested a close relationship with 
Albania like “mother and daughter”. Throughout the XX Century, Kosovo struggled for autonomy and 
identity under former Yugoslavia rule. This situation continued further, until Kosovo was declared 
independent. After this historical moment, the curriculum framework was changed according to 
international partners’ recommendations. Presently, History 9 in Kosovo examines Albanian history 
from the First World War till 2008, when Kosovo became independent state. History teaching in Kosovo 
is closely related with Albanian history and vice-versa. Beyond the historical context, there were signed 
several agreements about history teaching since Albanian is the official language in both countries. We 
will examine to what extent COE recommendation are used to shape curriculum framework and to 
teach history in Albania and Kosovo.  
 
2. History Teaching under Council of Europe Recommendations 
 
Today, education is increasingly discussed on a transnational level – for example, the European 
Union and European attempts to harmonize education policy. The difficulties that these political 
attempts meet, and which are discussed may well relate to the fact that despite the transnational 
policy approach that they stand for, the national education systems still bear often invisible elements 
of national identity that have not vanished (Tröhler, 2016). This article aims to analyse and compare 
the main principles of European policy in history teaching, in the context of non-European countries 
such as Kosovo and Albania. Firstly, we will focus on a descriptive analysis of European 
recommendations of history teaching in the timeline of the XX century till nowadays.  

The first Conference was held in Calw, Germany, to achieve a reform on history textbooks. The 
format of the conference also defined the working method towards open dialogue (Council of Europe, 
1953). The main goal of this reform was to cut traditional mistakes and prejudices based on facts. For 
this reason, teachers should start history teaching from local/regional history. The textbook reform 
highlighted the fact that European history was an integral part of world history and the analysis of 
events had to be carried out under the importance of cultural facts, economic and social problems, 
political, economic, religious ideas, etc. According to this open dialogue, it was underlined that 
conflicts between states or sovereigns in the past not necessarily should involve people themselves 
(Council of Europe 1953). 

The cultivation of a common European conscience in the citizens originated from the fact that 
they were not only citizens of their country, but they should consider themselves as citizens of 
Europe and the World too. According to the Resolution (64)11 “European citizenship and education” 
all European governments should try everything possible to ensure the contribution of disciplines as 
history, geography, literature, and modern languages in creating a common European belonging. The 
education process and democracy citizenship are an ongoing process that extends beyond a single 
curriculum. A significant part of this process should be pre-university education curricula as an 
incentive for European youth with important values like respect and solidarity with other peoples and 
cultures, human rights, and fundamental freedoms. Therefore, it was considered helpful to design a 
syllabus, which would serve as a model for school curricula (Council of Europe, 1964). The 
engagement in this process was comprehensive for member states but also for Georg Eckert Institute 
(International Textbook Research) as an important partner of the European Council in the progress 
of this process. In this context, Resolution (65) 17 emphasized the establishment of national 
information and documentation centres to improve history and geography textbooks.  
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In addition to the involvement of informal structures in the history teaching process, the 
compilers of educational curricula should be considered a key factor. During the drafting process 
they should specify the goals, content, and methods of teaching in these programs, focusing on the 
importance of teachers training. Such a priority was set by Recommendation (83) 4, which aimed to 
organize necessary courses for teachers, senior administrators, inspectors, advisers, and school 
principals. Teachers and other actors should be encouraged to take advantage of all opportunities for 
study and exchange programs between European countries. These opportunities will help them to 
supply concepts of democracy, human rights and fundamental freedoms, tolerance and pluralism, 
interdependence and cooperation, human and cultural unity and diversity, conflict and change to the 
students. (Council of Europe 1983) Furthermore, Recommendation (84) 18 emphasized the lifelong 
learning process, so teacher easily can develop various form of cultural expression to the students, 
avoiding ethnocentric attitudes and stereotypes, which harm the individual and society as a whole  
(Council of Europe, 1984). The concept of diversity is a key component in history teaching, so COE 
compiled Resolution (85) 6 on European cultural identity. Diversity in the common European wealth 
is the product of a common culture, thanks to the cooperation of the peoples, the member states of 
Europe and beyond (Council of Europe, 1985). 

History is one of the many ways to bring back the past and to create a cultural identity based on 
understanding, tolerance, and trust among the people of Europe - or it can become a force for 
division, violence, and intolerance (Council of Europe, 1996). To further democratization of European 
societies, COE recommended teaching and learning encouragement of human rights early in schools. 
Recommendation (85) 7 highlights the fact that teachers should avoid imposing their personal beliefs 
on students and engaging in ideological battles (Council of Europe, 1985). Although history begins at 
school, they are not the only source of historical information and opinion. Family, peer groups, local 
and national communities, and religious and political groups influence history teaching. Other 
sources include mass media, movies, literature, and tourism too. All political systems have been used 
in history for their own purposes. They have imposed their own version of historical facts and have 
found the “good” and the “bad” figures of history. The state must protect the right of citizens to learn 
objective history and encourage a proper scientific approach, without religious or political prejudice. 
It is important to take measures against speech on hate, racial, national, and religious bases. 
Governments of COE member states, public authorities/institutions at national, regional, local level 
should distance themselves from hate speech or prejudice statements based (Council of Europe, 
1997). A cooperation program between Central and Eastern Europe countries towards their transition 
to democracy helped in achieving this goal. 

