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Abstract 
 

The aim of this article is to highlight the importance and necessity of utilizing historical sources from the 
communist period in the teaching of history in Albania’s pre-university education system. The article aims to 
analyze the current level of inclusion of authentic sources in school textbooks and the challenges teachers face 
in using them. It also highlights the need to revise teaching methods so that authentic documents can help 
students develop a deeper, fairer, and more critical understanding of the past. To achieve this objective, three 
research questions were formulated and addressed through a mixed-methods approach that combines the 
review of contemporary literature with both quantitative and qualitative research methods. Primary data were 
collected through a structured questionnaire, while secondary sources were used to support the interpretation 
and enable a more in-depth analysis of the findings. The findings reveal a limited integration of historical 
sources from the communist period in pre-university education, insufficient teacher preparation, and a 
superficial treatment of key topics. The main challenges identified include a lack of training, inadequate age-
appropriate materials, and limited access to relevant historical documents.The study underscores the need to 
revise the history curriculum, ensure a more structured incorporation of authentic documents, and provide 
continuous support for teachers. These interventions are essential to enable a historical education that helps 
students understand and critically engage with the past. 

 
Keywords: historical sources, communist period, history curriculum, teachers, pre-university education. 

 
1.  Introduction 
 
The study of the communist dictatorship period in Albania is not merely a curricular requirement 
derived from the implementation of the history curriculum. It also represents a civic and democratic 
mission aimed at building a society that acknowledges its past and is committed to preventing its 
repetition. The use of historical sources from this period in the teaching process is essential for 
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fostering a critical, in-depth, and reflective approach in pre-university education. 
Fischer (2001) writes that Albania emerged from the Second World War under a communist regime 
which, under the leadership of Enver Hoxha, became one of the most rigid and isolated dictatorships 
in Europe. Meanwhile, Pearson (2006) describes the Albanian communist regime as the most isolated 
and repressive in Europe during the Cold War. These characteristics make the study of this period 
indispensable, as it provides students with knowledge about the systematic violations of human rights, 
political repression, censorship, and the mechanisms of control and fear employed by the totalitarian 
state. Understanding these phenomena enables students to better grasp the importance of freedom of 
thought, the right to information, and the functioning of democratic institutions today. 

Godole and Idrizi (2021), in their article on the education of the communist past in Albania, note 
that after 1990, several efforts have been made to revise history textbooks. However, these efforts are 
often fragmented and lack a clear vision for civic education about the past. They observe that well-
organized structures for critical interpretation and analysis of historical sources are noticeably absent. 
According to Idrizi, Godole, and Xhemalaj (2020), both teachers and students have limited knowledge 
about documents from the communist period and are generally insufficiently aware of how to approach 
them. Professional publications offering such documents are scarce, and their presence in school 
textbooks is almost negligible. 

These shortcomings point to the urgent need to expand the use of a wide range of authentic 
documents and to equip students with the skills to interpret them. The use of historical sources 
stimulates critical and reflective thinking and helps students understand how history can be 
ideologically shaped. It also develops interpretive and comparative skills while enhancing historical 
and civic awareness. This enables students to become more self-aware, engaged, and active participants 
in the learning process. As highlighted by scholars of historical education, the inclusion of authentic 
sources is essential for developing independent historical thinking and fostering civic competencies in 
a democratic society (Wineburg, 2001; Lévesque, 2008; Seixas & Morton, 2013). 

Petro et al. (2025) emphasize that today’s students need to develop strong social and emotional 
skills—such as empathy, collaboration, flexibility, and self-regulation—in order to better respond to 
contemporary challenges and to contribute positively to society. In this context, the integration of 
historical sources from the communist period into teaching is not solely a matter of content, but also 
a key component of civic education. 
 
