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Abstract 

This qualitative study explores the relationship between psychological empowerment and job satisfaction 
among university lecturers in Ecuador. It focuses on key dimensions such as meaning, competence, self-
determination, and impact. In-depth interviews were conducted with tenured lecturers at the Technical 
University of Cotopaxi, using purposive sampling to ensure a diversity of perspectives. Data were analysed 
with MAXQDA 2018.2 software, following a rigorous six-stage iterative process based on qualitative content 
analysis. The findings reveal a significant association between psychological empowerment and job 
satisfaction, particularly highlighting the importance of purpose in academic work and the availability of 
career development opportunities. The study underscores the value of democratic and empathetic leadership 
in fostering empowerment and encouraging positive workplace interactions. Such leadership contributes both 
to lecturer well-being and institutional performance.In conclusion, the study demonstrates that psychological 
empowerment is essential for enhancing job satisfaction and professional performance in educational 
institutions. It recommends the implementation of organisational policies and strategies that support the 
personal and professional development of teaching staff. 
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1. Introduction 
 
 In the field of university education in Ecuador, academic leaders are responsible for creating suitable 
working environments that promote both efficiency and the well-being of the teaching staff. In this 
way, the psychological needs of teachers — such as recognition, autonomy, and appreciation for their 
contributions — play a decisive role in their professional performance and commitment to 
institutional goals (Brief & Weiss, 2002). Meanwhile, in this context, managers, by virtue of their 
educational empowerment, face the challenge of ensuring that their teachers feel satisfied in their 
daily work, since both empowerment and satisfaction with their achievements are binding factors 
that are directly associated with organizational success and the quality of the education system. 

Therefore, psychological empowerment, understood through dimensions such as autonomy, 
competence, meaning, and impact, together with job satisfaction, are fundamental conditions for 
teaching work to be not only representative but also to contribute to the achievement of institutional 
objectives and academic excellence. These variables, in addition to improving individual performance, 
strengthen the collective commitment to sustainable educational development (Anaya & Suárez, 2010), 
positioning themselves as strategic pillars in strengthening quality in higher education. 

In the context of higher education in Ecuador, directors responsible for university management 
face the challenge of creating working environments where faculty members not only feel efficient but 
also valued and emotionally balanced. In this regard, the psychological needs of teachers—such as 
autonomy, recognition, and appreciation of their contribution—are essential for ensuring that their 
performance aligns with institutional objectives and remains sustainable over time. As Brief and Weiss 
(2002) note, when these needs are fulfilled, individual performance is not only strengthened but also 
accompanied by a greater collective commitment to sustainable educational development. 

From this perspective, psychological empowerment—understood through dimensions such as 
competence, the meaningfulness of work, self-determination, and impact—together with genuine job 
satisfaction, becomes an essential condition for teaching to transcend its functional role and contribute 
meaningfully to academic excellence. In the same vein, Anaya and Suárez (2010) emphasise that when 
teachers perceive an institutional environment that respects and fosters these factors, their sense of 
belonging and motivation is enhanced, both of which are key to driving tangible improvements in the 
educational quality of higher education institutions. 

Currently, the dynamics of the professional practice of university teachers in Ecuadorian 
universities have given rise to significant challenges, as outlined in the problem statement section. In 
this regard, understanding the psychological empowerment and job satisfaction of tenured lecturers at 
public universities in Ecuador has yielded a valuable theoretical contribution, enabling a deeper 
comprehension of the affective and psychological behaviours exhibited by lecturers. The insights 
derived from this research may serve as reference points for the formulation of policies or strategies 
aimed at encouraging greater engagement and interest among teaching staff in their academic roles. 