Many activities in the field of history teaching were organized to support this program; a crucial 
step was creating new history textbooks in countries that had just become member states/candidates of 
Council of Europe. (Albania, Armenia, Azerbaijan, Belarus, Georgia, Moldova, Russian Federation and 
Ukraine). The "Enhanced Graz Process and the Stability Pact for Eastern Europe" (starting in 1998) also 
served this purpose, which came as an initiative of the Austrian EU presidency in 1998 (Council of 
Europe, 1996). This process aimed to promote democratic and peaceful development in Southeast 
Europe by supporting and coordinating educational cooperation projects in the region in two priority 
areas: education and youth. During 1999 and onwards, the COE compiled new recommendations and 
organized many educational activities. Recommendation (99) 2 emphasized the importance of 
considering the European dimension in teaching methods and curricula design. Highlighting this 
European dimension did not mean standardizing curricula across Europe, but encouraging partnerships 
and collaborations between schools, project-based teaching, training in the use of information resources 
(surveys, libraries, museums, CD-ROMs, the Internet, etc.) (Council of Europe, 1999). 

Following COE initiatives, it was proposed new curricula and textbooks-based cooperation in 
Southeast Europe with UNESCO. Through the document "Disarming History", the Swedish 
Conference emphasized the fight against stereotypes and prejudices in the History Textbooks of 
Southeast Europe (UNESCO, 1999). Furthermore, Sofia Conference accentuated a practical 
framework draft for educational activities to know more about the countries’ needs of this region. 
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The final statement of this conference highlighted the benefits of collaborations in the field of 
education improving tolerance, mutual understanding and awareness between member states and 
abroad (Council of Europe, 1999). An education system based on common values and principles is a 
precondition for democratic development based on the rights and responsibilities of citizens. 
According to the Budapest Declaration for a “Greater Europe without dividing lines", Appendix I 
praises the use of added information technologies in teaching and Appendix III evidenced the 
importance of COE recommendations and partnership between educational institutions, local 
communities, non-governmental organizations, and political authorities (Council of Europe, 1999). 
The aspect of empowering history teaching would ease a joint dialogue reflected in Recommendation 
(2000) 1. Consequently, it would improve cross-border cooperation in youth and sports activities, 
cultural heritage, and media (Council of Europe, 2000). 

In the next meeting of COE in Krakow, Poland (2000) history was considered a key factor in the 
development of civic democracy. Besides general information about European Institutions, curricula 
should highlight and promote respect to human rights and individual freedoms, tolerance and 
understanding to the others, protection of minorities and active participation in democratic life as it 
was reflected in the Recommendation (2000) 24 (Council of Europe, 2000). However, a country 
cannot become fully democratic if the citizens do not objectively recognize the elements of their 
history. Creating a non-manipulated and objective history based on concrete facts urged COE to draft 
Recommendation (2000) 13 on a joint European policy to access archives. Such an initiative came 
from problems faced in accessing national and international archives. Those problems came due to 
diversity of the constitutional and legal framework, conflicting requirements of transparency and 
secrecy, protection of privacy and access to historical information, which are all perceived differently 
by public opinion of each country  (Council of Europe, 2000). 

A year later was adopted Recommendation (2001) 15 focused in designing of new textbooks in 
former Russian Federation, the Caucasus countries, Southeast Europe, and the Black Sea region 
(Council of Europe, 2001). The next meeting of Poland took place in Warsaw (2005) and highlighted 
the intercultural dialogue intensified even more by an accurate understanding of history (Council of 
Europe 2005). 

Ongoing COE project was Portugal meeting, which approved Faro Declaration. This statement 
reaffirmed earlier intentions to build a "Europe without dividing lines", promoting dialogue and 
cooperation with neighboring regions and the rest of the world. The enlargement process beyond 
Europe through the instruments issued by Faro Declaration was another focus of this declaration 
(Council of Europe, 2005). The next meeting in Istanbul (May 2007) discussed the challenges of 
diversity in European societies. At the end it was adopted Recommendation (2011) 6, which re-
evaluated intercultural dialogue and the image of the other in history teaching focused in formal and 
non-formal education on civic democracy (Council of Europe, 2011). In this context, Recommendation 
(2012) 13 was compiled to provide quality education for all individuals, and to define the role of public 
authorities in this process as well (Council of Europe, 2012). In recent years, even more attention has 
been paid to the implementation of Recommendation (2020) 2 on the inclusion of Roma and/or 
travelers in school curricula arguing that their European cultural heritage is underestimated in formal 
and informal education (Council of Europe, 2020). Through the recommendations of the COE 
awareness of the common historical heritage of the member states has been raised, conflict 
prevention and the promotion of reconciliation processes through history teaching. In addition, 
history teaching creates and strengthens various inclusive democratic societies. 
 