2.  Literature Review 
 
2.1  The need to include documents from the communist dictatorship in history textbooks 
 
The Universal Declaration on Human Rights Education and Training (UN General Assembly 
Resolution 66/137, 2011) emphasizes that education should help individuals understand the history of 
human rights violations and totalitarianism. It also promotes critical reflection and appreciation for 
the importance of respecting these rights in democratic societies. Students must be engaged in 
realistically recognizing and examining historical events that led to the infringement of individual 
freedoms and rights, in order to learn from the past and prevent the recurrence of such violations in 
the future. Furthermore, the use of historical documents should involve a critical and reflective 
approach to history, with the aim of helping students gain a deeper understanding of democratic values 
and a culture of respect for human rights. 

The subject of history plays a distinct role in shaping students, as it provides them with the 
opportunity to critically understand contemporary reality by analyzing past events and processes in 
their historical context. It fosters an awareness that every historical interpretation is open to debate 
and revision, depending on perspectives and the sources used. Wineburg (2001) highlights that 
students should learn to think like historians, evaluating the credibility of sources, understanding the 
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context of their creation, and recognizing the author’s perspective or bias. 
One challenge is finding effective ways to present such sources to students so they can clearly 

understand both the language used and the historical context in which the documents were written. 
Students should be given access to real historical documents and encouraged to develop their own 
interpretations by cultivating analytical skills. They should also be familiar with how documents are 
preserved so they can use them in further inquiry (Lorence, 1981; Nokes, 2022) 

Independent institutions such as IDMC and OSCE, which work to promote a culture of peace in 
Albania, have conducted studies using surveys, documentaries, and educational activities. These 
studies reveal significant gaps in students' historical understanding, particularly regarding concepts 
that explain the nature of the communist regime in Albania and their application to everyday life 
situations (Xhemalaj, 2020). 

Nazarko (2020), in his article on totalitarianism in Albanian school textbooks, emphasizes that 
history textbooks cannot provide sufficient information on this period. He argues that a separate 
publication should be added, dedicated entirely to the communist regime, which would contain more 
complete source material to approach the topic with greater objectivity. It is the teacher’s responsibility 
to guide students toward these sources or to present them directly in class. 

The critical thinking skills developed through the study of history create a solid foundation for 
evaluation and analysis, which can also be applied across other disciplines. In this way, historical 
knowledge and a deeper understanding of political, social, cultural, and economic processes contribute 
to building a democratic culture, essential for educating students to become active and responsible 
citizens. Wineburg (2023) argues that history education must include a critical approach to sources 
and avoid simplified narratives that can distort the past. He emphasizes the importance of analyzing 
sources to better understand historical events and to develop students' critical thinking. 

Stuart Austin (2024) states that teachers and educators must themselves engage in critical 
thinking while also fostering it in their classrooms. This not only involves diversifying the sources used 
to study a topic but also having the confidence to expose students to those materials. Students will 
inevitably raise questions and express opinions influenced by friends, family, social media, public 
narratives, emotional instincts, and other sources. Rather than inhibiting this process, teachers should 
encourage the free expression of thought, even if it means challenging those views.  

History education in schools will continue to show deficiencies in shaping students’ historical 
understanding as long as the school textbook remains the only source they rely on. 
 
2.2 The history curriculum in pre-university education in Albania 
 
The history curriculum in Albanian pre-university education aims to equip students with intellectual 
skills and qualities through the development and construction of a range of subject-specific concepts 
and competences. These are designed to enable students to critically analyze information, assess cause-
and-effect relationships, interpret sources, build well-reasoned and evidence-based explanations, and 
evaluate different interpretations of the past (ASCAP, 2019). 
The national teaching plan for Lower Secondary Education (LSE) and Upper Secondary Education 
(USE) in the subject of history is presented in the table below: 
 
Table 1: History teaching plan  
 

Grade Student Age 
(Years) 

Hours per Week Annual 
Hours 

 

IV 9- 10 1 35 

V 10 -11 1 35 
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VI 11 - 12 1 35 