Psychological empowerment and job satisfaction at this level have become matters of serious 
concern. At present, the workload and the multiple responsibilities borne by university lecturers have 
contributed to a decline in both psychological empowerment and job satisfaction, as a result of the 
increasing demands of academic management (Spreitzer, 1995). In this context, teaching in Ecuador 
has been subject to a phenomenon of excessive workload, which has intensified in recent years across 
Latin America. One of the key factors contributing to this increase is the process of accreditation, which 
has compelled higher education institutions to work extended hours in order to comply with stringent 
quality indicators (Hernández-Falcón et al., 2020). 

In this sense, university teachers contribute not only to the preparation of the lectures to be 
delivered, but also to a range of tasks that now form part of academic duties, such as research, liaison, 
and administrative management, among others. These additional responsibilities tend to reduce 
teachers’ job satisfaction, which can, in turn, affect student learning. As stated by Pan, Shen, Liu, Yang 
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and Wang (2015), teachers who feel dissatisfied with their work may become irritable and tense, 
potentially leading to inefficiency and adverse effects on the learning process of students. 

Furthermore, the workload associated with university teaching is subject to constant pressures 
that considerably elevate stress levels. This situation is exacerbated by the multiple responsibilities 
teachers must fulfil, including teaching, conducting research, producing academic publications, 
preparing assignments, and carrying out student evaluations. Consequently, many teachers experience 
high levels of stress that impact both their professional performance and general well-being. 

Given these circumstances, the workload has repercussions at both institutional and personal 
levels. Institutionally, universities suffer because teacher overwork often results in low student 
performance, with consequences such as low graduation rates, high dropout levels, and course 
repetition. In fact, according to Wu and Short (1996), decreased satisfaction and disengagement lead 
to inefficiency among both teachers and students. Other studies similarly indicate that job satisfaction 
and self-efficacy are critical factors influencing job-related stress among educators. These elements are 
frequently associated with burnout and intentions to leave the profession, which remain pressing issues 
in academic environments (Ilaja & Reyes, 2016). 
 
2. Literature Review 
 
Psychological empowerment is a multifaceted concept that plays a crucial role in enhancing 
employee motivation, job satisfaction, and organisational effectiveness. It encompasses dimensions 
such as autonomy, competence, meaning, and impact, which collectively stimulate intrinsic 
motivation and improve job performance. Psychological empowerment is influenced by a variety of 
factors, including individual traits, job characteristics, and organisational culture, and it holds 
significant implications for employee well-being and proactive behaviour. The following sections 
elaborate on the dimensions, influencing factors, and outcomes of psychological empowerment. 

Psychological empowerment, as a factor associated with job satisfaction, is a relatively recent 
subject of academic enquiry. The literature suggests that its theoretical foundations have primarily 
been developed and applied in Eastern contexts and in sectors such as industry, healthcare, and 
occupational safety. However, in recent years, the field of education has begun to attract increasing 
attention within this area of research, due to the significant impact that this sector exerts on the social 
and economic development of a country. 

Several studies have highlighted its relevance in schools, colleges, and universities, where 
psychological empowerment is linked to enhanced educational quality and improved teacher well-
being. The concept of empowerment has its roots in the search for tools and conditions that enable 
women to rebalance power dynamics in relation to men. It arises from a feminist understanding of 
power, viewing it as a means for both personal and communal development (Manasa & Akhila, 2022). 
The discourse of empowerment, understood as a socio-political construct, transcends formal political 
actions to encompass a broader process of consciousness-raising. This concept originated in the United 
States during the 1970s, in the context of the civil rights and women’s movements, and focuses on the 
need to transform gender-based power relations. 

Psychological empowerment is a multidimensional construct that plays a key role in intrinsic 
motivation, job satisfaction, and organisational effectiveness. This construct encompasses four key 
dimensions: autonomy, which allows employees to feel in control of their tasks; competence, which 
reinforces their confidence in their abilities; meaning, which connects their work to personal values; 
and impact, which measures their ability to influence organisational outcomes. Together, these 
dimensions enhance job performance and foster a deeper commitment to organisational goals. 
Psychological empowerment is conditioned by a variety of factors, such as individual characteristics, 
work design, and organisational culture. Its influence is not only limited to enhancing employee well-
being, but also stimulates proactive behaviours such as initiative and problem-solving, which are 
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essential for adaptation and innovation in dynamic work environments. This holistic approach 
positions it as a critical factor in improving the working climate and organisational productivity. 