3.  Research Question and Methodology  
 
Our research aims to analyze history teaching referring COE recommendations, in a comparative 
approach between History 9 textbooks used in Albania and Kosovo. The research question in this 
article relates to the problems of history curricula: To what extent have been followed the 
recommendations of COE during the drafting process of History 9 textbooks in Albania and Kosovo? 
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What are the teachers’ perceptions of application of RCOE of History 9 textbooks in Albania and 
Kosovo? 

The methodology used in this research is interpretive, characterized by objectivity and 
constructivism. The research has a representative character because it compares the textbooks of 
History 9 in the Republic of Albania and the Republic of Kosovo. Data analysis was compiles thanks 
to random sample of history teachers in Albania and Kosovo. The method of this paper combines 
both qualitative with quantitative analysis performed in two phases. First, the content analysis of the 
two history textbooks has been carried out in the comparative perspective; secondly, quantitative 
analysis was performed using questionnaires as a selected instrument on the reflection of the EC 
recommendations in these textbooks. To answer our research question, we have followed some steps: 

Selecting textbooks was the first step; it was selected one history textbook in Kosovo (History 9) 
and various textbooks in Albania. According to Albanian Ministry of Education, since 2005 has been 
implemented a system known as Alter text (several textbooks are licensed for the same subject). 
Teachers have the right to choose the text they consider the best, referring to some defined criteria. 
The selection of our history textbooks was made through a random method.  

Secondly, we compared topics and sub-topics of history textbooks through the content analysis 
to understand the implementation of COE recommendations in the history textbooks of both 
countries. 

The next step is the quantitative analysis of questionnaires distributed to teachers in Albania 
and Kosovo. According to these data we collect information about: their recognitions about the 
implementation of COE recommendations in history teaching; teachers’ perceptions about the 
history textbook and their willingness to make proposals to improve curricula and textbooks too. 

Finally, graphic presentation of concrete data obtained from the questionnaires results about 
the importance of recognition of COE recommendations by teachers. They are among the key factors 
in shaping students' attitudes and in developing competencies. 
 
3.1 Participants 
 
The sample of teachers (n = 98; T-Al: n = 47; T-Ko: n = 51)1 who took part in the survey completed the 
questionnaire started by their perceptions about the implementation of COE recommendations in 
history textbooks. The characteristics of the teacher sample are described in table (1). Participant 
demographics data include:  

Albanian teacher group includes 34% (n = 16) of teachers with experience less than 5 years, 34% 
(n = 16) of teachers have experience from 6 to 10 years, 32 % (n = 15) of teachers have more than 10 
years’ work experience.  

The Kosovo teacher group includes 25% (n = 13) of teachers with experience of less than 5 years, 
10% (n = 5) of teachers have experience from 6 to 10 years and only 65% (n = 33) of the teachers have 
more than 10 years’ work experience. 
 
Table 1: Years experience of teacher’s sample as history teachers (years) 
 

Teachers 
 Tot. 

0-5 y 6-10 y >10 y  
T-Al 16 (34%) 16 (34%) 15 (32%) 47 
T-Ko 13 (25%) 5 (10%) 33 (65%) 51 
Tot. 98

 
 

 

1 T-Al is the short name for Teachers of Albania; T-Ko is the short name for Teachers of Kosovo. 
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3.2 Survey instrument 
 
Each participant anonymously completed the questionnaire designed by the authors; the 
questionnaire serves as an instrument to know more about: teachers' perceptions on recognizing or 
not fully recognizing COE recommendations; teachers’ perceptions about the implementation of 
COE recommendations in history teaching.  
 
Table 2: Variables of the questionnaires 
 

Variables Codes 
Teachers’ knowledge about the COE recommendations in history teaching; Tech.Know 
Teachers’ perceptions about the implementation of COE recommendations in 
history teaching; 

Tech.Perc.Imp 

Teachers' willingness to make proposals to improve curricula and textbooks too. Tech.Will. 
 

Table 3: The questionnaire items and coded variables 
 

Codes Items 

Tech.Know 

3. Have you heard about the (COE) recommendations for history teaching? 
7. Have you heard of educational cooperation projects in South East Europe during the Enhanced Graz Process 
and Stability Pact? 
8. Do you know Recommendation (2001) 15 which set out the designing process of new curricula and textbooks 
for the common history of the 21st century? 
9. Do you have information about European projects on building a "Europe without dividing lines", "The image 
of the other in history", "Towards an inclusive democratic society", etc.? 
11. How are you informed by your superiors and / or governing bodies about COE recommendations regarding 
history teaching? 