VII 12 - 13 2 70 

VIII 13 - 14 2 70 

IX 14 - 15 2 70 

 Total LSE 9 hours/week (35 weeks) 315 hours 

X 15 - 16 2 72 

XI 16 - 17 2 72 

XII 17 - 18 4 136 

 Total USE 8 hours/week (36 weeks for grades 
X and XI; 34 weeks for grade XII) 

280 hours 

 Total Pre-
University 
Education 

17 hours/week 595 annual 
hours 

 
In Lower Secondary Education (LSE), history is taught from grade IV to grade IX. From grades IV to 
VI, history is taught one hour per week, and from grades VII to IX, it is taught two hours per week 
(MAS, 2023). In Upper Secondary Education (USE), history is taught as a core subject two hours per 
week in grades X and XI, and four hours per week in grade XII, where it becomes an elective subject 
(MAS, 2018). 
 
2.3 The place of the communist dictatorship period in the history curriculum of pre-university 
education in Albania 
 
History teaching in Albania begins in the 4th grade. However, it is notable that the term "communist 
period" is not explicitly mentioned in the curriculum (ASCAP, 2017). Still, when students are assigned 
tasks required by the program, such as giving examples of how their parents and grandparents lived in 
the past, they inevitably engage with the communist regime period. This happens because that was the 
historical context in which their grandparents lived. (History 4, 2024). 

In the history textbooks for grades V, VI, VII, VIII, and X, no specific topics related to the 
communist regime in Albania are covered. 

In the 9th grade, where national history is taught, the time allocated to the communist period is 
approximately 11 teaching hours (ASCAP, 2019). During this time, students are expected to demonstrate 
knowledge, skills, and attitudes related to the establishment of the communist regime in Albania. They 
should also understand the main political, economic, and social developments of that period, as well 
as the consequences it had for the country and its people. (History 9, 2024). 

In the 11th grade, students aged 17, study the history of the Albanian people. The communist 
regime period (1944–1990) is allocated 12 teaching hours, with additional project or scenario-based 
hours recommended in the “Suggested Projects/Situations” section, following a 70%–30% distribution. 
These hours are to be integrated by the teacher and the textbook author within the thematic units 
(History 11, 2021).  

Students are expected to understand, develop, and construct historical concepts and 
competences, and be able to use them to deepen and expand their knowledge, skills, attitudes, and 
values in the subject of history(ASCAP, 2019). One of the most essential competences students are 
expected to acquire at this level is the use of sources. If we aim to educate citizens capable of filtering 
the overwhelming amount of information that surrounds them and distinguishing fact from 
misinformation, then we must intentionally equip them with the tools for critical thinking (Wineburg, 
2023). 

In the 12th grade, history becomes an elective subject and offers more in-depth knowledge of 
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national history. In this grade, the topic of the communist regime is addressed through 14 teaching 
hours and 24 hours of study visits, amounting to a total of 38 hours (ASCAP, 2019). The program allows 
space for practical activities and student-led historical research. Visits to sites of memory and the 
collection of authentic testimonies from individuals who suffered persecution serve as tools for 
teachers to develop long-term strategies in working with students on uncovering the historical truth 
(Godole, 2020). 
 
2.4 The teacher’s role, challenges, and issues in using documents from the communist regime in 
history education. 
 
History textbooks should be assessed for their role and importance in educating and training students 
with the values and ideals of democracy. Within this process, the role of the teacher must be valued, 
as they are responsible for developing students’ knowledge and competences (Duro, Kreka, Bezeraj, 
& Boccolini, 2024). 

A teacher can help students learn how to identify and analyze bias within primary historical 
sources. This can also be achieved through the investigation of multiple sources, allowing students to 
analyze and construct arguments based on the evidence provided. This is essentially what professional 
historians do: they collect and verify evidence and then interpret it in ways that are more or less 
accepted by readers and the academic community (Vella, 2020). 

History teachers should employ evidence from primary written sources, such as manuscripts, 
documents, letters, inventories, and biographies originating from the period under study. However, in 
the case of school students, such documents cannot simply be introduced into the classroom without 
teacher preparation, as they tend to be challenging to use and present a range of difficulties (Vella, 
2023). 

