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Abstract

The study aimed to identify the role of faculty members in practicing the approach of dialogue with students
inside and outside the classroom at Al Ain University from the students' point of view. The study sample
consisted of 500 male and female students, who were selected through the relative random sample. The
study, which has used the descriptive approach, has found that the role of faculty members in promoting the
practice of dialogue inside and outside the classroom from the point of view of students was highly
significant. The study also found that there were no statistically significant differences in the estimates of the
sample members of the students about the role of faculty members in practicing the dialogue approach inside
and outside the classroom attributed to the gender variable, but that there were statistically significant
differences in the estimates of the sample members attributed to the college variable and in favor of the
College of Education.
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1. Introduction

Dialogue is an indispensable necessity for maturity, through which an individual discovers
him/herself and his/her abilities and knows his/her own strengths and weaknesses. It also allows the
individual to discover others, to increase his/her own knowledge through exchanging ideas with
them, and to develop his/her own will. Hence, dialogue is so important that it must be strengthened
both as a means to solve life problems, and as a culture that depends on listening to others, on
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defending or supporting an opinion and rejecting or rebutting another, and on arguing appropriately
in favor or against a case in order to reach a consensus on any controversy and to establish the
features of a culture of tolerance between all people (Khodj, 2014).

To implement dialogue effectively, educational institutions play a vital role in spreading the
culture of dialogue, as these institutions constitute real places where individuals are educated and
qualified to participate in societies in an effective and consistent manner. (Al-Harbi, 2014). The first
of these educational institutions is the school, which represents the main place that provides
students with education and rehabilitation to participate in societies in a conscious and purposeful
manner (Mclntyre, 2018), as the school spreads the culture of dialogue through:

- Providing an educational environment that encourages dialogue, discussion and acceptance

of various opinions

- Enhancing skills for effective dialogue, such as communication, listening and critical

thinking skills

- Providing opportunities for students to interact with each other, through group work, group

discussions and other educational activities

- Promoting a democratic culture, as students are taught how to cooperate and interact with

each other in a way that encourages respect for others and acceptance of differences

- Promoting a positive culture of dialogue and debate, and teaching students how to express

their opinions in a constructive and respectful manner

- Promoting the values of respect, tolerance, cooperation and justice which contribute to the

development of a society characterized by cooperation and positive interaction.

Thus, university has a vital role in promoting a culture of dialogue among the university
students, as it combines theorizing values, on the one hand, and dialogue etiquette on the other hand
through the teaching method and the various university activities.

The possibility of activating the culture of dialogue inside and outside the classrooms depends
upon the faculty member's possession of a set of characteristics and skills that enables him/her to
communicate with the contemporary generation of university youth. In this respect, one of the main
characteristics that a faculty member must possess is his/her mastery of the topic or issue around
which the dialogue revolves and his/her ability to listen to students, respect and accept their ideas,
and to use the dialogue method that raises questions and works to generate them from the minds of
students. (Bahnasy, 2020).

To do so, faculty members have to continuously focus on developing dialogue mechanisms with
their students by following some steps, namely: (Al-Roumi, 2004)

1. Understanding the needs of students and their educational, age and social levels, as this

helps to identify the most appropriate methods for developing dialogue mechanisms

2. Choosing appropriate methods and understanding the needs of students to develop

dialogue mechanisms, such as the use of open-ended questions, group dialogue, and critical
and analytical thinking techniques

3. Training students to use different methods of dialogue and apply them in classes, as well as

evaluating and analyzing the results to see the effectiveness of the methods used

4. Actively listening to their students and interacting with them, as this can encourage

students to express their thoughts and feelings and help develop a better dialogue

5. Communicating continuously with their students and updating and developing the

mechanisms of dialogue appropriately to meet the needs of students and improve the
quality of education.

Because the teacher is the main axis in the educational process in the school, because his role is
important and because he occupies a prominent position, he is required to deal well with students
and to enable them to acquire the culture of dialogue because it is the initial springboard for
reforming the educational process. The teacher's message is great and so are his duties, including
establishing the concept of dialogue and transferring it from its theoretical framework to practical
reality (Al-Khaza'leh, 2013).
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Due to the importance of the culture of dialogue both at school and within the classrooms, and
its role in shaping the educational awareness of students and the school community, this study came
to identify how to enable students to acquire a culture of dialogue through the mechanisms followed
by their teachers to develop it.

2. Research Problem

The research problem of this study involves the following main question:
What is the role of faculty members in practicing dialogue with students inside and outside the
classroom?
From this main question, the two following questions emanate:
1- What is the role of faculty members in focusing on practicing the approach of dialogue
inside and outside the classroom with their students?
2- Does the role of faculty members in focusing on the practice of the dialogue approach with
students differ according to the variables of gender and college?

3. Objectives of the Study

The study aimed at the following:
1- Identify the role of the faculty members in the practice of dialogue with students inside and
outside the classroom
2- Identify faculty members’ role from the point of view of students according to two variables,
namely gender and college.

3.1 The importance of the study

The importance of the study is highlighted as follows:

The importance of the current study is due to the importance of the topic it addresses, as well as the
importance of the educational stage on which the research is being conducted, and its direct
repercussions on society.

Indeed, the importance of this study can be attributed to:

1- The importance of the topic, that is the culture of dialogue, should be acquired and
practiced so that the individual can cope appropriately with society.

2- The importance of the educational stage, which is the university stage, and its role in
promoting a culture of dialogue, where educational policy and decision-makers can make
use of the results of this study to develop the system of higher education in such a way that
it includes courses and student activities that stimulate the culture of dialogue.

3- The importance of the population sample on which this study is conducted, as they
represent the future generations. Thus, they can benefit from this study by realizing the
facts and concepts about the culture of dialogue, its rules and importance, and then
implementing the culture of dialogue as an educational curriculum, a way of life and a
pattern of interaction between students and the teaching method.

4- The enlightenment of current and new faculty members about the roles they should play to
develop the practice of dialogue among students and then find out the difficulties and
barriers that hinder the implementation of these roles, so that they can overcome them and
create a supportive atmosphere to carry out these roles to the fullest.

3.2 Procedural definitions:

Culture of dialogue: It is the process in which there are possibilities for dialogue with the other, for
belief in their existence and rights, for maintaining the flow of information and conversation between
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the two participants, and for awareness and understanding of the nature, objectives and etiquette of
dialogue.

3.3 Settings of the study

e Spatial settings: This study was conducted on Al Ain University students

e Objective: The study aims to identify the role of faculty members in practicing the
methodology of dialogue with their students

e Time settings: the first semester of the academic year 2024-2025.

¢ Human settings: The study sample was limited to Al Ain University students

3.4 Previous Studies

Various researchers dealt with dialogue in education. For instance, Bahnasy's study (2020) aimed to
identify the role of faculty members in the colleges of education in promoting a culture of dialogue
among their students, and one of the most important findings was that the role of faculty members
was average (Bahnasy, 2020).

Another study is that of Indya (2018), which aimed to identify the impact of dialogue in the
classroom in secondary schools on the educational climate in Britain. The researcher used the
analytical method, where she analyzed (175) dialogue messages between (15) students with each other
and with their teachers. The results showed that dialogue in the classroom has contributed to
strengthening the relationship between students with each other, and with their teachers. Besides,
Indya found no statistically significant differences between male and female teachers in the ways and
methods of promoting and developing dialogue (Indya, 2018).

Robert (2017) conducted a study which aimed at identifying the ability of teachers in the state of
Minnesota, USA to use dialogue, and the ability of students to understand the importance of dialogue
in learning. The study sample consisted of three teacher groups and the results showed that dialogue
takes several forms because it is used in group interactions and is enhanced by technology. Besides,
the results showed a disparity in teachers' use of the dialogue method (Robert, 2017).

Al-Jibreen (2016) carried out a study that investigated the cultural background of the concept of
dialogue among teachers. The study population consisted of 620 teachers at general education
schools for the secondary stage of the Office of Education in Al-Suwaidi in Riyadh, Saudi Arabia. The
study found that the degree of the cultural background of the concept of dialogue among teachers
ranged between low and high in some areas of study (Al-Jibreen, 2016).

Hammouri's study (2011) aimed to identify the concept and the culture of dialogue, and to show
the role of both the teacher and the curriculum in consolidating the culture of dialogue in schools in
Jordan. The study indicated that the teacher's role in consolidating the concept of dialogue was
medium.

Al-Anezi (20m) carried out a study that aimed at identifying the concern of the teachers in
secondary school in increasing the skills of educational dialogue among pupils. The study sample
consisted of (37) principals and (1101) teachers, and the results showed that the teacher believes in the
importance of educational dialogue with students and encourages students to dialogue through the
application of effective educational methods.

Al- Tayar (2010) conducted a study entitled the degree of teachers’ use of dialogue within the
school, and the extent of learner training to adopt it, as well as the role of the principal and
educational supervisor in helping the teacher with this task in the schools of Saudi Arabia. The study
sample counted (1959) teachers, and the questionnaire was used as a tool for data collection. The
results of the study showed that the teacher’s use of dialogue with students was average (Al- Tayar,
2010).

What can be noted through the previous studies is their focus on the culture of dialogue and its

88



E-ISSN 2240-0524 Journal of Educational and Social Research Vol 15 No 2
ISSN 2239-978X www.richtmann.org March 2025

importance among teachers and students. However, the study at hand was distinguished from others
as the first of its kind in the universities of the Emirate of Abu Dhabi within the limits of the
researchers' knowledge, and it was also characterized by the fact that it came to identify the ability of
teachers to enable students both to use and to manage dialogue in the classroom and in the
university environment, and particularly how to be able to do so effectively.

4. Methodology

The study used the descriptive inferential survey method, as it is most presumably suitable to the
objectives of the study.

4.1 Study population sample
The study population consisted of all Al Ain University students for the academic year 2024/2025.
The study sample, selected using the relative random method, consisted of (500) male and female

students, as Table (1) illustrates.

Table 1: Distribution of study sample members according to their variables

Variables Levels Number
Male 254
Gender Female 246
Total 500
College of Education 170
College College of Engineering 166
College of Business Administration 164
Total 500

Distribution of study sample
members according to college

M College of Education

33%

m College of Engineering

m College of Business
Administration

Figure 1: Distribution of study sample members according to college
4.2 Study Tool:

After the researchers reviewed theoretical literature and everything related to teachers and the
culture of dialogue, they managed to design a questionnaire consisting of one single axis revolving
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around “the promotion and development of dialogue", where the tool in its initial state contained 32
paragraphs.

4.3 Validity of the study tool:

The questionnaire was presented to a group of arbitrators amounting to (16) competent and
experienced arbitrators from faculty members in different colleges of education in UAE universities.
The arbitrators were asked to judge the paragraph content’s quality, and to state their opinion on the
linguistic formulation and its integrity. They were also asked to check the appropriateness of the
paragraphs to the fields to which they belonged, and their linguistic accuracy; and to give any other
remarks they may consider appropriate, whether by deletion, addition or merger. After the necessary
alterations were made, the questionnaire consisted in its final form of one single area and (30)
paragraphs.

4.4 Reliability of the study tool:

To verify the reliability of the study instrument, the researchers calculated the reliability rate through
the method of testing and retesting. Hence, they applied it to a survey sample of the study population
of (38) university students from outside the study sample by applying it twice and within a two-week
interval between the two applications. Pearson's correlation coefficients were calculated between the
results of the two applications, and the total stability coefficient for the field was around (0.89),
which is suitable for the purposes of the study.

4.5 Correction of the study tool:
To analyze the data and identify the ability of teachers to develop the mechanisms of dialogue among
students, the Likert 5-point scale was adopted with the highest score in the scale (5) was given to the

highest degree of ability while the lowest score (1) was given to the lowest degree as in Table (2):

Table 2: Likert 5-point scale

Score 1 2 3 4 5
Degree of ability very high high medium low very low

In relation to the limits adopted by this study when commenting on the arithmetic mean of the
variables contained in the study model, and to determine the degree of approval, the researchers have
identified three levels (high, medium, low) based on the following equation:
Period length = upper limit of the variant- the minimum of the alternative / number of the
levels specified by the researchers which are 3 in number.
Accordingly,
5-1/4
4/3=133
So, the levels go as follows:
- Low approval score from 1 to 2.33
- Average approval score from 2.34 to 3.67
- High approval score from 3.68 to 5
First: Independent variables:
1. Gender: with two categories (males and females).
2. College: with three types (Education, Engineering and Business Administration).
Second: Dependent Variable:
Do they practise the methodology of dialogue inside and outside the classroom with their
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students?
Statistical processing:
The researchers used the following statistical treatments:
e To answer the first question, arithmetic averages and standard deviations were used about
the estimates of the study sample members
e To answer the second question, the " t "" test and the single variance analysis test were used.

5. Study Results and Discussion
Findings related to the first question: "What is the role of faculty members in promoting the practice
of dialogue methodology inside and outside the classroom with their students?

To answer this question, the arithmetic means and standard deviations of the study sample

members’ estimations were calculated as Table (3) shows:

Table 3: Arithmetic means and standard deviations of the sample’s estimations

Arithmetic Standard Degree of

Rank | Number | Paragraphs mean deviation ability
Focusing on developing the value of national belonging among .

! 5 students during dialogue. St L hish
Focusing on developing the value of humility among students durin; .

2 2 dialogueg. ping ¥ J J 3.70 0.77 high
Developing the value of accepting other opinions during students’ .

3 1 dialogupe. 8 ptng P i 3.52 0.77 medium
Developing the value of honesty in presentation in students’ .

4 12 dialogue. 3.50 0.79 medium
Developing the value of patience and self-control in students' 3 081 medium

5 7 dialogic situations. 34 i

6 n dDiea\lfslgoupel'ng the value of good behavior among students during 344 083 medium

7 3 Developing the value of objectivity among students during dialogue. 339 0.85 medium
Developing the value of pride in Islamic identity during dialogue .

8 2 amongl:;tu%ients. ’ Y * ¢ 337 086 medium
Developing the value of compassion among students durin, .

9 17 dialoguz. J p J e 336 0.90 medium
Developing the value of self-confidence among students during .

10 10 dialogue. 333 0.93 medium
Developing the value of love of justice among students during .

1 15 dialogue. 3.31 0.95 medium

- 5 Developing the value of honesty in reporting during dialogue among 326 0.94 medium
students.
Developing the value of verifying information during students’ .

13 4 dialooui. s fying s 317 0.95 medium

" 6 Developmg the value of cooperation among students during 316 0.96 medium
dialogue.

15 14 Developing the value of tolerance among students during dialogue. 3.5 0.94 medium

16 8 Developing the value of respect among students during dialogue. 3.14 0.90 medium

17 6 Developing the value of kindness to others during dialogue among 31 087 medium
students.
Providing students with the skill of identifying the main issue of .

18 21 . 3.09 0.98 medium
dialogue.

B 20 Familiarizing students with the skill of identifying areas of o 0.06 medium

9 agreement and disagreement. 307 -9

20 19 Providing students with the skill of prioritizing during dialogue. 3.05 102 medium
Accustoming students to use the skill of changing the tone of voice .

21 18 i . 3.02 1.01 medium
in dialogue situations.
Developing students’ non-verbal communication skills during .

22 24 . 3.00 1.04 medium
dialogue.
Providing students with the skill of analysis and scrutiny of evidence .

23 26 and fs durine dial 2.98 1.05 medium

proofs during dialogue.

24 22 Providing students with the skill of persuasion during dialogue. 2.96 1.08 medium
Developing the skill of selecting the most appropriate words among .

5 8 students during dialogue >93 109 medium

26 23 Accustoming students to the skill of self-control during dialogue. 2.91 1.09 medium

> 5 Training students in the skill of the ability to express different .00 10 medium

7 7 possible alternatives during dialogue. 9 )
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Rank | Number | Paragraphs Arithmetic Star.lde_\rd De.g.ree of
mean deviation ability
28 29 Training students to be fluent in expression during dialogue. 2.88 L1 medium
29 25 zir;\:g:elg students with the skill of logical gradation during ,.88 . medium
Training students in the skill of clarity in expressing a point of view .

30 30 during gialogue. v P gap 2.87 112 medium

The whole area 3.19 0.76 medium

Table (3) shows that the paragraph with the highest arithmetic mean is paragraph (5), which states
"Focusing on developing the value of national belonging among students during dialogue" with a
mean of (3.74) and a standard deviation of (0.75), while the paragraph with the lowest arithmetic
mean is paragraph (30), which states "Training students in the skill of clarity in expressing a point of
view during dialogue" with a mean of (2.87) and a standard deviation of (1.12).

Whereas the whole area is medium and has an arithmetic mean of (3.19). This result indicates
that faculty members do master developing mechanisms of dialogue with their students, but this did
not live up to educational aspirations probably because of the culture followed in universities
prioritizing teaching academic subjects at the expense of teaching skills and ethics. Thus, the faculty
member plays a lead role in the educational process as he is the one who teaches, solves problems,
grades students’ work, and does not leave room for students to dialogue and express an opinion,
which cripples dialogue in the classroom and in the education environment in general. Hence, the
results of this study are consistent with Hammouri's study (2011), which indicated that the teacher's
role in consolidating the concept of dialogue was just average, and Al Tayar’s study (2010), which
confirmed that the teacher's use of dialogue with his students was also average.

Does the role of faculty members in focusing on the practice of dialogue methodology with
students differ according to the two variables (gender and college)?

To answer this question, it was converted to the following hypotheses:

The results of the first hypothesis:

There were no significant statistical differences at the significance level (05.0 = o) between the
averages of the sample members’ estimates about the role of faculty members in practicing the
method of dialogue with their students according to the gender variable.

The first hypothesis was examined using the "T" test and Table (4) shows this.

Table 4: Results of the “T” Test for the independent samples on their response to the extent of faculty
members’ practice according to the gender variable

Gender | Number Arithmetic mean Standard deviation | “t”value | Significance level
male 3.22 0.81 0.757 0.458
female 3.17 0.84

The table shows that comparing the value of "T" for the total score (0.757) to the significance level
(0.458) with alpha equal to (0.05) shows it is bigger which means hypothesis zero is accepted. By
inference, the results show that there is no statistical difference between male and female effect size.
This has been calculated as follows:
d= (M1-M2)/SD pooled; where:

- Mi= 3.22 (male mean)

- M2=3.17 (female mean)

- SD pooled= V((SD12 + SD22)/2) = V(0.81%+ 0.842)/2) = 0.825

Thus,

d= (3.22-3.17) /0.825 = 0.06

which may explain that d= 0.06

This shows that the difference is trivial and practically insignificant. The effect size confidence
interval is 0.05 (95%). It lies 0.456 and 0.577 which means that there is no significant difference
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between male and female.

The researchers attribute this result to the fact that the study sample members of both sexes
work in the same conditions and receive the same training. Therefore, the environment is the very
same and is similar in ways of promoting and developing dialogue mechanisms

The results of this study are consistent with Indya’s study (Indya, 2018), which indicated that
there is no statistically significant difference between male and female teachers in the approaches
and methods of developing dialogue.

The results of the second hypothesis:

There are no significant statistical differences, from the students’ point of view, at the level of
significance (05.0 = a) between the averages of the sample members’ estimates about the ability of
teachers at Al Ain university to develop dialogue mechanisms with their students attributed to the
college variable.

The second hypothesis was examined through the following and statistical methods as Tables s,
6 and 7 illustrate.

Table 5: Arithmetic means and standard deviations of estimates according to the college variable

Experience Arithmetic mean Standard deviation
College of education 3.27 0.80
College of engineering 3.04 0.88
College of business administration 3.11 0.86

Arithmetic means and standard deviations of
estimates according to college

35

3
2.5
15

1
0.5

0

College of education College of engineering College of business
administration

N

mm Arithmetic mean — e==Standard deviation

Figure 2: Arithmetic means and standard deviations of estimates according to college
What can be noted from Table (5) is that there are apparent differences between the sample

members’ estimates, and to know the significance of the differences, the single variance analysis test
(ANOVA way one) was used as shown in Table (6)
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Table 6: Results of the single variance analysis test for sample according to college variable

Source of variance Sum of squares Degrees of freedom Mean of squares Calculated P value
Significance level

Source of Sum of Degree of Mean of Calculated P Significance
variance squares freedom squares value level
Between 7.205 2 3.602 6.779 0.001
groups

Within groups 147.226 497 0.296

Total 154.431 499

It is noted from Table (6) that the value of P for the total is (6.779), and the level of significance is
(0.001), which is less than the sample members’ estimates at the level of significance of (05.0 = ). In
other words, there are statistically significant differences, and thus the second hypothesis was
rejected, and the alternative hypothesis was adopted instead.

For that reason, the results of the (LSD) test were examined to identify the direction of the
differences as shown in table (7).

Table 7: Results of the (LSD) test for the dimensional comparisons between the study’s sample

members’ responses according to the variable of college

Variables Differences in Significance
means level
College of engineering 0.84854* 0.001
College of Education College of Business 0.65556" o0.01
Administration 0555 14
College of Education 0.84854* 0.001
College of Engineering College of Business R o
Administration 1929 )
College of Business College of Education 0.65556* 0.14
Administration College of Engineering 0.19298 0.106

Table (7) shows that there are significant differences between the College of Education and the
College of Engineering in favor of the College of Education (difference 0.84854, p= 0.001), and there
are also differences between the College of Education and the College of Business Administration in
favor of the College of Education (difference 0.65556. P= 0.014). However, there is no significant
difference between the college of Engineering and the college of Business Administration.

The researchers attribute this result to the fact that the students at the College of Education
have more room for discussion and dialogue with faculty members as the educational topics
involved are more subjective and qualitative and less based on exact sciences, which gives all students
more chances to express their opinions and take an active part in discussion and debate both with
their teachers and their colleagues inside and outside the classroom, and this activates the
methodology of dialogue.

6. Recommendations
Considering the results of the study above, the following recommendations are given:
1. Holding workshops, educational seminars and training courses to develop the capabilities of

faculty members to enhance dialogue, its skills and mechanisms and promote it among
students.
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2. Providing printed and electronic materials that deal with the culture of dialogue and its
skills for the benefit of students.

3. Urging faculty members to adopt teaching methods that emphasize students' involvement
in dialogue, discussion and expressing opinions, such as the method of cooperative learning.

4.  Strengthening the community practice of the culture of dialogue. This can be achieved if the
faculty members encourage students to participate in community activities that support the
culture of dialogue. For instance, they can participate in field visits to associations
supporting the culture of dialogue, such as civil society institutions, as well as in community
seminars and conferences, which develops their communication skills in persuading and
influencing others and spreading the culture of dialogue in society.
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