Tech.Perc.Imp 

4. Have the COE recommendations been implemented in the history textbooks? 
5. How much the text conveys the feeling of having a common European wealth in respect of democracy 
values? 
6. In your opinion, how much does the history text convey to the students the virtues of living together, 
without prejudices of the past, towards a common European future? 
10. Have you been part of any exchange program or project with counterparts from European countries related 
to history teaching? 
12. Can you easily identify the integration of political, economic and socio-cultural aspects in history textbooks? 
13. Do global / European / regional events integrate within history topics fulfilling the concept of "history 
without borders"? 
18. How true, not objective, without religious, political prejudices are history textbooks? 

Tech.Will. 17. Do you fell to propose changes to the history curricula referring COE recommendations? 
 
3.3 Procedures 
 
The questionnaire was uploaded and completed using the Microsoft form. The link for completing 
the questionnaire was sent by email to 178 teachers (107 teachers from Albania and 71 teachers from 
Kosovo). The answers to the questionnaires were elaborated in Excel. 
 
3.4 COE recommendation (non) shaping History 9 in Albania and Kosovo 
 
This article aims to emphasize to what extent COE Recommendations are implemented in Kosovo 
and Albanian curriculum on history teaching. Even though recently, Albania and Kosovo 
governments decided to unify pre-university educational curricula, 2  there are still differences 

 

2 Ministry of Education and Sports of the Republic of Albania and Ministry of Education, Science and Technology of 
the Republic of Kosovo signed a joint agreement about “Unification of the Curriculum of the Pre-University 
Education System of the Republic of Albania and the Republic of Kosovo" on 03.06.2014, https://masht.rks-
gov.net/article/kosova-dhe-shqiperia-me-kurrikule-te-unifikuar-te-arsimit-parauniversitar 
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between them. According to the National Curricula Framework of both countries, the 9th grade 
History textbook supply knowledge of the developments of human society, highlighting moments of 
daily life, aspects of social, economic, political, and cultural organization, which help the students to 
understand human society evolution throughout a century. Considering this approach, we found it 
necessary to analyse the implementation of COE recommendations in this history textbook, as well as 
comparing and finding the similarities and differences in history curricula of Albania and Kosovo.  

During recent decades, the pre-university education system in Albania has been affected from 
reform changes until the definition of the curricular framework of 2014. Drafting this framework 
came as a necessity to "clean up" subsequently the education system from the communist ideology, 
political and ideological manipulations, to create a better balance of knowledge, skills and attitudes 
focused on competence learning. Meanwhile, the curricular framework in Kosovo has been revised 
several times since 2011 when it was changed from a content-based curriculum to a competency-
based curriculum, till in 2020, the time when Ministry of Education and Science of Kosova has 
implemented the new one. Designing curriculum of history subject has been challenging because 
history itself is a complex and multidisciplinary human science (Dugolli, 2018). Therefore, in both 
history curriculum of Albania and Kosovo, the information is arranged into different topics, following 
the program, practical activities, projects, which require research whether in the real or virtual world. 
The text's structure is built by balancing new knowledge, the form of their expression, the 
pedagogical apparatus and the language used. Such an approach encourages creative and critical 
thinking, the ability to research and analyse, as well as the development of skills to use various 
sources of information.  

A positive approach to the implementation of the recommendations of the Council of Europe of 
the teaching of history is seen in all teaching units. Knowledge is revealed bearing in mind the 
concept of "history without borders", integrating the knowledge of the history of the Albanian people 
with world historical events (Bezeraj, Kreka and Dugolli, 2022) According to the recommendations of 
COE, history teaching should promote the values of democracy, tolerance, multiculturalism etc, to 
incite mutual understanding between citizens of all countries. This approach toward European 
recommendations has been considered a crucial contribution towards a common European future, 
overcoming the prejudices of the past. 

Specifically, History 9 textbooks of Albania and Kosovo have been compiled in accordance with 
the ninth-grade curricula of lower secondary education in the Republic of Albania (Educational 
Development Institute 2019) and the Republic of Kosovo (Ministry of Education, Science and 
Technology, 2019). Approved by the relevant ministries. The subject of history is part of the curricular 
areas Society and Environment, and it is taught two times a week. The textbook content creates a 
balance between cognitive skills, pedagogical apparatus and used language. Meanwhile, the subject 
program is different in both textbooks of Albania and Kosovo. Specifically, "History 9" of Kosovo 
introduces students with the contemporary period (1914-2008), while "History 9" of Albania 
introduces students with the history of Albanians from antiquity to 2010. To make a correct analysis 
of the two textbooks of History 9 we must refer to the same period, the contemporary one, from 1914 
to 2008. Since Albanian History 9 textbook analyses only the Albanian history, then it is necessary to 
analyse "History 8" textbook because it analyses the contemporary world history. This approach helps 
us to realize a representative analysis about the implementation of COE recommendations. Referring 
to the content analysis, the contemporary history is studied divided in two textbooks in Albania.  