Xhemalaj (2018), in her article on archival documents in teaching, emphasizes the essential role 
history teachers must play in the use of historical sources in teaching and learning processes. The goal 
is to offer students pathways for independent information research and opportunities to find diverse 
solutions to the same historical problem. Through the use of historical sources, teachers enable 
students to analyze situations and generate ideas by reflecting on and evaluating historical events and 
figures. In this way, they contribute positively to the civic formation of young people. 

Vella (2020) argues that the teaching of history must consistently and sustainably include the 
analysis of sources from different perspectives, as well as methods to assess their reliability. It must 
also include the discussion of controversial historical topics and the development of critical thinking 
skills. This process should incorporate opposing viewpoints while maintaining a democratic framework 
that promotes open-mindedness, tolerance, respect for diversity, and human rights. 

Today, textbook knowledge must be confronted with alternative historical perspectives, as 
students have a willingness to learn but require a teacher who can “open the doors to historical truth” 
(Xhemalaj, 2020). This is achieved through inquiry-based learning methods, placing students in the 
role of historian according to their level of cognitive development. 

History teachers play a key role in shaping young generations’ approach to the past. However, 
given the challenges such as limited access to authentic sources, inherited ideological 
misinterpretations, and social sensitivities surrounding the communist regime period in Albania, it is 
essential to provide structured and specialized training for the didactic use of historical sources from 
this era. To improve their skills and grow professionally, teachers should be prioritized in professional 
development programs that emphasize goal-setting, interpretation of commentary, and reflective 
practices (Leka & Beshiri, 2024). 

At the seminar titled “Use of State Security Documents for Teaching the History of Totalitarian 
Regimes as Part of Education for Democracy in Schools”, held in Tirana on December 19–20, 2023, 
Villano Qiriazi, Head of the Education Department at the Council of Europe, delivered an important 
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message. He emphasized that learning from the historical past to better understand the present—and 
to ensure that the past is not repeated—requires a coordinated approach among all those involved in 
educational policy and its practical implementation. This also requires intellectual honesty, open-
mindedness, respect for historical truth, critical assessment, and civic courage. 
 
3. Methodology 

 
The aim of this study is to analyze the manner and extent to which documents from the period of the 
communist regime are used in history textbooks in Albania. The paper seeks to present the current 
reality of the inclusion of these documents in pre-university education, emphasizing both their value 
as historical sources and the pedagogical approaches used in presenting them. Furthermore, the study 
aims to identify the challenges that emerge from inconsistent, ideological, or uncritical use of such 
materials, which risks reproducing one-sided narratives of the past. It also seeks to offer concrete 
recommendations for fostering a more critical, objective, and educational approach to the use of 
historical documents.  

The ultimate goal is to help students develop a deeper, more balanced, and accurate 
understanding of Albanian history and to strengthen their civic competencies and critical thinking 
(National Education Strategy 2021–2026). 

The methodology of this study is based on the use of both primary and secondary data, employing 
a combination of qualitative and quantitative methods. Secondary data were gathered through an 
analysis of contemporary literature and academic studies, mainly from the last five years. Primary data 
were collected through a structured questionnaire distributed to history teachers from 12 counties in 
Albania. The purpose was to identify their practical experiences, attitudes toward the use of documents 
from this period, and the ways in which these materials are integrated into the teaching process. This 
mixed-methods approach ensures a comprehensive, well-argued, and reliable overview of the research 
topic. 
 
3.1 Research instrument 
 
The questionnaire consisted of 25 questions divided into five sections. Section I (5 questions) gathered 
demographic data about the participating teachers. Section II (5 questions) collected data on the 
inclusion of historical sources from the communist regime in history textbooks. Section III (5 
questions) focused on how the communist dictatorship period is treated in the history curriculum in 
pre-university education. Section IV (7 questions) gathered information on the teacher’s role, 
challenges, and difficulties in using sources, while Section V (3 questions) gathered teachers’ opinions 
and recommendations regarding the use of communist regime sources in history teaching. Sections II, 
III, and IV directly address the research questions of this paper. 
 