Among the fundamental dimensions of psychological empowerment are those related to a sense 
of purpose and value at work, which are considered key to fostering intrinsic motivation and job 
satisfaction (Anaya & Suárez, 2010; Bhattacharya & Narad, 2024). This sense of purpose translates into 
the perception that the tasks performed are personally meaningful and contribute to a greater goal, 
strengthening the individual's commitment to their role. Additionally, belief in one’s ability to perform 
tasks effectively, known as competence, is essential for increasing confidence and stimulating personal 
initiative. 

Similarly, self-determination, defined as the degree of autonomy and control that individuals 
have over their own work, enhances the ability to innovate and promotes proactive behaviours that 
benefit both the individual and the organisation (Bhattacharya & Narad, 2024). In this framework, 
Spreitzer's (1995) multidimensional model is a seminal contribution to the concept of psychological 
empowerment. She defines it as a form of intrinsic motivation that manifests itself in four key 
dimensions: meaning, which connects work to personal values; competence, which reinforces the 
perception of efficacy; self-determination, which drives autonomy; and impact, which measures the 
ability to influence organisational outcomes. These dimensions not only guide employee performance 
in their roles but also promote a more engaged and efficient working environment. 

Similarly, personality traits and perceived organisational support significantly influence job 
satisfaction; thus, support from management, peers, and students is critical in fostering a positive 
working environment (Dinda, Triwinanti & Fetty, Poerwita, Sary, 2024). Socio-demographic and 
occupational factors play a crucial role in predicting job satisfaction. Variables such as number of 
children, perceived stress level, and occupational risk are identified as significant predictors, while 
others, such as marital status, do not show a relevant contribution to job satisfaction levels (Manasa & 
Akhila, 2022). 

In terms of improvement strategies, those focused on the implementation of inclusive policies 
that promote employee well-being, along with initiatives aimed at reducing stress and expanding career 
development opportunities, stand out (Radhika & Mahalakshmi, 2024). These measures not only 
strengthen organisational commitment but also contribute to greater stability and satisfaction in the 
working environment. It is important to underline the dynamic and multifaceted nature of the factors 
influencing job satisfaction. While financial compensation is a key element, intrinsic motivation and 
personal satisfaction derived from teaching practice also play a key role. Moreover, the cultural and 
institutional context can modify the impact of these factors, which underlines the need for personalised 
and holistic approaches to address job satisfaction in an effective and comprehensive way. 

In light of the above, it is important to highlight that the psychological well-being and 
institutional satisfaction of university lecturers not only affect their individual performance but also 
have profound implications for educational quality, academic talent retention, and the strengthening 
of resilient organisational cultures. When teachers feel psychologically empowered—that is, they 
experience meaning, competence, self-determination, and impact—their affective commitment, 
willingness to change, and involvement in the substantive processes of higher education increase 
(Bhattacharya & Narad, 2024; Skaalvik & Skaalvik, 2023). This well-being translates into more reflective, 
innovative, and student-centred teaching, promoting more dynamic and humanistic learning 
environments. Furthermore, the changes brought about in educational activity within the framework 
of a society more identified with technologies show that psychological empowerment acts as a mediator 
between educational leadership in front of students and the professional development of teachers, 
which is fundamental for the consolidation of collaborative academic communities oriented towards 
quality and continuous improvement. Therefore, educational institutions must invest in teacher well-
being through institutional policies that promote recognition, democratic leadership, and continuous 
training, not only because it promotes job satisfaction but also because it raises the quality of education 
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in the Ecuadorian university. 
In the field of higher education in Ecuador, job satisfaction has gained relevance as an object of 