Using two textbooks (respectively History 8 and 9) for the same period does not manifest the 
implementation of one of COE Recommendation in history teaching. Therefore, it creates difficulties 
in integrating historical events into a single context. Specifically, local history should be part of world 
history context. Meanwhile, History 9 in Kosovo is compiled following this COE recommendation. 
This text is described by the idea of developing "history without borders", in a world without borders, 
integrating cognitive skills of both Albanian and world history. Such an approach creates a balanced 
relationship between national, European and world history, promoting democracy, diversity, 
tolerance, multiculturalism values. It also cultivates the values, attitudes, and behaviours of a 
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responsible citizen, who will accept and respect the identities, affiliations and cultural, religious, 
ethnic, racial, gender, sexual orientations, etc. The harmonization and integration of political, social, 
cultural, economic history as well as events from everyday life reflects the effort to implement COE 
recommendations on history teaching. 

The second half of the twentieth century is characterized by numerous developments in the 
global context, referring also to the Cold War. European countries were positioned in a new world 
reality, part of which was Albania as a Balkan country, protagonist in the events of Cold War. To 
understand the concepts of this period students must know the main developments in the world 
context. History 9 textbook of Kosovo analyses both the global and the Albanian context in a single 
text. It is described and analyses the “new world order” set up after the end of Second World War, the 
main developments in Southeast Europe during Cold War, and Albanian and Kosovo geostrategic 
position in this period of time (Dërguti, et al., 2018) So, Albanians history is introduced in the 
background of Balkans and Europe history. During the events of 1988-1990 in Eastern Europe and the 
fall of Berlin Wall there were great hopes for Albania and Kosovo toward democratic process. 
Albania's journey and its transition to democracy and market economy is analysed detached from the 
new European reality. Let’s go again to History 9 textbook of Kosovo; the difficult transition of 
Albanian society and the movement of Kosovo toward independence goes in the same line with 
recommendations of Strasbourg Conference on "Education for Democratic Development and 
Stability in Southeast Europe", the Budapest Declaration for a "Greater Europe without dividing lines" 
and the Resolution (85) 6 on "European cultural identity and the importance of diversity in the 
common European wealth".  

The last topics of History 9 textbooks of Albania introduce the integration processes in OTAN 
and EU, without detailed arguments about the importance of European integration of countries like 
Albania and Kosovo. Meanwhile, History 9 textbook of Kosovo makes a detailed analysis of the rights 
and responsibilities of EU member states, as well as highlights the status Quo of Balkan countries 
aspiring to become part of the European institutions. This textbook introduces the importance of 
collective security, institutions and decision-making as well as the concept of transitional justice in 
post-conflict countries, referring to “Improved Graz Process and Stability Pact,” as well as 
Recommendation (2001) 15 on “Teaching of History in Century Europe XXI”. 

The topics of History 9 textbook of Kosovo include the recommendations of the Council of 
Ministers of Education for Environmental Education and Sustainable Development. According to it, 
importance should be given to the rational use of natural resources and the responsibility of states or 
international organizations for the preservation of the environment (Rexhepi, 2007). In this 
comparative approach between two textbooks, we must return to the above argument; we must see if 
the COE recommendations on environmental education topics have been implemented in History 8 
or not. Besides the implementation of Resolution (85) 6, Recommendation (2001) 15 on the inclusion 
of environmental education in pre-university education textbooks, it is seen the implementation of 
other COE recommendations too. In this comparative approach (History 9 Kosovo vs. History 8 
Albania – world history) we conclude that themes about globalization and its interdependence 
between different countries of the world, violent extremism and terrorism are the latest themes of 
contemporary history. 
 
3.5 Data Analysis collected by questionnaire about teachers' perceptions 
 
The data collected by questionnaire about the teachers’ perceptions are performed in a descriptive 
analysis considering Albanian and Kosovo group of teachers. Regarding the Albanian teachers, 
analyzing their responses, we found that the sample is split in half as far as the knowledge they have 
about COE recommendations is concerned. However, we find that fewer teachers have knowledge 
about the recommendations as it shows in the answers given by the teachers presented in percentage 
values in the table below. Regarding item 11, on how much teachers are informed by their school 
administrators about the COE recommendation on history teaching, we see that the school 
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administrators in the Albanian schools have a significant role in information transmitted to teacher, 
as well as the impact of them in the development process of teachers’ knowledge. 
 
Table 4: Data about Teachers' knowledge 
 

Albanian teachers 
Teachers Knowledge I3 I7 I8 I9 I11 Tot.Med.(I3;I7;I8;I9) 
Have knowledge 47% 43% 36% 56% 62% 45,5% 
Don’t have Knowledge 49% 49% 32% 45% 38% 43.7% 

 
Concerning the same variable, teachers' knowledge of COE recommendation in the responses of 
Kosovo teachers, we see that more teachers respond that they have knowledge of such 
recommendations. Regarding the role of their school leaders, the sample of teachers is split in half as 
regards the information they receive about COE recommendation from their school leaders (see table 
below). 
 