3.2 Sampling 
 
For the purposes of this study, a purposive sample was used, including only history teachers, a total of 
341 teachers—from 12 counties across Albania. The questionnaires were distributed electronically and 
completed voluntarily by teachers teaching history in pre-university schools. Of the sample, 58.7% 
teach in lower secondary schools, and 41.3% in upper secondary schools. In terms of gender, 78.2% of 
respondents are female and 21.8% male. Moreover, 62.4% work in urban schools, while 37.6% work in 
rural areas. Regarding teaching experience as history teachers: 13.5% have 1–5 years of experience, 17.3% 
have 6–10 years, 18.8% have 11–15 years, 22.6% have 16–20 years, and 27.9% have more than 20 years of 
teaching experience.  

The counties with the highest participation in the sample were Tirana (23.8%), Durrës (16.7%), 
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and Elbasan (11.4%), while those with the lowest representation were Gjirokastër (3.2%) and Dibër 
(2.6%). This sample was designed to ensure representation from all regions of the country and offers a 
balanced perspective in terms of geographic distribution, gender, and teaching experience of history 
teachers in Albania. It enables a valuable analysis of their practices and attitudes regarding the use of 
communist regime sources in history education. 
 
4. Data Analysis 
 
The data collected from electronically distributed questionnaires were processed using Google 
Forms and Excel. 
 
4.1  The need to include documents from the communist dictatorship in history textbooks  
 
The survey data indicate that the majority of teachers (92%) consider the inclusion of documents from 
the communist period in school textbooks to be insufficient. Furthermore, more than 60% of 
respondents believe that the few existing documents are unclear or difficult for students to understand. 
Nevertheless, nearly half of the teachers (43.5%) emphasize the importance of integrating these 
historical materials into the teaching and learning process. The history of Albania, particularly that 
related to the communist period, needs to be reassessed and rewritten, as the absence of documents 
that illustrate the criminal nature of this regime from school textbooks is unacceptable (Mirakaj, 2020). 
 
4.2 The place of the communist dictatorship period in the history curriculum of pre-university 
education in Albania 
 

 
 
Survey findings show that most teachers are dissatisfied with how the communist dictatorship period 
is presented in the current history curriculum. Only 21.2% believe it is treated thoroughly and fairly, 
while about half (48.7%) disagree. Similarly, just 30.2% think the curriculum offers a fair and critical 
view, and over 50% express distrust in its portrayal. Around 19% remain neutral, possibly due to 
uncertainty or reluctance to comment on a sensitive issue. 

The following section of the study examines how certain sensitive topics—such as political 
persecution, violations of human rights, and restrictions on freedom of thought—are addressed or 
omitted in the history curriculum. This analysis provides a clearer picture of the challenges and 
opportunities for improving civic and historical education in Albania. 
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Table2: Inclusion of topics in the history curriculum 
 

Topics A lot/Sufficiently 
% 

Neutral/ Little/Not 
at all % 

Suppression of free speech and 
censorship 

23.5  76.5   

Elimination of political opposition and 
pluralism 

40.5  59.5   

Arrests, torture, and political 
imprisonment 

36.9  63.1   
 

International isolation 54.5  45.5   

State control over private life 21.4  78.6   

Persecution of clergy and banning of 
religious practices 

21.1  78.9   

Cult of personality and the figure of 
Enver Hoxha 

47.8  52.2   

Economic hardship 56.6  43.4   

Ideological instruction in schools 37.6  62.4   

Statistics and testimonies of 
persecution 

0  100   

Persecuted and exiled individuals 34.9  65.1   

The condemnation of communist-era 
crimes. 