study due to its direct impact on the quality of education and the well-being of teachers. According to 
Cantón and Téllez (2016), the 21st century has seen a significant increase in research related to the 
teaching profession in Europe. In particular, Spanish studies highlight that in recent decades the 
teaching profession has become a recurring theme, with special emphasis on educational quality and 
teachers' professional satisfaction (Anaya & Suárez, 2010). Teachers assume multiple roles in their 
professional practice, which can negatively influence their job satisfaction and lead to serious 
psychological effects. Ilaja and Reyes (2016) point out that teaching is currently considered one of the 
professions most vulnerable to the development of burnout and emotional distress, which highlights 
the importance of addressing these challenges from a comprehensive approach that includes support 
and prevention strategies to improve the work environment and protect the mental health of educators 
(Gutiérrez, R. & Gómez, E., 2017). 
 
3. Methodology 
 
The present study adopted a qualitative approach, using hermeneutic phenomenology as an 
interpretative method, framed within constructivism as an epistemological stance (Creswell & Poth, 
2018). This methodological combination allowed for an in-depth exploration of the phenomenon of 
psychological empowerment and its relationship with job satisfaction in university teachers, focusing 
on the lived experience of teachers who teach in the province of Cotopaxi. Hermeneutic 
phenomenology, as an interpretative method, aligns well with constructivism by focusing on 
understanding the lived experiences and subjective interpretations of individuals. This approach is 
particularly useful for exploring complex social phenomena where the aim is to construct new 
understandings rather than confirm existing theories. Hermeneutic phenomenology emphasises the 
interpretation of experiences, making it a suitable method for constructivist research, which seeks to 
understand the social world through subjective experiences (Fierke, K., 2024). 

The design of this study was exploratory and interpretative in nature, which is appropriate when 
seeking to understand complex, multidimensional phenomena from the perspective of the study 
subjects themselves (Creswell & Poth, 2018). The hermeneutic phenomenological approach facilitated 
immersion into the subjective experiences of the teachers, allowing the researchers to capture the 
deeper meanings attributed to their empowerment and satisfaction in the academic environment. This 
method is particularly suited to addressing the interactions between psychological and organisational 
factors in a specific work context (Van Manen, 2016). A purposive sampling strategy (Patton et al., 2015) 
was used, selecting ten tenured teachers from different universities in the province of Cotopaxi 
(Universidad Técnica de Cotopaxi, Universidad de las Fuerzas Armadas-ESPE, Instituto Superior 
Universitario de Cotopaxi), with at least two years of seniority in the institution. 

The selection of participants was based on their ability to provide relevant and detailed 
information about the phenomenon under study (Martínez, 2023). Inclusion criteria ensured that 
subjects had sufficient experience to reflect on the dynamics of empowerment and satisfaction in their 
work environment. This number of participants is consistent with recommendations for 
phenomenological studies, where the depth of the interviews is prioritised over the number of 
participants (Morse, 2015). The privacy and anonymity of the participants were guaranteed, and they 
gave informed consent to participate in the study. The phenomenological approach allowed the 
interviews to be guided by the teachers’ lived experiences, resulting in a rich collection of qualitative 
data that captured the complexities of psychological empowerment in the educational context (Van 
Manen, 2016). Interviews continued until data saturation was reached, when no new themes or relevant 
concepts emerged. 

The data were analysed using MAXQDA 2018.2 software, which facilitated the systematic 
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organisation, coding, and categorisation of the data. The analysis followed a six-step iterative process, 
based on the qualitative content analysis approach proposed by Mayring (2014): (1) definition of units 
of analysis, (2) development of coding rules, (3) creation and refinement of categories, (4) validation of 
the reliability of the codings, (5) pilot testing of the coding scheme, and (6) inferences and generation 
of emerging theories. Data were collected through in-depth interviews, using a semi-structured script 
that allowed flexibility to explore emerging themes during the conversation. Interviews were 
conducted in individual sessions lasting approximately 90 minutes each. Questions were designed 
around the key dimensions of psychological empowerment (Spreitzer, 1995) and job satisfaction. 