Table 5: Data about Teachers' knowledge 
 

Kosovo teachers 
Teachers Knowledge I3 I7 I8 I9 I11 Tot.Med. (I3;I7;I8;I9) 
Have knowledge 53% 37% 72% 63% 49% 56.2% 
Don’t have Knowledge 35% 35% 27% 37% 51% 33.5% 

 
Regarding teachers’ perceptions about the implementation of COE recommendations in history 
teaching (Item 4), the data collected show that the Albanian teachers, to the question: “Have the 
recommendations of the COE been applied in the history texts?”, only 9 of them (18% of the sample) 
responded positively and the 42 of them (72% of the sample) responded negatively. In questions 5 
and 6, where teachers are asked how much of the values described in the COE recommendations are 
transmitted, the data collected from their answers show us the following: 
 
Table 6: Data analyses about item 5, 6 
 

Sample Items Not at all 0-20% 20%-50% 50%-70% >70% 
Albanian teacher 
(n=47)s 

Item 5 3 (6%) 15 (32%) 15 (32%) 13 (28%) 1 (2%) 
Item 6 2 (4%) 10 (21%) 14 (30%) 9 (19%) 12 (26%) 

Kosovo teachers 
(n=51) 

Item 5 3 (6%) 18 (35%) 20 (39%) 6 (12%) 4 (8%) 
Item 6 7 (14%) 15 (29%) 10 (20%) 13 (25%) 6 (12%) 

 
Regarding the participation of teachers in exchange projects of history teaching with their 
counterparts from similar educational institutions in the countries of the European Union, 94% (n = 
49) of Albanian teachers replied that they had never taken part in a similar project. Only 6% (n = 3) 
replied that they have sometimes participated in exchange projects with homologate institutions of 
EU countries. Instead, teachers from Kosovo, 69% (n = 35) replied that they had never took part in 
exchange projects in history teaching with teachers from homolog institutions in EU countries. Only 
31% (n = 16) of Kosovo teachers replied that they had taken part in teaching experience exchange 
projects with teachers from similar institutions in EU countries. As regards the integration of 
historical events in the political, economic, social-cultural fields (Item 12) and on different levels 
referring to the geographical extension of the events (Item 13), 91% (n = 43) of teachers Albanians and 
82% (n = 42) of Kosovo teachers confirmed the integration of different aspects (political, economic, 
socio-cultural) in the presentation of historical events in school texts. While 74% (n = 35) of Albanian 
teachers and 69% (n = 35) of Kosovo teachers confirmed with their responses that historical events 
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are intertwined at diverse levels referring to geographical extension. Instead, on this data we find that 
26% (n = 12) of Albanian teachers and 31% (n = 16) of Kosovo teachers do not perceive this 
intertwining of historical events in school history texts. 
 

 
 
Figure 1: Teachers’ perception: interweaving of historical event 
 
Regarding teachers' perception about “How truthful, non-manipulated, without political or religious 
prejudices, etc. are the textbooks of history?” (Item 18), the data was collected on a four-level rating 
scale, as reported below: 
 
Table 7: Teachers’ perception about prejudices and objectiveness in history textbooks 
 

Teachers 
Teachers’ perception 

>80% 50-80% 30-50% need review 
T-AL 43% 23% 4% 26% 
T-Ko 22% 33% 22% 24% 

 

 
 
Figure 2: Teachers’ perception prejudices and objectiveness in history textbooks 
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Meanwhile, when they are asked about the willingness to propose changes at the curricular level on 
history textbooks referring to the COE recommendations (Item 17), teachers from both countries 
have expressed: 62% (n=29) of Albanian teachers say that changes should be include curricula 
framework, 9% (n=4) of them says that curricula shouldn’t change, and 30% (n=14) of them are 
unsure.  
 
4. Conclusion 
 
The approach to history has been characterized by one-sided interpretation of events for a long time 
and this has led to conflicts, clashes, and wars. Referring Eric Hobsbawm “history is the memory 
storage", so it is the duty of historians to "remember" and to not repeat historical events (Hobsbawn, 
1995). Such intentions helped humanity to learn from the past, as well as to prevent prejudice 
between peoples. 

The globalization means the "world without borders" toward a uniformity that today is 
manifested through the common language (English), clothing, consumption, behaviour, cultural and 
sports activities, etc. In this context appears the importance of "history without borders", as an 
integrating unit of political, social, cultural, and economic history (Filo, 2017). The essence of 
"common histories" concept can be identified in the dialectical interaction of the subjects involved in 
a historical event. By analyzing aspects of a certain historical event, they consider all the interactions, 
convergences, conflicts, making the methodological approach more complex and productive. This 
approach allows the unraveling and interpretation of stereotypes, myths of identity, negative visions 
of the other, consequently, in this way, can lead to an intercultural dialogue without conflicts. It 
unfolds history in all its complexity, promoting the values of democracy, tolerance, and cooperation. 
History textbooks should be used for the future perspective, especially in the development of 
concepts like "learning to live together" or "educating pluralism". It is especially important that 
historical dates that create tensions, antagonisms or conflicts serve as an incentive for reconciliation, 
cooperation and understanding between peoples. History should not be explained as something 
"once upon a time", but as today and tomorrow history, creating a balanced relationship between 
national history, European history, and world history.  

Referring to the recommendations of COE, the sense of national identity should firstly be 
strengthened and secondly should be expanded the European dimension in the study of history. In 
this way, young people are prepared to live in a multicultural society dominated by a culture of peace 
and tolerance. These are the right values that history textbooks should transmit.  

Educational governing structures in Albania and Kosovo have tried to design a curricular 
framework, preparing the legal basis as a condition for general change. There was no curricular 
framework in Albania until 2014 (Ministry of Educational and Sport, 2004). The design of curricular 
framework started referring to the analysis of the education system and the educational reforms 
undertaken up to that time. The changes affected the whole structure of the education system, the 
curricula, and the management systems. The new curricular framework was a necessity for a 
democratic education, considering the requirements for equal opportunities towards quality 
education. In this way, the education system in Albania detached from the traditional system to a 
learning area and competencies-based system. At the same time, it was valuated cultural, linguistic 
diversity, contemporary information, and communication technologies, giving students the 
confidence to challenge the global environment. Kosovo went through the same educational reforms 
and developments. 

Based on the concerns and challenges raised during the practical implementation, external 
evaluations, and recommendations of various local and international experts, in 2016 was revised the 
Curricula Framework of 2011. The revised Curricula aimed to develop competency-based education in 
lifelong learning, to ensure the quality of education and to create sustainable and trending education 
system with the developments and demands of the time. The next step was designing textbooks 
according to the relevant curricular areas. 
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Although the whole curricular framework is permeated by COE recommendations, the 
assessments of national and international agencies showed that the quality of student achievement 
was not pleasing, as well as the efficiency and effectiveness of the entire system in Albania and 
Kosovo. Recognizing latest experiences and developments, it was paid attention to the COE 
recommendations in history teaching. History textbooks should be evaluated for their role and 
importance in educational and training of students with the values and ideals of democracy. Author 
textbooks should not only be familiar with COE recommendations but should also reflect them 
within the text. In this process, the teacher’s role should be evaluated because they develop student’s 
knowledge and competencies. Appreciating this significant factor, we designed a questionnaire for 
history teachers in Albania, and a questionnaire for history teachers in Kosovo, considering them as a 
key factor in development students' competencies.  

The analysis of the questionnaire data helps us to understand the factors that influence the 
implementation of COE recommendations in history textbooks. Firstly, the working group in higher 
education that designs curricular framework should know and implement the European 
recommendations within the framework. Secondly, author textbooks should recognize COE 
recommendations and designs textbook following this recommendation. Thirdly, continuous training 
and lifelong learning of teachers and other educational staff is a principal factor in achieving the goals 
through history teaching. In this contact should be considered the role of universities in teacher 
training. Finally, we can say that in addition to formal education, informal education plays a 
significant role in the implementation of COE recommendations in history teaching, through NGOs, 
associations, and other groups.  

Referring to data analysis collected through the questionnaire, it is noted that the knowledge of 
Albanian teachers about COE recommendations is lower than the knowledge of Kosovo teachers. The 
analysis of the perceptions of Albanian teachers on the implementation of COE recommendations in 
the current history textbooks shows that these recommendations have been implemented at low 
levels. Meanwhile, regarding teachers’ suggestions to change curricula and history textbooks, 1/4 of 
the teachers of Albania and Kosovo are in favor of the above changes. Most of them admit that 
textbooks have prejudices, manipulations, and low objectivity. This study is not exhaustive but is the 
beginning of a series of studies in elaborating other aspects and factors that affect the 
implementation of COE recommendations. In the case of countries like Albania and Kosovo, which 
recognize and implement COE recommendations in their curricular framework would be more 
helpful to set standard models by COE, which would help in a better progress of the complete 
process. 

 
References 
 
Bezeraj, S., Kreka, A., & Dugolli, B.,. (2022). Histori 9. Prishtine: Albas. 
Council of Europe, (1999). Recommendation (99) 2. “Education for democratic development and stability in South 

Eastern Europe” https://www.coe.int/en/web/history-teaching/-education-for-democratic-development-and-
stability-in-south-eastern-europe-1999-1st-informal-conference-of-ministers-of-education-of-south-eastern-
europe.  

Council of Europe, (1999). Recommendation (99) 2. “Education for democratic development and stability in South 
Eastern Europe”.  https://www.coe.int/en/web/history-teaching/-education-for-democratic-development-and-
stability-in-south-eastern-europe-1999-1st-informal-conference-of-ministers-of-education-of-south-eastern-europe  

Council of Europe, Committee of Ministers, (1997). Recommendation No. R (97) 20, "Hate Speech". 
https://search.coe.int/cm/Pages/result_details.aspx?ObjectId=0900001680505d5b. 

Council of Europe, Committee of Ministers, (1999). The Budapest Declaration for a Greater Europe without dividing 
lines.  https://rm.coe.int/16805e305c.  

Council of Europe, Committee of Ministers. 1985. Recommendation No. R (85) 7, Teaching and Learning about Human 
Rights in Schools.  https://search.coe.int/cm/Pages/result_details.aspx?ObjectId=09000016804c2d48. 

Council of Europe, Ministers’ Deputies, CM Documents, (2005). Intercultural dialogue. 
https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805d91a9.  



E-ISSN 2240-0524 
ISSN 2239-978X 

      Journal of Educational and Social Research
          www.richtmann.org  

                           Vol 14 No 2 
               March 2024 

 

 257

Council of Europe,. (1996). New initiative of the Secretary General. https://www.coe.int/en/web/history-teaching/new-
initiative-of-the-secretary-general.  

Council of Europe, (1996). New initiative of the Secretary General. https://www.coe.int/en/web/history-teaching/new-
initiative-of-the-secretary-general. 

Council of Europe, (1953). Conference on “The European Idea in History Teaching” Calw, Germany, 4-12 August 1953. 
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680493c8a  

Council of Europe, (1953). History textbooks (1953-1991) History textbooks (1953-1991) - History Teaching (coe.int). 
Council of Europe. 1985. Recommendation (85)7, Teaching and learning about human rights in schools. 

https://search.coe.int/cm/Pages/result_details.aspx?ObjectId=09000016804c2d48  
Council of Europe. Recommendation, (2000) 1, Fostering transfrontier co-operation between territorial communities or 

authorities in the cultural field https://search.coe.int/cm/Pages/result_details.aspx?ObjectId=09000016805e2f18 
Council of Europe. Recommendation, (2000) 13. European policy on access to archives. 

https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016804cea4f.  
Council of Europe. Recommendation, (2000) 24 . Development of European Studies for Democratic Citizenship. 

https://search.coe.int/cm/Pages/result_details.aspx?ObjectId=09000016804e0a9c.  
Council of Europe. Recommendation, (2001) 15. History teaching in twenty-first-century Europe.  

https://search.coe.int/cm/Pages/result_details.aspx?ObjectId=09000016805e2c31.  
Council of Europe. Recommendation, (2011) 6. “Intercultural dialogue and the image of the other in history teaching.” 

https://rm.coe.int/16805cc8e1.  
Council of Europe. Recommendation, (2012) 13. “Ensuring quality education”.  

https://search.coe.int/cm/Pages/result_details.aspx?ObjectID=09000016805c94fb.  
Council of Europe. Recommendation, (2020) 2, Inclusion of the history of Roma and/or Travellers in school 

curricula and teaching materials https://rm.coe.int/cm-rec-roma-history-teaching-questions-and-answers-
30-06-2020/16809ee602.  

Council of Europe. Recommendation, (84)18. Training of Teachers in Education for Intercultural Understanding, notably 
in a context of Migration. https://search.coe.int/cm/Pages/result_details.aspx?ObjectId=09000016804eced9.  

Dërguti, M, Egro, D., Boçi, S., & Dushku, L., (2018). Histori 9. Tirane: Albas. 
Dugolli, B., (2018). Historia gojore. Prishtine: NGB Grafika Rezniqi. 
Educational Development Institute. Programi i Lëndës së Historisë, Shkalla e Katërt, Klasa IX,  https://arsimi.gov.al/wp-

content/uploads/2018/01/Histori-IX.pdf.  
Filo, Ll., (2017). Historia e qytetereimit modern perendimor ne shkolle. Tirane: Botimet Ideart. 
Hobsbawn, E., (1995). Age of Extremes The Short Twentieth Century, 1914-1991. London: Abacus. 
Ministers’ Deputies, Resolution (64)11. 6 October 1964, Civics and European Education. 

https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=09000016804f8b7c.  
Ministry of Education, Science and Technology. Korniza e kurrikules se arsimit parauniversitar. https://masht.rks-

gov.net/korniza-e-kurrikules-e-arsimit-parauniversitar.  
Ministry of Education, Science, Technology and Innovation. Kosova dhe Shqipëria me Kurrikulë të unifikuar të Arsimit 

Parauniversitar https://masht.rks-gov.net/article/kosova-dhe-shqiperia-me-kurrikule-te-unifikuar-te-arsimit-
parauniversitar. 

Rexhepi, F., (2007). Historia 9. Prishtine: Libri shkollor. 
Tröhler, D., (2016). “Curriculum history or the educational construction of Europe in the long nineteenth century.” 

European Educational Research Journal Volume 15, Issue 3, 279-297. https://doi.org/10.1177/14749041166451 11 
UNESCO, (1999). Disarming history.. https://unesdoc.unesco.org/ark:/48223/pf0000122375?1=null&queryId=N-

EXPLORE-bac5570b-7990-442b-8a7e-4c958ad4f0b5.   
 
 
 
 



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