38.8  61.2   

 
The data show that the treatment of Albania’s communist period in history textbooks is inconsistent 
and often inadequate. Only a few topics, such as economic hardship (56.6%) and international isolation 
(54.5%), are covered in sufficient depth, while key issues like censorship (23.5%), state control over 
private life (21.4%), and persecution of the clergy (21.1%) are largely neglected. Notably, 100% of 
teachers report that “statistics and evidence of persecution” are entirely absent, revealing a major gap 
in addressing human rights violations and preserving an objective historical memory. 

In conclusion, the analysis shows that the current curriculum does not adequately and equitably 
meet the requirements for a fair and critical overview of the communist regime. A thorough review of 
the content is needed to ensure the systematic inclusion of topics such as human rights, political and 
religious persecution. Testimonies and factual evidence should also be integrated to help students 
understand the reality of that period in a truthful, critical, and empathetic manner. The revision of the 
curriculum should be a committed effort focused on improving its depth and impact on the 
development of the younger generation’s civic and historical consciousness (Nazarko, 2020). 
 
4.3 The teacher’s role, challenges, and issues in using documents from the communist regime in 
history education. 
 

http://www.richtmann.org/


E-ISSN 2240-0524 

ISSN 2239-978X 

      Journal of Educational and Social Research 

          www.richtmann.org  

                             Vol 15 No 6 

               November 2025 

 

 

 

541 

 
 
The data show that teachers are divided in their use of documents from the communist period: 
53.1% use them at least occasionally, while 46.9% rarely or never do. This reveals inconsistent 
practices, as many teachers still depend mainly on traditional textbooks rather than authentic 
historical sources. 
 

 
 
Teachers use a variety of resources to address the communist period, but the frequency of their use 
varies significantly. The most frequently used source is documentary and feature films, mentioned by 
29.0% of teachers. Films offer a way to illustrate historical events in a form that is easier to understand 
and that can also create a strong emotional connection with the events of the historical period. 
Cinematography has the ability to convey sensitivity, dramatization, and the consequences of historical 
events, offering a deeper and clearer experience than simply reading written materials (Sallata, 
Mehmeti & Llana, 2025). 
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Visits to museums and exhibitions, are the second most common resource, providing valuable 
experiential learning for students. However, archival documents and academic studies remain the least 
used sources. 

Only a small proportion of teachers feel well prepared to work with historical documents, while 
more than half report limited readiness — emphasizing the need for stronger professional training in 
using authentic historical sources in teaching. 

The table below presents the collected data on the greatest challenge that teachers face when 
addressing the communist period in history teaching. 

 
Table 3: Teacher challenges in teaching the communist regime period 
 

Challenges in teaching Number of respondent Teacher percentage % 

Lack of sufficient or reliable 
sources 

51 15 

Unclarity or lack of interest 
from students 

14 4.1 

Difficulty accessing archival 
documents 

55 16.1 

Lack of sufficient time in the 
teaching schedule 

56 16.4 

Lack of age-appropriate 
materials for students 

26 7.6 

Pressure to avoid sensitive 
topics in class 

0 0 

Difficulty incorporating 
alternative sources 
(testimonies, interviews, 
etc.) 

31 9.1 

Lack of professional training 
for teachers 

108 31.7 

 
The main challenge teachers face in teaching about the communist period is the lack of professional 
training (31.7%), underscoring the need for better institutional and professional support. Other key 
difficulties include limited class time (16.4%) and restricted access to archival materials (16.1%). 
Additionally, some teachers report a shortage of reliable sources (15%) and challenges integrating 
alternative materials like testimonies or interviews (9.1%), while few (7.6%) cite the absence of age-
appropriate resources. 
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The majority of teachers (57.5%) feel only slightly or not at all prepared to engage students with 
different abilities and needs when teaching about the communist period, revealing a significant 
training gap. Only a small percentage (5.9% very well prepared and 15.8% sufficiently prepared) feel 
confident, while about one-fifth (20.8%) rate their readiness as average. Teacher training is essential to 
serve as a guide in applying effective strategies with students with different abilities and needs, by 
integrating theoretical knowledge with practical experience (Gega & Petro, 2023). 
 
5. Findings and recommendations 

 
The analysis of how the period of communist dictatorship is treated in history textbooks and teaching 
practices in Albanian pre-university education reveals a series of interconnected challenges. These 
issues concern the content itself, the way it is delivered, and the level of teacher preparation to address 
this sensitive and significant period of national history. A central concern remains the insufficient 
inclusion of authentic documents from the communist period in school textbooks. The few documents 
that are included are often unclear, lack contextual explanation, and are not adapted to students’ 
cognitive levels, thus limiting their value as effective didactic tools. 

This shortcoming is further reinforced by the way historical content is presented in the textbooks. 
Many of the most important and sensitive topics from this period are covered only superficially or are 
entirely omitted. Issues such as human rights violations, censorship, control over private life, political 
persecution, imprisonment, and the absence of statistical data on victims of the regime are often 
neglected or ignored. This creates a gap in students’ historical formation, putting at risk the 
development of an impartial, critical, and humane historical memory of this dark chapter in Albania’s 
past. 
         At the curricular level, the communist period in Albania continues to be treated in an unbalanced 
and fragmentary manner. The current curriculum does not provide a comprehensive, inclusive, and 
critical perspective on the former regime. While certain topics, such as economic hardship or 
international isolation, receive relatively greater attention, themes related to ideological repression and 
human rights abuses are not systematically addressed. This imbalance weakens students’ 
understanding of the essence of totalitarianism and their ability to critically reflect on its social and 
moral consequences. 

In teaching practice, the use of historical sources remains inconsistent and largely dependent on 
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individual teacher initiative. While some teachers attempt to enrich their lessons through films, 
museum visits, or oral testimonies, others rely almost exclusively on traditional textbook content. The 
use of archival materials, interviews, and other authentic sources is limited, primarily due to the lack 
of access, time constraints within the curriculum, and the absence of age-appropriate educational 
materials. 

One of the most significant problems identified is the insufficient professional preparation of 
teachers to teach this period effectively and sensitively. Many teachers lack the methodological and 
pedagogical competencies to integrate historical documents into teaching in a way that encourages 
critical thinking and empathy. They express feelings of insecurity and limited confidence when dealing 
with topics that evoke moral complexity and emotional tension. This challenge becomes even more 
pronounced when working with students of different abilities or with special educational needs. The 
absence of continuous and specialized training remains a major obstacle to developing a richer, more 
inclusive, and reflective approach to teaching about the communist past. 

These challenges are not unique to Albania. They reflect broader tendencies observed in post-
authoritarian societies, where educational systems continue to struggle with reconciling the moral, 
political, and historical dimensions of traumatic pasts. Comparative international experiences provide 
valuable lessons for both reflection and adaptation. Across Europe, several countries that have 
experienced authoritarian regimes such as Germany, Poland, the Czech Republic, and the Baltic States, 
have undertaken significant curricular and pedagogical reforms. These reforms aim to strengthen 
critical thinking, encourage multiperspectivity, and promote civic responsibility. (Lässig & Pohl, 2007; 
Seixas & Morton, 2013). Germany’s Vergangenheitsbewältigung model, for example, has integrated 
remembrance culture directly into history education, encouraging democratic awareness and ethical 
reasoning. Similarly, in Central and Eastern Europe, post-communist states have restructured history 
education to promote civic reflection and participatory citizenship, using historical memory as a 
foundation for democratic pedagogy (Koscielny, 2023). 

At the policy level, the Council of Europe’s Recommendation CM/Rec(2018)7 on Teaching History 
in the 21st Century and UNESCO’s Global Citizenship Education Framework (2015) emphasize the 
importance of addressing difficult and painful pasts. 
They highlight that confronting such histories is essential for developing democratic culture and 
intercultural understanding. Aligning Albania’s educational reforms with these European and 
international frameworks would strengthen teacher professional development and promote the use of 
authentic historical materials. This alignment would also encourage constructive dialogue about 
historical memory and support a shared democratic learning framework (Council of Europe, 2018; 
UNESCO, 2015). 

From a broader regional perspective, Albania faces challenges similar to those of other post-
communist countries in Central and Eastern Europe (Koleva, 2022).  At the same time, it also displays 
certain distinctive characteristics. In countries like Poland, the Czech Republic, and the former East 
Germany, confronting the totalitarian past has become an institutionalized process (Kattago, 2020). 
These nations have established memory museums, research institutes, and long-term curricular 
reforms to address their histories. By contrast, Albania’s approach to transitional justice and historical 
memory remains fragmented. It still depends largely on individual initiatives by researchers and civil 
society organizations. Meanwhile, countries such as Romania and Hungary have integrated the study 
of the communist dictatorship into civic education. They have also supported this effort through 
national digital platforms that provide open access to documents, testimonies, and historical archives 
(Kattago, 2020). 

Currently, Albania lacks an institutional mechanism to ensure the systematic integration of such 
resources into education, leaving historical memory uneven and often shaped by subjective or 
emotional narratives. Nevertheless, growing cooperation with organizations such as EUROCLIO and 
the Council of Europe represents a valuable opportunity to align Albania’s educational practices with 
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European standards for teaching difficult histories, while also strengthening civic competences and 
democratic engagement through history education (Council of Europe, 2018). 

To address these challenges, a comprehensive revision of the history curriculum is essential, 
ensuring that the period of communist dictatorship is treated with the seriousness it demands. The 
inclusion of authentic documents, personal testimonies, interviews, official statistics, and academic 
analyses should become an integral part of school content. Such materials will not only enrich the 
learning process but also help students understand the broader dimensions of the regime and develop 
the ability to critically and objectively reflect on history. 

This revision should be accompanied by clear and detailed guidelines for teachers, defining the 
role, scope, and methodology for using historical sources in the classroom. Equally important is the 
development of specialized teacher training programs that promote new instructional techniques, 
strengthen teachers’ capacity to analyze primary sources, interpret oral histories, and adapt materials 
for diverse student needs. 

Educational institutions and organizations responsible for preserving historical memory should 
collaborate closely to build a sustainable resource infrastructure that supports both teachers and 
students. This can be achieved by preparing and distributing structured classroom materials, including 
curated document folders, oral testimonies from survivors of persecution, historical photographs, 
facsimiles of official documents, and analytical exercises that foster critical thinking. 

Furthermore, national digital platforms containing historically verified educational resources 
should be developed. These platforms should provide open, organized access to curriculum-relevant 
materials, including digitized documents, videos, oral testimonies, interpretive articles, and interactive 
tools that make history learning more engaging and inclusive. 

All findings and recommendations aim to improve the quality of history education and enhance 
the effective use of authentic historical resources related to the communist period. They also call for 
stronger institutional commitment to supporting teachers, enriching curricula, and ensuring that this 
period of Albania’s history is taught with accuracy, depth, and civic responsibility. Confronting the 
totalitarian past is not only an educational necessity but also a moral imperative for building 
democratic resilience and safeguarding collective memory. 
 

6.  Conclusion 
 

This study concludes that the treatment of Albania’s communist past in pre-university education 
remains fragmented and methodologically limited. Despite recent curricular reforms, authentic 
historical sources are still rarely used. Teachers also lack sufficient professional preparation to guide 
students through this complex period. As a result, students struggle to develop a critical and reflective 
understanding of Albania’s communist history. 

A more comprehensive approach is needed. Archival materials, personal testimonies, and official 
data should be integrated into the teaching process. At the same time, teachers must strengthen their 
skills in historical analysis and critical pedagogy. Aligning national education policies with European 
and international frameworks, such as those of the Council of Europe and UNESCO, is essential. This 
would help build a coherent and sustainable system for teaching about the communist dictatorship. 

Confronting the totalitarian past through education is both a moral and civic duty. Embedding 
this process within a democratic and humanistic framework will help shape informed and empathetic 
citizens, while reinforcing democratic culture and collective memory. 
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