The phenomenological analysis focused on identifying and categorising the experiences shared 
by participants in relation to the dimensions of psychological empowerment (meaning, competence, 
self-determination, and impact) and job satisfaction. Methodological triangulation was employed to 
verify the consistency of the findings by comparing data obtained from multiple sources (interviews, 
institutional documents, and theoretical reviews), thereby enhancing the validity of the study. 

Several strategies were implemented to ensure the validity and reliability of the results. 
Methodological triangulation, as previously mentioned, was used to corroborate the information 
obtained from different perspectives. Additionally, the principle of theoretical saturation was applied, 
ensuring that the findings were comprehensive and accurately reflected the studied reality (Glaser & 
Strauss, 1967). 

The coding process was reviewed by a committee of qualitative experts to ensure the consistency 
and accuracy of the interpretations, thereby enhancing inter-rater reliability (Lincoln & Guba, 1985). 
The ethical guidelines for qualitative research were strictly followed, ensuring informed consent, 
confidentiality, and anonymity for all participants. Additionally, participants were given the option to 
withdraw from the study at any time without any repercussions. Interviews were recorded with 
participants’ consent, and the data were securely stored to safeguard the privacy of those involved. 
 
4. Results 
 
Dynamisation of Psychological Empowerment and Job Satisfaction: Psychological empowerment, in 
all its dimensions, interacts dynamically with job satisfaction, revealing a particularly strong 
relationship with the perceived meaning and value of academic work, and to a lesser extent with the 
remaining dimensions. In this context, psychological empowerment emerges as a key mechanism for 
fostering a sense of job satisfaction among individuals. Figure 1 illustrates this dynamic interaction 
between the dimensions of psychological empowerment and job satisfaction among university 
lecturers, highlighting the pivotal role of perceived meaning and value in academic work. Figure 2 
presents a visual representation of the network of meanings emerging from this interplay, revealing 
thematic links rooted in the lived experiences of university teachers and offering deeper insights into 
the complex relationship between empowerment and satisfaction. 
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Figura 1: Dynamisation of Psychological Empowerment and Job Satisfaction 

 
Source: Own Elaboration 
 
Figure 2. Network of Meanings in the Dynamics of Psychological Empowerment and Job 
Satisfaction. 

 
Source: Own Elaboration 
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Emerging knowledge highlights the dynamic relationship between the value of work objectives 
(a subcategory of the meaning of work value) and personal and family satisfaction, as well as 
satisfaction in the workplace (subcategories of satisfaction related to how work is performed). From 
the perspective of complexity epistemology, the meaning attributed to the value of work, derived from 
the benefits of being a teacher, facilitates personal development and, in turn, extends to family 
satisfaction. Additionally, the value teachers assign to their work is closely linked to personal 
fulfilment, often perceived as the realisation of a lifelong dream, fostering a sense of internal 
satisfaction rooted in the workplace context. This research demonstrates that psychological 
empowerment dynamically interacts with personal and family satisfaction, as well as workplace 
satisfaction. On the other hand, with less significance, the value of work objectives is associated with 
professional opportunities (a subcategory of satisfaction with development opportunities). In this 
sense, teachers find meaning in their work when they have professional growth opportunities within 
the institution, particularly when aspiring to leadership roles (Towsen,  Stander,  & Van der Vaart, 
2020). 

Similarly, the relationship between work, values, and beliefs (a subcategory of the meaning of 
work value) is of lesser importance but still connects with workplace satisfaction and personal and 
family satisfaction (subcategories of satisfaction with how work is performed). Additionally, 
professional goals are influenced by individual personality traits; when these goals are achieved, they 
foster job, personal, and family satisfaction. These goals are often driven by the intrinsic reward 
teachers feel when witnessing the academic growth of their students. 

Furthermore, the relationship between work, values, and beliefs also connects with professional 
opportunities (a subcategory of satisfaction with development opportunities). Each individual 
approaches their work based on their unique self, and professional opportunities become integral to 
their career goals, forming part of the personal aspirations of educators. 
 
5. Discussion 
 
The study framed as Psychological empowerment and job satisfaction among university teachers in 
Ecuador reveals a dynamic relationship that determines the importance of this object of study in the 
educational context of Ecuador. Through this qualitative and phenomenological approach, the study 
provides an understanding of how psychological empowerment has an impact on the job satisfaction 
of university teachers, especially with teachers at the National University of Chimborazo. 

The results presented in the study respond to Gu W & Pan (2022) when they indicate that there 
is a strong correlation (r=0.55) between the two variables of the study, so psychological empowerment 
may be a key factor in improving job satisfaction and achieving retention of university teachers, this 
relationship is aligned with recent studies that highlight empowerment as a mechanism for improving 
the institutional welfare system and job commitment (Chen & Chen, 2008; Salas-Vallina et al., 2017). A 
meta-analysis  highlights that empowerment improves job satisfaction, especially with high job, 
educational and health demands among others, it is worth noting that the results are similar given the 
findings of the study, with job value and professional development opportunities being identified as 
part of the factors that increase job satisfaction in the field of higher education. Similarly, highlighting 
the personality of teachers, determines their significant role in the achievement of work goals, the 
emerging knowledge shows how essential it is to work on strengthening those values, beliefs, ethics 
that assists the teaching activity as a fundamental aspect in achieving psychological empowerment and 
job satisfaction, in this way the studies addressed in the exposed theme of this research work, indicates 
that they are key to teacher welfare (Harmen ,  et al., 2021; Skaalvik & Skaalvik, 2023). In this sense 
(Nasir et al.,2018; Martínez, 2023) it is shown that the education sector, given the relevance of 
innovative behaviour in academic activities, highlights the mediating component between 
empowerment and job satisfaction. Similarly, research by (Herdiman, & Tirtoprojo, 2024) and Chughtai 
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& Myers (2014) shows that self-efficacy beliefs and high personal goals not only promote individual 
empowerment, but also boost organisational commitment and reduce emotional burnout.  Therefore, 
the integral development of teachers, from a humanistic approach, becomes a strategic axis to promote 
sustainable and resilient educational institutions. The above also significantly shows the literature 
review regarding these factors, which includes the interdisciplinary work of each teacher in the 
development of the training project of higher education, thereby responding to the promotion of the 
formation of the spirit and research entrepreneurship in the participants of the process (teachers and 
students) with the purpose of forming centres, groups, research groups that also include academic 
activities. An example of this can be found in the statutes of universities in Ecuador, such as the 
Technical University of Babahoyo, Technical University of Cotopaxi, Technical University of Ambato, 
National University of Chimborazo, Catholic University of Cuenca, etc. These institutions demonstrate 
the importance of suitable actions based on an approach of intellectual quality, relevance and 
systematic vision with a sustainable and interdisciplinary approach that reflects the scope that favours 
the universities of the future. 

The study of (Monje et al.,2021) indicates that empowerment combines the practices of high 
performance and leadership as a transformational competence that indexes the purpose of being of 
university actors in both work and performance. Thus, work environments are necessarily 
characterised by healthy interpersonal relationships, effective communication and trust that 
significantly determine psychological empowerment and well-being at work (Liu, Chen, Cheng, & Xiao 
2023,  Radhika & Mahalakshmi., 2024).   On the other hand, according to Guhao & Sioting  (2023). 
effectiveness and a sense of relevance, other aspects that were considered in this study process, 
integrate emotional development, empathy and professional recognition in university teachers, 
strengthening psychological empowerment, as well as contributing to the consolidation of institutional 
cultures that ultimately determine to be more resilient, humane and collaborative. The research 
reaffirms teacher leadership based on empathy, respect and practices appropriate to contextual norms, 
in line with the studies of Kiersch & Peters (2021), who argue that ethical and compassionate leadership 
enhances psychological inclusion, organisational resilience and sustained performance. Other recent 
research such as that of (Arici et al., 2022) suggests that the effect of leadership on psychological 
empowerment is moderated by cultural factors, social norms of power, hierarchy, especially in contexts 
that are highly hierarchical organisational contexts, but may also be linked to those of educational 
institutions where there are hierarchical institutional positions. 
 
6. Conclusions 
 
This study allowed us to recognise the need for higher education institutions in Ecuador This study 
enabled the recognition of the need for higher education institutions in Ecuador to strengthen 
training processes for teaching staff within the framework of the interdisciplinary nature of the three 
core functions: teaching, research, and outreach. In addition to the current practices in teaching, this 
also encompasses factors such as teamwork and inclusion among members of the academic 
community. 

The hermeneutic phenomenological approach was employed to identify the dimensions of 
empowerment—meaning, competence, self-determination, and impact—which are directly linked to 
factors that enhance job satisfaction, including recognition, opportunities for professional 
development, the quality of interpersonal relationships, and the perceived influence on institutional 
outcomes. 

In this regard, the study highlights the role of knowledge in shaping the dynamics of purpose 
within academic activity, as well as the resulting professional and personal satisfaction. The value 
attributed to teaching work stems from its inherent benefits, which facilitate personal growth and 
foster interpersonal relationships, ultimately promoting a sense of internal satisfaction within the 
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academic-professional context. This demonstrates that university lecturers feel a strong sense of 
purpose in their work, contributing to the institution's development and aspiring to improvements 
through effective leadership. 

The perception of an empathetic, democratic, and participatory work environment further 
reinforces these relationships, underscoring the significance of leadership that values the human and 
emotional dimensions of teaching. The study reveals that teacher performance evaluations, when 
aimed at providing constructive feedback and opportunities for growth, play a critical role in fostering 
and consolidating job satisfaction. Psychological empowerment supports both the professional 
development of lecturers—through the advancement of their academic activities—and the quality of 
processes derived from the core functions of higher education institutions. 

This study revealed the imperative for higher education institutions in Ecuador to strengthen 
teacher training processes within the interdisciplinary framework of the three core functions: teaching, 
research, and outreach. Beyond current teaching practices, this must also integrate institutional 
dynamics such as teamwork, inclusion, and collaborative leadership within academic communities. 
These elements are not only essential for improving performance but also for consolidating 
institutional quality and sustainability. 

The hermeneutic phenomenological approach used in this study allowed for the identification of 
empowerment dimensions—meaning, competence, self-determination, and impact—that are 
intrinsically linked to key aspects of job satisfaction, such as recognition, professional development, 
interpersonal relationships, and perceived institutional influence. 

These findings bring to light the value of academic activity not only as a professional pursuit but 
also as a source of personal fulfilment. The satisfaction experienced by university lecturers arises from 
the relational and developmental benefits of their roles, which foster identity and internal motivation. 
Such perceptions directly influence their commitment to institutional growth and their aspirations for 
academic excellence through strategic leadership. 

Furthermore, the perception of a democratic, empathetic, and participatory academic 
environment reinforces these dynamics, highlighting the importance of leadership that acknowledges 
the emotional and human dimensions of teaching. Performance evaluations oriented towards 
constructive feedback and continuous improvement are revealed as key mechanisms for nurturing 
satisfaction and engagement. Psychological empowerment thus acts as a catalyst for both individual 
professional growth and the quality of the substantive functions within higher education institutions. 

However, to consolidate these positive outcomes, the study underscores the urgent need to revise 
and strengthen educational policies at institutional and national levels. In Ecuador, such 
improvements must be framed within the guidelines of the Ley Orgánica de Educación Superior (LOES, 
2018), which mandates that institutions ensure the continuous development and evaluation of 
academic staff. Additionally, regulatory bodies such as the Consejo de Aseguramiento de la Calidad de 
la Educación Superior (CACES) establish quality assurance parameters that must be embedded in 
institutional policies. 

Consequently, university Academic Directorates are called upon to design and implement 
coherent teacher development plans aligned with CACES criteria—particularly those related to 
Dimension 3 (Academic Staff) and Dimension 4 (Research) of institutional evaluation models. These 
should include formal mechanisms for training, mentoring, and recognition, reinforcing psychological 
empowerment and job satisfaction as strategic levers for educational quality. 

Ultimately, promoting academic well-being through better-designed institutional policies is not 
optional, but a structural requirement for the Ecuadorian university system to meet its mission of 
excellence, equity, and sustainability. 
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7. Recommendations 
 
Towards Institutional Strengthening: Psychological Empowerment and Job Satisfaction in 
Ecuadorian Higher Education: The results of this study underscore the urgent need for higher 
education institutions in Ecuador to implement strategic reforms that enhance psychological 
empowerment and job satisfaction among university lecturers. These two dimensions, intimately 
linked to motivation and academic quality, must be approached through a comprehensive framework 
that integrates academic development, institutional leadership, and a robust research culture. 

Academic Development: A Foundation for Professional Growth and Well-Being: The findings 
reveal that the academic development of teaching staff should be prioritised through sustained training 
and professional support, aligned with the Higher Education Act of Ecuador (LOES, 2018) and guided 
by the Council for Quality Assurance in Higher Education (CACES). Institutional academic policies 
must go beyond technical training and incorporate emotional support mechanisms, opportunities for 
reflective practice, and strategies to foster intrinsic motivation. Such efforts should aim to cultivate 
meaning, competence, autonomy, and impact in the academic profession, thereby strengthening the 
psychological empowerment of lecturers. 
 
7.1 Institutional Leadership: Human-Centred and Transformational Approaches: 
 
The study highlights the need for university leadership to adopt empathetic, participatory and 
democratic models, where teaching staff are actively involved in institutional decision-making 
processes. Leadership that values the emotional and human dimensions of academic work 
contributes to healthier work environments, enhances satisfaction, and reduces psychological 
distress. This aligns with institutional mandates that call for inclusive governance structures and 
effective teacher performance evaluations focused on formative feedback and growth, as prescribed 
in institutional evaluation criteria by CACES. 
 
7.2 Research Culture: Empowering Knowledge Creation and Professional Identity:  
 
A vibrant research culture must be cultivated within universities, not merely as a compliance 
mechanism but as a central pillar of academic identity and psychological fulfilment. Institutions are 
urged to provide structural support—time, resources, incentives, and guidance—to promote active 
participation in research, which in turn reinforces lecturers' sense of purpose and belonging. When 
lecturers perceive their research as meaningful and institutionally valued, their commitment, 
resilience, and satisfaction increase—contributing to a more dynamic and quality-driven higher 
education system. 
 
8. Limitations 
 
 The study takes place in a single non-private public higher education institution, as there is no way to 
generalise findings to other higher education institution contexts given their particular characteristics 
and regulations according to existing academic regulations. 

The cross-sectional nature of the study prevents us from analysing the evolution of teachers' 
perceptions in the long term, however a longitudinal design allows us to observe in depth the 
relationship between empowerment and job satisfaction with the policies of a given higher education 
institution. 

The research focused on qualitative interviews, the results of which were left to the discretion of 
the researchers to interpret, although criteria of rigour and triangulation were applied, it is possible 
that other methods and techniques such as the integration of mixed methods could incorporate other 
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evidence and findings. 
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