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Abstract 
 

 This study examines how Islamic Studies teachers in intermediate schools across Saudi Arabia utilize teaching 
practices that promote deep learning. Using a validated observation checklist and quantitative analysis, it 
explores four key deep learning domains: understanding and clarification, interpretation and reasoning, 
practice and application, and evaluation and creativity. Results show that while teachers moderately 
implement practices relating to understanding and clarification, their application of higher-order strategies, 
especially in evaluation, creativity, and real-world use, is limited. Importantly, no significant differences are 
found in most deep learning practices based on teachers' experience, except in evaluation and creativity, which 
are more common among those with over 21 years of experience. These findings point to indicate the need for 
targeted professional development, curriculum updates to integrate deep learning, and improved school 
resources. The study recommends using the teaching practices checklist, enhancing teacher training, and 
conducting further research on the impact of deep learning training programs in other educational levels. 
Overall, the findings provide empirical insights into deep learning in faith-based education and suggest 
practical policy and practice improvements. 

 
Keywords: Deep Learning; Islamic Studies; Teaching Practices; Intermediate Education 

 
1. Introduction  

 
Recent research emphasizes the particular relevance of deep learning to Islamic educational settings, 
where the integration of project-based and problem-based learning and advanced digital tools, 
including artificial intelligence (AI), has demonstrated positive outcomes in student motivation, 
critical reasoning, and meaningful learning (; Abdul Hakim & Anggraini, 2023.Wazir & Ashour, 2023). 
Studies reveal, for example, that embedding Islamic values within contextualized projects and 
reflective instructional design can bridge cognitive, affective, and spiritual domains, fostering holistic 
development (Suharti et al., 2024). However, these benefits depend heavily on teachers' professional 
knowledge,knowledge, readiness, and supportive institutional policies (Hidayani et al., 2025). 

Despite notable innovation, deep learning practices among Islamic teachers remains highly 
variable, often constrained by limited teacher training, insufficient understanding of reflective 
pedagogy, and inconsistent policy support (Al-Fuhaid, 2018; Al-Shammari, 2022). Systematic review 
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analyses confirm that while research on deep learning in Islamic education has increased significantly 
since 2015, especially with the advent of digital transformation, there remains a shortage of empirical 
studies documenting how and to what extent these strategies are employed by teachers in real 
classroom settings (Dalimunthe, 2025; Abdul Hakim & Anggraini, 2023). 

Within this context, the current study aims to bridge this gap by evaluating the actual 
implementation of deep learning-oriented teaching practices among Islamic teachers at the 
intermediate school level. By focusing on the dimensions of deep learning, specifically understanding 
and clarification, interpretation and justification, practice and application, and evaluation and 
creativity, this research provides an in-depth analysis of teachers' pedagogical approaches within their 
authentic educational environment in Al-Kharj Governorate, Saudi Arabia. Moreover, it considers the 
influence of teachers' professional experience and institutional context on the adoption of deep 
learning, thus contributing practical and policy-relevant insights for educational transformation 
aligned with the aspirations of the Saudi Vision 2030 and sustainable development goals (Berliana et 
al., 2025; Hidayani et al., 2025). The research addresses the current demand for diversifying topics and 
methodologies in Islamic studies research to explore less-studied areas. 

 
1.1 Research Questions 

 
The present study addresses the following three research questions: 

1. What are the teaching practices in Islamic studies curricula that support the development of 
deep learning dimensions among intermediate school students? 

2. What is the level of Islamic studies techers' employing teaching practices that support the 
development of deep learning dimensions (understanding and clarification, interpretation 
and reasoning, practice and application, evaluation and creativity) among intermediate 
school students? 

3. Are there statistically significant differences between the responses of the study sample 
attributable to the experience variable? 
 

1.2 Research Objective 
 
The primary objective of this study is to identify the level of Islamic studies employing teaching practices 
that support the development of deep learning dimensions among intermediate school students in Al-
Kharj Governorate, Saudi Arabia. 
 
2. Literature Review 

 
2.1 Deep Learning: Concept and Theoretical Foundations 
 
The concept of deep learning in education describes approaches that move beyond rote memorization, 
encouraging students to understand ideas in a meaningful way, make connections across concepts, and 
apply knowledge in novel situations. The distinction between surface and deep learning traces back to 
the foundational work of Marton and Säljö (1976), who found that students who adopted a deep 
approach to learning engaged with material for understanding, as opposed to those who took a surface 
approach, focusing on memorization and recall. Biggs and Collis (1982) further advanced the field 
through the SOLO taxonomy, categorizing student responses from simple to complex and offering a 
structured model for evaluating levels of understanding (Biggs & Collis, 1982). 

With the rise of 21st-century skill frameworks, deep learning has become central to educational 
reforms critical thinking, problem solving, collaboration, and adaptability (Fullan et al., 2018). Modern 
pedagogies such as project-based learning, inquiry-based learning, and collaborative learning 
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environments are recognized as effective vehicles for fostering deep learning (Ramadhani, 2025). More 
recent literature links deep learning to digital transformation and the evolving needs of "Society 5.0," 
emphasizing the need for "meaningful, mindful, and joyful" learning experiences supported by 
technology and tailored to learners' needs (Andayanie et al., 2025). 

An increasing amount of research has recently examined the crucial link between teachers' 
knowledge, attitudes, and the adoption of deep learning–oriented practices in schools. Teachers act as 
key agents of change in educational reform, as their understanding and beliefs directly affect 
instructional decisions, the integration of technology, and student results (Kasi et al., 2025). In this 
regard, recent findings indicate that while awareness of deep learning and its role in developing 21st-
century skills is increasing among educators, over 60% of teachers in one Indonesian study self-report 
a solid grasp of deep learning principles; however, there remain substantial gaps in both practical 
application and sustained implementation (Kasi et al., 2025). 

 Factors like access to training, continuous professional development, and exposure to innovative 
teaching methods influence teachers' perceptions. Participation in teacher forums and collaborative 
networks also supports the development of practical skills for deep learning and related strategies in 
classrooms. 

Deep learning in education is shaped by support systems such as access to specialized resources, 
peer collaboration, and data-driven feedback. For instance, Sujinem (2025) emphasizes how thoughtful 
and purposeful instructional strategies, combined with immersive digital environments, foster 
motivation, and creativity in teachers and students. This technical skills and cultural and contextual 
awareness in developing professional growth focused on deep learning (Sujinem, 2025). Its importance 
is of extra value to Islamic studies, as it is believed that Islamic Religious Education can play an 
important role in educating about tolerance and religious rights (Al-Sharifeen et al., 2024) 

In sum, the relationship between teachers' knowledge, perceptions, and the use of deep learning 
approaches is reciprocal: sustained professional development, supportive infrastructure, and 
involvement in curricular innovation all mediate how effectively deep learning is translated from 
theory into classroom practice. 

 
2.2 Application of Deep Learning in Islamic Education 

 
In Islamic education, deep learning naturally aligns with holistic and values-based paradigms 
knowledge acquisition and moral development. Incorporating deep learning principles enhances 
intellectual growth ('aql) and character development (akhlaq), which are core goals of Islamic pedagogy 
(Mudin et al., 2025). Practical applications include designing curricula Islamic concepts into authentic, 
real-world situations, using digital and artificial intelligence (AI) tools, and emphasizing collaborative 
group projects and ethical inquiry. 

Recent studies highlight Islamic schools' efforts to incorporate project-based learning and AI-
supported instruction for Quranic studies, critical discussions, and reflective practices. These 
innovations have been shown to boost student engagement, enhance conceptual understanding, and 
foster pro-social and ethical attitudes when applied within an Islamic ethical framework (Berliana et 
al., 2025). However, challenges remain teacher training, digital infrastructure, and balancing traditional 
methods with technological innovations (Dalimunthe, 2025; Hidayani et al., 2025). 
 
2.3 Previous Studies 
 
Empirical investigations reveal a growing trend of implementing deep learning-oriented practices in 
Islamic education, especially since 2020. Ramadhani (2025) synthesized evidence that project-based, 
collaborative, and technology-supported approaches in various educational contexts lead to greater 
critical thinking and self-regulation among students. Berliana et al. (2025) found that AI-driven deep 
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learning, when aligned with Islamic values, meaningfully enhances learner motivation, collaboration, 
and ethical reasoning. Mudin et al. (2025) concluded that application requires an integrated model 
comprising robust infrastructure, continuous teacher professional development, and a value-driven 
curriculum design. Similarly, Hidayani et al. (2025) documented that schools adopting deep learning 
strategies observe improvements the development of Islamic character and attitudes. 

Other studies specifically focus on enhancing teachers' abilities and teaching methods that 
promote deep learning in Islamic studies. In this context, Al-Fuhaid (2018) emphasizes the importance 
of effective teaching practices by training students to use innovative approaches to acquire knowledge 
and creating an environment conducive to deep learning. Additionally, many studies highlight the role 
of students as major stakeholders in the learning process. For instance, Wazir and Ashour (2023) 
explored this role and found that, from teachers' perspectives, it is characterized by a high level of 
participation and engagement in learning activities. They also noted that assessment methods 
managed through effective teaching are crucial for fostering deep learning practices.    

Building on the growing literature on integrating deep learning and innovative pedagogy in 
Islamic education, this study examines how Islamic Studies teachers at the intermediate level 
implement deep learning practices. Recent research emphasized the importance of teachers' 
knowledge, attitudes, and preparation in achieving Saudi Arabia's Vision 2030 educational reforms, as 
the sector aims for deeper learning and digital transformation (Al-Otaibi, 2016; Al-Nughaymishi, 2023; 
Alsaif, 2023; Ministry of Education, Saudi Arabia, 2025). While previous studies note increased use of 
AI and digital tools to boost engagement and skills, there are gaps in understanding teachers' actual 
practices and adoption levels in Islamic Studies (Al Shammari, 2022; Mauluddin, 2024). 

This study uses systematic classroom observations and a validated multidimensional framework 
for deep learning to fill research gaps and provide empirical evidence from Saudi Arabia, where 
strategies focus on curriculum modernization and teacher development (Ministry of Education Saudi 
Arabia, 2025). It maps Islamic Studies teachers' implementation, explores the link between experience 
and adoption, and offers and offers policy, curriculum, and training insights. This work extends the 
literature by analyzing how deep learning principles are applied in Saudi Islamic education, supporting 
targeted educational transformation. 
 
3. Methods 

 
This research employed a descriptive quantitative survey design, which was deemed suitable given the 
study's aims and the nature of the research questions. Quantitative methods are widely used to analyze 
teaching practices and the factors affecting their implementation in Islamic education settings. Such 
methods enable precise measurement of frequencies, relationships, and differences across groups (e.g., 
by years of experience), making them suitable for studies examining educators' practices, attitudes, or 
competencies (Afriana, 2022). 
 
3.1 Study Population and Sample 
 
The target population comprised all Islamic education teachers in Al-Kharj Governorate, Saudi Arabia 
totaling 141 teachers as reported by the Al-Kharj Education Department for the academic year 2024-
2025. A simple random sampling technique was used to select the study sample, resulting in 74 Islamic 
education teachers, representing 52.5% of the total population. Figure 1 presents presents the sample 
distribution based on the based on years of teaching experience. 
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Figure 1: The study sample according to  years of experience 
 
3.2 The study instrument 
 
It was an observation checklist designed to capture teaching practices that facilitate the development 
of deep learning dimensions. This instrument was developed through a comprehensive review of 
relevant literature and previous empirical studies to ensure its validity and alignment with the study 
objectives. 
To address the research questions, the observation checklist was utilized during classroom visits. The 
finalized instrument comprised two main sections: The first section gathered demographic and 
background information about the participating teachers, while the second section included 50 items 
distributed across four key dimensions of deep learning as follows:  

• Understanding and Clarification: 12 items 

• Interpretation and Justification: 10 items 

• Practice and Application: 13 items 

• Evaluation and Creativity: 15 items 
Each item was evaluated with a three-point Likert scale rubric, enabling a systematic assessment of the 
frequency and quality of observed teaching practices across each dimension. The rubric points are 
scored out of 3, as illustrated in Figure 2 below. 
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  Figure 2: Evaluation rubrics of the extent of adoption 
 
3.2.1 Validity of the Study Instrument: 
 
To ensure the validity of the observation checklist, the researcher undertook the following procedures: 
 
3.2.2 Face Validity: 
 
The initial version of the observation checklist was submitted to a panel of experts specializing in 
Islamic studies curricula and teaching methodologies. Their feedback was sought to assess the 
instrument's appropriateness, scientific rigor, and linguistic clarity. Based on their recommendations, 
necessary revisions were made to enhance the tool's quality and suitability. 
  
3.2.3 Internal Consistency Validity: 
 
The observation checklist was tested with 27 teachers who were not part of the main study sample. To 
assess internal consistency, the Pearson correlation coefficient was calculated between each item's 
score and the total score for its respective dimension. As shown in Table 1, the resulting coefficients 
indicate how well each item aligns with its intended purpose dimension. 
 
Table 1: Pearson correlation coefficients between instrument items and their dimension totals 
 

Understanding and 
Clarification 

Interpretation and 
Justification 

Practice and 
Application 

Evaluation and 
Creativity 

Statement Coeffient Statement Coeffient Statement Coeffient Statement Coeffient 

1 0.573**  1 0.738 **  1 0.798**  1 0.697**  

2 0.781**  2 0.555 **  2 0.710 **  2 0.732**  

3 0.748**  3 0.800**  3 0.606**  3 0.649**  

4 0.605**  4 0.673**  4 0.580 **  4 0.764 **  

5 0.800**  5 0.704 **  5 0.674 **  5 0.635 **  

6 0.713**  6 0.614**  6 0.649**  6 0.654**  

7 0.711**  7 0.597**  7 0.725**  7 0.548 **  

8 0.724 **  8 0.640**  8 0.751**  8 0.651 **  

9 0.759**   0.770 **  9 0.658 **  9 0.851 **  

10 0.741 **   0.623**  10 0.532 **  10 0.719**  

11 0.693 **   - 11 0.631 **  11 0.602**  

12 0.690**   - 12 0.620**  12 0.589 **  

 -  - 13 0.656 **  13 0.610**  

 -  - - - 14 0.513 **  

 -  - - - 15 0.640**  

**0.920 **0.924 **0.940 **0.815 

 
** significant at 0.01 
Reliability of the Study Instrument: 
To assess the reliability of the observation checklist, the researcher employed Cooper's Agreement 
Formula (Cooper et al., 2006)., calculated as follows: 

𝑅𝑒𝑙𝑖𝑎𝑏𝑖𝑙𝑖𝑡𝑦 =
𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝐴𝑔𝑟𝑒𝑒𝑚𝑒𝑛𝑡𝑠

Number of Agreements + Number of Disagreements
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The researcher conducted the initial observation and then repeated the process with the same 
participants after a 15-day interval. The coefficients of agreement and disagreement between the first 
and second observations were computed, providing a measure of the instrument's consistency over 
time, as shown in Table 2 below. 
Table 2 demonstrates observation checklist reliability coefficients. 
 

Dimension 1st 
Observation 

2nd 
Observation 

No. of 
agrrement 

No. of 
Disgreement 

Agreement + 
Disagreement 

Reliability 

Understanding 
and Clarification 

30 33 30 3 33 0.91 

Interpretation 
and Justification 

24 19 19 5 24 0.79 

Practice and 
Application 

32 35 32 3 35 0.91 

Evaluation and 
Creativity 

39 30 30 9 39 0.77 

Overall 
Reliability 

125 117 111 20 131 0.85 

 
Table 2 demonstrates that the study instrument's overall reliability coefficient is 0.85. The reliability 
coefficients for the individual sub-dimensions range from 0.77 to 0.91, indicating a high level of 
reliability and confirming the instrument's suitability for use in this research. 
Statistical Methods Employed: 
The following statistical techniques were utilized in the analysis: 
Frequencies, percentages, means, and standard deviations to describe the extent of teachers' 
engagement with the observation checklist items. 

Pearson's correlation coefficient: This is used to assess the internal consistency validity of the 
observation checklist (Kim, 2015). 

Cooper's equation: to determine the reliability coefficients for the various dimensions of the 
observation checklist 9 (Cooper et al., 2006). 

One-way analysis of variance (ANOVA): to examine differences in participants' responses based 
on years of teaching experience (Mouritsen et al., 2016). 

Scheffé's post hoc test: to identify the direction and significance of differences among the 
experience categories (Kim, 2015). 

 
4. Results and Discussion 
 
4.1 Answer to the First Research Question: 
 
What are the teaching practices in Islamic Studies curricula that support the development of deep 
learning dimensions among intermediate school students? 
To identify the teaching practices that Islamic Studies teachers should adopt to support the 
development of deep learning dimensions among intermediate school students, the researcher 
undertook the following steps: 

• Reviewed the content of intermediate-level Islamic Studies curricula to understand the nature 
of the topics and to determine appropriate teaching practices accordingly. 

• Consulted educational literature and previous studies to identify deep learning dimensions 
and suitable teaching practices, referencing studies such as Al-Otaibi (2016), Mohamed 
(2020), Al-Shammari (2022), and Al-Nughaymishi (2023). 
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• Presented the preliminary list of practices to a group of experts and specialists for review and 
validation. Necessary revisions were made based on their feedback, leading to the finalized 
list, which includes four dimensions as outlined in Figure 3: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2: Overall results of teachers' implementation of teaching practices that support deep learning 
among intermediate level students 
 
4.2 Answer to the Second Research Question: 
 
What is the level of Islamic Studies teachers' employing teaching practices that support the development 
of deep learning dimensions (understanding and clarification, interpretation and reasoning, practice and 
application, evaluation and creativity) among intermediate school students? 
To address this question, means and standard deviations for the overall implementation and each deep 
learning dimension were calculated, and the results are reported in Figure 3. 
 
 
 
 
 
 
 
 
\ 
 
 
 
 
 
 
 
Figure 3: Overall level of Islamic studies teachers' employment of teaching practices supporting deep 
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learning dimensions 
The data reveal that the overall level of Islamic Studied teachers' implementation of deep learning-
oriented practices is low (M = 1.50, SD = 0.37). Among dimensions, