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Abstract

The current study aimed to identify the essential leadership competencies required for school leaders to
achieve the vision of creative schools, with the objective of fostering innovative schools in Arab communities
and enhancing their global competitiveness. Using a descriptive qualitative approach, the study employed the
Delphi method to establish a consensus on leadership competencies through three iterative rounds. The
sample comprised 14 experts, including five female academics, selected from Omani universities during the
2023-2024 academic year. Structured interviews were conducted, featuring one open-ended question
alongside eight standardized questions for all participants. The findings revealed 12 essential leadership
competencies and 46 specific indicators, with a high level of expert agreement confirmed through the Cooper
equation. The study offers significant practical implications by providing a roadmap for educational
policymakers and school administrators to enhance the quality of education and school performance. By
focusing on the development of leadership competencies, the study supports schools in achieving the
Creative School vision, increasing their competitiveness, and contributing to knowledge-based communities.
Moreover, its outcomes serve as a foundation for professional development programs aimed at equipping
educational leaders with the skills necessary to drive innovation, improve educational outcomes, and build a
sustainable, knowledge-driven future.
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1. Introduction
The school seeks to comprehensively develop students' personalities as an educational and social

institution. Its role goes beyond merely imparting knowledge and information; it should also aim to
create various personal aspects and empower students in different facets of life. The school
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constitutes an educational, cultural, and social environment influenced by direct and indirect societal
factors (Eccles & Roeser, 2015). Many school managers and teachers recognize the necessity of
implementing creative education in educational settings (Harris & de Bruin, 2018). Modern schools
revolve around the learner, requiring organized efforts involving teachers, curriculum, school
administrators, and the local community. These environments focus on fostering students' creative
and innovative capacities, stimulating their potential so that innovation becomes part of their daily
behavior. To achieve this, joint efforts must be made across all levels of the educational process,
placing the learner at the core of attention to maximize the benefits of education (Himmetogl et al.,
2020).

Creative Schools are an educational project aiming to build an innovative model of a modern,
multi-level school, deriving its mission from the belief that communities' ability to progress and
achieve comprehensive development relies on the quality of their educational preparation. Such
schools employ modern technologies through e-schools, virtual education, and "smart classrooms"
(Al-Fadala, 2019). School development is achieved by reengineering the educational process,
integrating technology into teaching, and enhancing an interactive, active learning culture. This aims
to provide a school environment that encourages creativity and innovation and improves the quality
of all aspects of the educational process through advanced training programs. These efforts also
include directing attention towards specific needs, involving parents as strategic partners, and
applying global standards (Robinson & Aronica, 2016).

Creative schools focus on multiple aspects, including recognizing and fostering students' diverse
intelligence and promoting their development according to their varied talents. They also emphasize
developing the school management system by adopting strategic plans, integrating creative
approaches into administrative processes, and focusing on teachers and students as key pillars of the
educational process. By involving parents and leveraging community resources, these schools aim to
build a dynamic environment that supports creativity and innovation at every level (Ferrari et al.,
2009).

Studies have highlighted the role of creative schools in introducing innovative teaching
methods and creating motivational educational environments that inspire continuous learning;
These studies show that adopting new and creative approaches improves educational outcomes,
enhances students' skills, and fosters a culture of lifelong learning. School administration plays a vital
role in supporting these efforts by providing clear visions, resources, and opportunities for
collaboration. This leadership helps integrate creative ideas into all aspects of the educational
process, encouraging both teachers and students to experiment with advanced methods and drive
innovation (Robinson & Aronica, 2016).

A research study conducted by Tracy (2005) explored the significant aspects of creative schools
and their potential to shape the future of education, including partnerships and funding. These
schools enhance students' skills, encourage creativity, and help them adapt to global and local
challenges. Similarly, another study examined key considerations for designing future schools,
focusing on technological integration, innovative educational practices, and the importance of
community collaboration to achieve inclusive education systems (Bemak, 2002).

1.1 Problem Statement:

School leaders in the Arab region in general, and the Arabian Gulf in particular, have relied on
conducting their activities within the framework of protection and environmental stability and under
the assumption of non-competitiveness, given the centralized educational systems. This has led to an
accumulation of deficiencies in the performance of leadership in these schools. This study aims to
shed light on proposals for leadership capacities that can lead innovative schools within the
educational development plans in Arab communities, enhancing the competitiveness of these
schools.
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2. Research Questions:

The study seeks to answer the following central question: What are the essential leadership capacities
for school leaders that would enhance the competitiveness of public schools and transform them into
innovative schools according to experts?
This leads to the following sub-questions:

Q1. What are the essential capacities that school leaders must possess to enhance the
competitiveness of schools and achieve the vision of the innovative school?

Q2. What is the level of agreement among experts regarding lists of indicators of essential
capacities that can enhance the competitiveness of schools and achieve the vision of the innovative
school?

3. Objectives and Significance of the Study:

The study aims to address the gap related to how educational experts perceive and understand the
essential leadership capacities for school leadership to achieve the vision of an innovative school. The
significance of this study lies in its anticipated results, as it is hoped that those involved in education
development and the Ministry of Education apparatus in various countries, specifically in the Arab
region, will benefit from it. The findings can be adopted in developing leadership in public schools
and identifying indicators of their leadership competency, ultimately leading to achieving the vision
of the innovative school and enhancing competitiveness between public and private sector schools.
Theoretically, the current study adds an essential aspect to the knowledge base for researchers
interested in educational development.

3.1 Study Delimiters:

The study relied on a single source of data collection, "interviews," and was limited to a group of
educational experts, numbering 13 experts from Omani universities during the academic year 2023-
2024.

3.2 Study Terminologies:

The study adopts the following concepts and terminologies:

Leadership Essential Capacities: Represent a blend of knowledge, skills, and behaviors that
constitute and contribute to effective school leadership. They serve as criteria or foundations for
frameworks of capacities that determine school leaders, develop their skills, and assess them to
ensure meeting functional responsibilities and the school's competitiveness.

Creative School: The study defines an innovative school as an educational institution that
embodies an ambitious educational project in its mission. It is based on enabling technology and
building an integrated, cohesive community of teachers and learners. It employs learning strategies
based on creativity and innovation in an active learning environment that is open to society and
other cultures.

4. Literature Review

4.1 School Leadership Development
School leadership development is essential in enhancing competitiveness and achieving the Creative
School vision. Future strategic visions are formulated by leadership development, which sets clear
goals and develops education excellence. Moreover, school leaders encourage and guide the teachers

to implement innovative teaching methods and use technology to progress in the learning

98



E-ISSN 2240-0524 Journal of Educational and Social Research Vol 15 No 2
ISSN 2239-978X www.richtmann.org March 2025

experience. Developing leadership contributes to the formation of an influential culture that is based
on continuous and innovative development. This culture also encourages development and research
within the premises of the school. School leaders can encourage the school to adopt a creative and
competitive culture through effective change management, which contributes to the success and
excellence of education (Day et al., 2020)

Furthermore, the global standard's application is key to comprehending the Creative School
vision. There is a framework to improve the quality of education for comparison and assessment,
which helps schools recognize strengths and weaknesses and develop practices. Moreover, the
competitiveness of schools can be enhanced through global standards that attract and support
students by improving the performance of education and distinction. By implementing standardized
procedures and unifying practices, the global standard application allows the collaboration and
communication of schools with other international education institutions, which promotes cultural
and education exchange. Generally, integrating global standards is essential for continuous and
innovative development. Global standards raise the level of quality education and help in effectively
obtaining the goals in a demanding world of constant advancement and excellence (Almufeez &
Aldajani, 2022). Sreenivas et al. (2014) address the importance of the institute's quality while raising
awareness of achieving sufficient team spirit. The study also addresses solutions to enhance
collaboration among team members. Moreover, Hallinger and Lee's (2013) study, indicates that the
school principals show a moderate development level in producing a positive education environment.
The study highlights a crucial need to enhance education quality and an urgent requirement to
develop leadership.

Leadership frameworks often emphasize transformational and participative leadership styles,
which focus on inspiring teams, fostering innovation, and encouraging collaborative decision-making
(Bass & Riggio, 2006). These frameworks are rooted in principles of inclusivity and adaptability to
diverse cultural contexts. In contrast, Arab leadership frameworks are often shaped by cultural values
such as collectivism, hierarchy, and respect for authority, with a greater reliance on charismatic and
paternalistic leadership styles (Ali, 1995). While global leadership tends to prioritize employee
autonomy and flat organizational structures, Arab leadership frequently integrates traditional values
with emerging modern practices, reflecting a blend of heritage and contemporary needs (Mellahi &
Budhwar, 2010). However, both frameworks increasingly recognize the importance of emotional
intelligence, cross-cultural competencies, and the ability to lead in dynamic environments, signaling
a convergence in leadership priorities across regions.

4.2 School Leadership and the Vision of the Creative School

Abuaser and Alarfaj (2020) argued in their study about the crucial role that a school principal or a
leader play in recognizing and enhancing the Creative School vision and its effectiveness. School
leaders and principals are the main support for bringing change and improvements to the school. The
school's principal is responsible for the efforts towards establishing an education environment that
promotes innovation in education, creativity, and academic quality. The school principal carries out
various roles, such as setting a clear and inspiring vision and action plan that contributes to achieving
new innovative goals, encouraging and empowering teachers to implement and use technology, raise
a creative culture of continuous development. The principal also builds partnerships with other
educational institutions and the local community for enhanced collaboration and to exchange
experiences among them.

Moreover, the school principal is responsible for motivating and supporting the learners to be
successful and creative with their studies and encouraging them to develop innovative skills and
think critically. The principal is supposed to be thanked because of its imaginative and influential
role. The principal transforms the school into a dynamic learning environment and academic
excellence, increasing attractiveness and competitiveness and contributing to its success in education
(Salaheldin & Abunaser, 2023). GULCAN (2012) suggests that the school leader employs various tools,
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including enhanced communication and developing the school climate. Allner (2008) emphasizes
that a leader must have a set of competencies, including decision-making, developing institutions
through innovation, problem solving, the ability to build effective teams, and the activation of
strategic thinking.

Based on GULCAN (2012) and Allner (2008), the school leader plays a significant role beyond
the management of daily tasks in the school. School leaders are required to play an active role in
developing an innovative and inspirational education environment. The leader motivates the learners
and teachers to transform by creating an enhanced communication and school climate. Moreover, a
leader must possess the ability to encourage internal groups and to build cooperative connections
within the school, which contributes to effectively achieving the education objectives. Additionally,
the leader engages in strategic thinking and makes decisive decisions that should contribute to
achieving the vision of the school and increase the competitiveness in the education field.

In conclusion, school leader plays a vital role in promoting education innovation and excellence,
which is essential to achieving sustainable success for the school. Therefore, rectifying the school
leadership selection criteria based on requirements and capabilities for the future (Al-Sulaiman & Al-
Habeeb, 2017).

4.3 Essential Leadership Capacities:

Prahalad and Hamel first introduced the concept of essential competency. Their study focuses on the
capacities that are essential as a cornerstone to achieving institutional excellence. There are three
foundations to depend on while analyzing any organization is essential capacities, including
providing the utmost value to the stakeholders. Essential and core capacities are vital in sustaining an
organization's success and competitive advantage including the ability to create digital resource
(Nguyen et al., 2024). These are essential tools to gain an advantage over the competitors of other
institutions (ENGINOGLU & ARIKAN, 2016). Essential capacities are significant as they contribute to
providing a creative and innovative environment, improving productivity. Essential capacity
dimensions lie in communication, efficiency, and self-development (Katawneh & Osman, 2014),
whereas Jamhour adds, other dimensions (2010) like environment, collaboration, and shared vision.

C

4.4 haracteristics of Essential Capacities:

Petts (1997) indicates that the combination of knowledge, skills, and techniques, which an institution
possesses, are essential capacities. Additionally, the critical capacity characteristics are clarified from
the definition as non-renewability, complexity, and invisibility. Moreover, Whitehill (1997) makes the
essential capacities difficult for competitors to imitate or replicate by stressing the significance of the
invisibility of crucial capacities. These capacities are challenging to replace if they are damaged or
lost, and concrete assets that the competitors need help to copy easily.

Vartanova (2014) discusses the set of essential capacities of business organizations that leaders
and consultants must have. There are 34 essential capacities, which are further divided into three
main groups: knowledge, capacities, and skills (Al-Saadi, 2018). In addition, the school principal
capacities comprise administrative, technical, and human dimensions (Al-Otaibi & Al-Aqali, 2022).
The leader capacities model by Russell Reynold is a comprehensive framework to assess and analyze
educational leaders in schools. There are various critical elements including vision and direction in
the model, which are contributing to understand and elevate the effective education leadership. In
these elements, the leaders can build an inspiring vision and guide the team to achievements.
Additionally, the model enables the educational teams to achieve their specific goals and develop
relations and effective communication with the local community and the members of school. This
model highlights the significance of change and innovation in encouraging continuous development
in the education organization along with professional and personal leadership, which supports the
growth of employees and leaders. Moreover, resource management and efficient time in the model
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contributes to obtain effectively the objectives of school (Russel & Stone, 2002).

There are many public schools in the Gulf region, and there has been an increase in
international schools, which are additions to global education institutions in the same area. To
compete with international schools, public schools must struggle to establish their leadership and
obtain an innovative school vision. Local governments support this trend to reform education
concerning the Gulf countries' developmental visions.

5. Methodology
5.1 Study Approach

This study followed a descriptive qualitative methodology focusing on studying phenomena and their
natural conditions. Additionally, the study adopted a Delphi method to identify leadership capacities
for school leaders, one of the prominent methods used in scientific research. This method used for
forecasting future trends, identifying controversial issues, and in exploratory research and
developmental studies. The Delphi method achieves consensus on a specific topic through multiple
application rounds. Moreover, the study adopted a sequential exploratory mixed-method design,
which involves exploration initially through obtaining qualitative data, followed by its analysis.
Subsequently, these results are employed in the quantitative phase of the study.

The Delphi method has limitations, including potential bias in expert selection, participant
fatigue from multiple rounds, lack of direct interaction among experts, and the complexity of data
analysis (Hsu & Sandford, 2007; Powell, 2003).

5.2 Study Sample
The study sample consisted of 14 educational experts, selected based on their experience in the field
of study and academic qualifications. All experts working in Omani universities during the academic

year 2023/2024. They were purposively. Table 1

Table 1: Study sample

. Total
Category Gender Details Experts
Gender Male Females
Distribution 9 5
Prof . Associate Assistant

Academic Ranks o1esso Professor Professor

6 4 4

. . Sultan Qaboos University of Sohar Dhofar

University universit Nizwa Universit Universit 1
Distribution Y Y Y 4

4 4 3 3
Age / years old 52 -55 56 - 60 60-64

2 5 7
Nationality Omani Non-Omani

6 8

The selection of the 14 experts was guided by purposeful sampling to ensure a diverse and
knowledgeable group. Experts were chosen based on their academic and professional expertise in
educational leadership and their familiarity with creative school frameworks. The sample included
five female experts and nine male experts from Omani universities during the 2023-2024 academic
year. Criteria for selection emphasized their contributions to research, experience in leadership roles,
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and active participation in the education sector, ensuring a well-rounded representation of
perspectives critical to achieving consensus in the study.

5.3 Study Tool

The study utilized structured interviews, through which the researcher directed pre-prepared
questions. The tool consisted of several specific questions (8) and one open-ended question. The
same questions presented to all sample members in the same manner and order. The interviews
conducted directly with all experts, and all interviews recorded after obtaining participants' consent
to ensure complete data preservation and textual quotation for data review and analysis. The
interviews conducted individually and within a guided discussion framework, representing the zero
round of interviews.

To ensure the tool's reliability, Maxwell (2012) refers to three types of validity considered crucial
in qualitative research: descriptive, interpretive, and theoretical. Participant feedback is regarded as
one of the most essential methods to achieve interpretive validity in qualitative research. After
transcription, the interviews sent to most of the study samples to verify the accuracy of the
information provided, known as participant validation. The interviews continued until data
saturation reached, indicating expansion and depth of data with recurring patterns of responses
among the study sample. The most extended interview lasted an hour and a quarter, while the
shortest lasted forty-five minutes. The interviews were transcribed and written in a Word file during
the same period in which the interviews were conducted. During transcription, any formats and
phrases referring to the speaker were modified to ensure complete data confidentiality, although this
modification did not affect the data quality.

5.4 Study Procedure

After developing the list of leadership capacities during the zero round, they were organized into
three-tiered scales for use in the first round. The gradation included the degree of importance
(essential, somewhat important, not necessary) (appendix 1), where experts were asked to express
their opinions on the lists of capacities and indicators because of the previous stage.

Following the completion of the first round, the second round was conducted with a time
interval of 55 days, during which the data obtained from both applications were monitored.
Subsequently, appropriate statistical analyses were performed (Figure 1).

‘ Conducting semi- Emphasizingthe Reaffirmingthe
structured ‘ listand indicators final listand
interviews with of competencies < indicatorsof
the experts. extracted in the competencies for
zeroround. the second time

and calculating
= | the agreement
3 rates.

The Zero Round
The First Round
]

| Y

Figure 1: Three rounds of the study
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5.5 Statistical Methods

Percentage and frequencies were utilized, and Cooper's equation was used to calculate the
compatibility ratios in each stage. Cooper's equation is as follows: Compatibility = (Number of
Agreeing Responses / (Number of Agreeing Responses + Number of Disagreeing Responses)) x 100.
Additionally, a compatibility ratio of 9o% or more was considered the threshold for significant
agreement.

6. Results

The current study aims to identify leadership competencies and their indicators to address the
study's questions. The analysis yielded the following results:

Q1: What are the essential leadership competencies that school leaders should possess to
enhance school competitiveness and achieve the vision of a creative school?

In the first round, experts' opinions were solicited, and the results of the round revealed several
competencies, which are included in Table 2.

Table 2: Essential competencies and their indicators

Core Competencies Competency Indicators Repetitions
Attracting investment and support 14
Improving outcomes 14
The achievement Enhanc?ng the school's rep.utation.and positive impact 13
orientation Promoting exc?lle.nce and innovation _ 14
Capable of achieving the school's strategic vision 12
Attracting and nurturing talent 12
Introducing innovative ideas 13
Expresses confidence in his judgments. 14
Self-confidence High' level of self—conﬁd.ence. 13
Seeking challenges and independence 12
Establishes an ethical work environment within the school. 14
Use direct persuasion, facts, and figures. 14
Presents tailored presentations according to the audience. 13
Impact and Influence Demonstrates concern for professional reputation. 14
The ability to exert social influence and enhance authority within the school. 13
Understanding the orientations, interests, and needs of others. 1
Understanding others Flexibility in dealing with colleagues and working in teams. 13
Seeks clarity of roles and information. 14
Attention to detail Ensures the presence of work or information. 13
Maintains records professionally. 12
Dealing with multiple sources. 14
Seeking information Accessing information 13
Localizing information technology 14
Seek contributions and collective thinking. 1
Teamwork Acknowledges the contributions of others. 12
Distinguishes between overt behaviors and underlying issues 13
Cognitive thinking Lin‘k's data and places it into patterns ' ' 13
Ability to address problems and solve them innovatively 13
Develops technical information and utilizes it 13
Capable of adopting a vision and mission in educational institutions that support a
culture of innovation "
. Ability to provide guidance, supervision, and training 14
Experience - ; - p - —
Dealing with diversity and inclusivity 13
Open and collaborative organizational culture 14
Enjoys artistic work and shares experiences 1
Anticipates obstacles 12
Analytical Thinking Divides the problem into organized parts 13
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Core Competencies Competency Indicators Repetitions
Draws logical conclusions 13
Understands the consequences and implications 13
Persists in solving problems 14
Addresses issues before being asked to do so 13
Develops technical information and utilizes it 14

Initiative Enjoys artistic work and shares experiences n

Adopts policies that make information and communication technology the focus of

. 12
the educational process.

Legal Awareness 13
Security awareness 1
Unconventional abilities |Continuous learning 14
Respecting the confidentiality of personal information 9

Table (2) shows the experts' proposal for 12 critical competencies for creative school leaders and
several indicators for each competency. The competency of achievement orientation includes the
highest number of indicators (7), while teamwork and collaboration competency come with the
lowest (2). Notably, the competencies identified by the experts constitute fundamental pillars in
building a successful and effective leadership personality. Achievement orientation represents the
ability to set and achieve goals, while self-confidence is a drive to overcome obstacles. Furthermore,
the ability to influence and leave a positive impact reflects an individual's capacity to effect change in
their environment.

Understanding and collaborating with others also contributes to building fruitful relationships,
and attention to detail enhances productivity. Seeking information and cognitive thinking are vital
tools in facing challenges and making sound decisions. Experience embodies wisdom and expertise,
while analytical thinking aids in understanding matters deeply. Initiative, on the other hand,
expresses courage in taking the first steps toward change. As they integrate and intersect, these
competencies form the primary foundation for achieving success and excellence in both personal and
professional life.

Q2: What is the experts' agreement percentage on the lists of indicators for core competencies
that can enhance school competitiveness and achieve the vision of the creative school?

The indicators of competencies obtained from the zero-round were presented to the group of
experts in two consecutive rounds separated by 6 weeks, and they were asked to respond regarding
the importance level of these indicators note that the discussion of agreement rates was conducted
for the second round only as it summarizes all three rounds: The results are presented according to
Table (3),

Table 3: Weight of Competencies of Creative School Leaders in Light of Experts' Opinions

Core Competencies Competency Indicators Compatl'blll.ty rate for the
indicator
1st round 2nd round
Attracting investment and support %92.85 %100
Improving outcomes %85.71 %100
The achievement Enhancing the school's reputation and positive impact %92.85 %100
orientation Promoting excellence and innovation %92.85 %100
Capable of achieving the school's strategic vision %92.85 %100
Attracting and nurturing talent %92.85 %92.85
Introducing innovative ideas %92.85 %92.85
Expresses confidence in his own judgments. %85.71 %92.85
Self-confidence High level of self-confidence. %85.71 %92.85
Seeking challenges and independence %85.71 %92.85
Establishes an ethical work environment within the school. %78.57 %92.85
Use direct persuasion, facts, and figures. %85.71 %92.85
Impact and Influence Presents tailored presentations according to the audience. %85.71 %92.85
Demonstrates concern for professional reputation. %78.57 %92.85
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Core Competencies Competency Indicators Compatl.blll'ty rate for the
indicator
1st round 2nd round
The ability to exert social influence and enhance authority within| o
the school. 708571 7092.85
Understanding others Understanding the orientations, interests, and needs of others. %85.71 %92.85
Flexibility in dealing with colleagues and working in teams. %92.85 %100
Attention to detail Seeks clarity of roles and informavtionA ‘ %92.85 %92.85
Ensures the presence of work or information. %92.85 %92.85
Maintains records professionally. %92.85 %92.85
Dealing with multiple sources. %92.85 %92.85
Seeking information Accessing information %92.85 %92.85
Localizing information technology %92.85 %100
Seek contributions and collective thinking. %92.85 %100
Teamwork Acknowledges the contributions of others. %92.85 %100
Distinguishes between overt behaviors and underlying issues %92.85 %92.85
Cognitive thinking Links data and places it into patterns %92.85 %92.85
Ability to address problems and solve them innovatively %85.71 %92.85
Develops technical information and utilizes it %78.57 %92.85
Capable of adopting a vision and mission in educational| o
institutions that support a culture of innovation 1092.85 o100
. Ability to provide guidance, supervision, and training %85.71 %92.85
Experience - ; - p - — " o
Dealing with diversity and inclusivity %85.71 %92.85
Open and collaborative organizational culture %92.85 %100
Enjoys artistic work and shares experiences %92.85 %100
Anticipates obstacles %85.71 %92.85
Divides the problem into organized parts %85.71 %92.85
Analytical Thinking Draws logical conclusions %92.85 %100
Understands the consequences and implications %92.85 %100
Persists in solving problems %92.85 %100
Addresses issues before being asked to do so %92.85 %100
Develops technical information and utilizes it %92.85 %100
Initiative Enjoys artistic work and shares experiences %92.85 %100
Adopts policies that make information and communication %8 %02.8
technology the focus of the educational process. 07857 °92-°5
Legal Awareness %78.57 %92.85
Security awareness %78.57 %85.71
Unconventional abilities | Continuous learning %78.57 %92.85
Respecting the confidentiality of personal information %85.71 %92.85

Details of the experts' responses can be found in Appendix 1. Table (3) indicates that the experts'
agreement percentages regarding the indicators of essential competencies for creative school leaders
ranged from 100% to 85.71% for all competency indicators. The highest agreement percentages were
observed in the competency of achievement orientation, indicating good consensus among the
experts regarding most of the essential indicators for school leaders .

Several indicators achieved a 100% consensus rate among the experts. As shown in Figure 1,
these indicators, which received unanimous agreement in the second round, span various
dimensions, including Achievement Orientation, Understanding Others, Seeking Information,
Teamwork, Experience, Analytical Thinking, and Initiative. These competencies reflect critical areas
of leadership that the experts identified as essential for effective school leadership.
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100%

1.2

1
08
0.6
0.4
0.2

I The firstround The second round I

Figure 1: Indicators that achieved a 100% consensus rate among the experts in the second round.

While the other indicators did not achieve a 100% consensus, most of them received high levels of
agreement, ranging between 85.71% and 92.85%. This indicates strong support among the experts for
these competencies, with only minor variations in opinions. These indicators are still considered
highly relevant to effective school leadership, reflecting a significant degree of alignment among the
experts on their importance in achieving the vision of innovative schools.

7. Discussion

Analysis of the interviews revealed several competencies that the experts deemed necessary for
school leaders, with the primary competency being "achievement orientation." This competency
reflects the ability to set and strive to achieve goals. A leader needs to be enthusiastic about success
and willing to work hard for it. This was followed by the competency of "self-confidence," which is
crucial in achieving success as it helps school leaders overcome challenges and efficiently accomplish
their goals. Additionally, leaders with this trait tend to be more daring in trying new things and
taking on responsibilities. The competency of "impact and influence" signifies a leader's ability to
leave a positive mark on the community or environment. Leaders who possess this ability can
influence others to make a positive difference. Furthermore, "understanding others" is an essential
interpersonal competency that reflects a leader's ability to comprehend and empathize with others,
crucial for building strong and effective relationships, both professionally and personally. This
competency aids in improving communication and resolving conflicts effectively.

The competency of "attention to detail" contributes to increased efficiency and productivity.
Individuals who effectively manage their time and resources can be more effective in their tasks and
goals. Especially when coupled with the competency of "information seeking” and its utilization,
which represents a school leader's ability to engage in continuous learning and research. This skill is
crucial in the modern knowledge era, characterized by artificial intelligence and vast amounts of
information and data. Leaders who possess this competency can adapt to changes and continuously
develop themselves. The experts unanimously agreed that "teamwork and collaboration” competency,
and a leader's ability to work within a team and collaborate with others, is a fundamental competency
in any work environment. Leaders who can cooperate effectively can achieve better results and build
strong professional relationships. According to the experts, there are other essential competencies for
school leaders aspiring to achieve the vision of creative schools, including "cognitive thinking." This
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competency signifies the ability to think logically and analytically, making informed decisions based
on available information. This skill is necessary for effectively solving problems and achieving success
in various contexts. Furthermore, "analytical thinking" competency includes the ability to analyze
problems deeply and extract key ideas from them, aiding in making sound decisions and strategic
thinking.

"Experience" remains a crucial competency for leaders, as it helps them develop their skills and
increase their effectiveness in specific areas(Yieng & Daud, 2019). Experience instills confidence and
the ability to handle challenges more effectively, especially when coupled with another competency,
"initiative," which is taking necessary steps and assuming responsibility without the need for direct
guidance. The initiative is essential for success, as it helps individuals achieve their goals.
Additionally, any vital task requires "uncommon competencies," representing exceptional features
possessed by educational leaders that enable them to achieve outstanding success in their academic
roles (Pont et al., 2008)

The results of the Cooper equation show a high level of agreement among experts on the
proposed competency indicators, with an agreement percentage exceeding 92.85%. The agreement
percentage was calculated using the Cooper equation for all indicators except one, which falls under
"uncommon competencies,” namely "security awareness." This might be attributed to the perceived
importance of security awareness in schools, which depends on various factors that may affect its
assessment and the school leader's interest in its implementation. Some school administrators may
find themselves preoccupied with other administrative responsibilities or believe that the school
environment is generally safe, leading them to overlook the necessity of investing in security
awareness (Abunaser et al., 2024). However, school managers should take advantage of opportunities
to enhance security awareness and ensure the availability of necessary measures to ensure the safety
of all school members.

Notably, there was the highest consensus among experts regarding the competency of
"achievement orientation,” which may be attributed to the fact that the orientation of school
administrators towards achievement is considered a fundamental requirement for achieving the
vision of a creative school. Firstly, this orientation contributes to setting specific and clear goals for
the school and motivating efforts towards achieving them effectively. By focusing on achievements,
excellence, and innovation are promoted in the learning environment, contributing to the
development of innovative educational programs and the use of modern teaching techniques.
Additionally, this orientation builds self-confidence among students and teachers, motivating them
to succeed in various fields. Furthermore, the administrators' orientation towards achievement can
attract the necessary investment and support for school development, improving its reputation and
spreading a positive reputation in the local community. Ultimately, this orientation enhances
teamwork and positive interaction, fostering collaboration and integration in achieving common
goals and the vision of the creative school (Tschannen-Moran, 2009).

The results showed high agreement percentages among experts regarding "uncommon
competencies” such as legal awareness, security awareness, continuous learning, and respect for the
confidentiality of personal information, which is essential for school leaders for several reasons.
Firstly, legal awareness helps the manager understand and comply with educational and
administrative laws and regulations, reducing potential legal risks and issues. Secondly, security
awareness contributes to protecting students, employees, and school property from security threats,
ensuring a safe and successful learning environment (Nguyen et al., 2024). Thirdly, continuous
learning allows the manager to stay abreast of the latest education and educational administration
trends, enhancing their efficiency and effectiveness. Finally, respecting the confidentiality of personal
information for students and employees is necessary to protect their privacy and rights, and it
contributes to building individuals' trust in the school and enhancing positive communication.
Therefore, these uncommon competencies significantly contribute to improving the effectiveness and
success of school management and achieving its goals comprehensively (Ozgenel, 2018).

As previously mentioned, the importance of identifying essential leadership competencies is
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evident in achieving success in innovative educational environments. The results of the study
indicate that identifying these leadership competencies played a crucial role in determining the
necessary skills for leaders to achieve the vision of creative schools. These competencies can be
integrated into leadership development programs by aligning them with the program's objectives and
incorporating them into training modules that focus on practical exercises and case studies.
Moreover, the mentoring and feedback mechanisms highlighted in the study play a key role in
enhancing the application of these competencies in real-world settings, contributing to the
promotion of innovation and strategic thinking among leaders (Ofosu and Back, 2021).

8. Conclusion

The school leader plays a crucial role in guiding and shaping the path to educational excellence and
success. In today’s increasingly globalized and competitive educational landscape, school leaders
must not only possess distinct leadership abilities but also the capacity to align their schools with
international standards of excellence. They must have a clear vision of what makes a school attractive
and innovative, and work strategically to enhance its competitiveness both locally and globally. To
succeed in this, leaders are required to demonstrate advanced practical skills that allow them to
inspire and motivate both staff and students. They must effectively communicate the school's vision,
while managing teams with efficiency and emotional intelligence. Furthermore, fostering a positive
school culture is critical—one that promotes comprehensive learning and development, ensuring the
school remains adaptable and resilient in a rapidly changing educational environment. In addition to
their internal responsibilities, school principals must actively engage with the local and international
community. Building strong partnerships with businesses, educational institutions, and other
stakeholders is essential to achieving school objectives and positioning the school as a leader in
education on a global scale. Their role extends far beyond mere administrative tasks. To stay relevant
in a fast-evolving world, they must be proficient in modern educational technologies and adept at
integrating these innovations into everyday learning. Moreover, school leaders are responsible for
ensuring the continuous professional and academic development of their staff, providing them with
opportunities for growth and international exposure. By fostering a culture of lifelong learning and
excellence, leaders can transform their schools into institutions that not only meet local needs but
also compete on a global stage. Finally, embracing change and innovation is essential; school leaders
must continually strive to push the boundaries of traditional education, introducing forward-thinking
strategies that position their schools as pioneers in the field. In a world where educational success is
increasingly measured on a global scale, the role of the school leader is more significant than ever in
driving schools toward international excellence and competitiveness.

9. Recommendations

This study recommends that leadership-training programs include strengthening leadership-training
programs to develop skills in creativity and competitiveness, integrating modern educational
technologies with ongoing staff training, promoting strong community and international
partnerships to support innovation, promoting continuing professional development for teachers and
leaders, and encouraging school leaders. Adopting innovative strategies that drive educational
excellence and global competitiveness.
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Appendix 1: Relative Weight of Competencies of Creative School Leaders in
Opinions

Light of Experts'

The first round The second round
Core ) Competency Indicators Degree of Importance Agr Degree of Importance Agr
Competencies Important Somewhat |Not rates Important Somewhat |Not rates
P Important |[Important P Important |Important
;\:;rsocﬁng investment and 13 1 o %92.85 14 o o %100
Improving outcomes 12 2 o %85.71 14 o o %100
Enhancing the school's
reputation and positive 13 1 o %92.85 14 o o %100
impact
The. Promoting excellence and o o
achievement . . 13 1 o %92.85 14 o o %100
. . innovation
orientation —
Capable of achieving the L . o %02.8 L o o %100
school's strategic vision 3 °92-55 4 °
i:tlterl‘;ltctmg and nurturing 5 . o %9285 5 L o %g2.85
Introducing innovative o
. 13 1 o %92.85 13 1 o %92.85
ideas
E:vlz'?izfnis;lidence in his 12 2 o %85.71 13 1 o %92.85
S;ﬁg;:s:f self- 12 2 o %85.71 13 1 o %92.85
Self-confidence is:cell;rs)ecr}ll;il;?eges and . 5 ° %85.71 5 L ° %02.85
Establishes an ethical work
environment within the 1 1 2 %78.57 13 1 %92.85
school.
Uses direct persuasion, = N ° %8571 L L ° %02.8
facts, and figures. 0657 3 °92:95
Presents tailored
presentations according to |12 2 o %85.71 13 1 o %92.85
the audience.
Impact and Demonstrates concern for o o
Influence professional reputation. ! 2 %7857 13 ! %9285
Ability to exert social
influence and enhance o o
authority within the = 2 ° %8571 B ! ° %92-85
school.
Understanding the
orientations, interests, and |12 2 o %85.71 13 1 o %92.85
Understanding needs .O.f ot'hers. - -
h Flexibility in dealing with
others A o 9
colleagues and working in |13 1 o %92.85 14 o o %100
teams.
Seeks clarity of roles and o o
information. 13 1 o %92.85 13 1 o %92.85
Attention to Ensures the presence of o o
detail work or information. 3 ! ° %92.85 3 ! ° %92.85
Maintains records o o
professionally. 13 1 o %92.85 13 1 o %92.85
ie;l:r;g with multiple 13 1 o %92.85 13 1 o %92.85
?eeklng . Accessing information 13 1 o %92.85 13 1 o %92.85
information — -
Localizing information o o
technology 13 1 o %92.85 14 o o %100
Seeks contributions and s . o %02.8 5 o o %100
collective thinking. 3 09295 4 i
Teamwork Acknowledges the o )
contributions of others. 13 ! °© %9285 “ ° ° %100
Distinguishes between
overt behaviours and 13 1 o %92.85 13 1 o %92.85
underlying issues
Links data and places it o o
Cognitive into patterns B ! ° %92.85 B ! ° %9285
thinking Ability to address
problems and solve them |12 2 o %85.71 13 1 o %92.85
innovatively
Develops technical o o
information and utilizes it 3 ° %78.57 3 ! ° %9285
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Capable of adopting a
vision and mission in
educational institutions 13 o %92.85 14 %100
that support a culture of
innovation
Ability to provide
Experience gui‘de'mce, supervision, and |12 o %85.71 13 %92.85
training
Dealing with diversity and .
A %92.
inclusivity 12 o 85.71 13 %92.85
Open and collaborative o o
organizational culture 13 °© %9285 “ %100
Enjoys artistic work and o o
shares experiences 3 ° %92.85 14 100
Anticipates obstacles 12 o %85.71 13 %92.85
Divides the problem into .
A %92.
organized parts 2 ° 8571 3 %92-85
Analytical Draws logical conclusions |13 o %92.85 14 %100
Thinking Understands the
consequences and 13 o %92.85 14 %100
implications
]l::;?)llsetrsnlsn solving 13 o %92.85 14 %100
Addresses issues before o o
being asked to do so B ° %9285 4 %100
Develops technical o o
information and utilizes it | °© %9285 4 %100
Initiative Enjoys artlst}c work and 5 o %92.85 u %100
shares experiences
Adopts policies that make
information and
communication 1 2 %78.57 13 %92.85
technology the focus of the
educational process.
Legal Awareness 1 2 %78.57 13 %92.85
Security awareness 1 1 %78.57 12 %85.71
1 H 0, 0
Unconventional Contlnu9us learning 1 2 %78.57 13 %92.85
abilities ResPeCt"}g Fhe
confidentiality of personal (12 o %85.71 13 %92.85
information
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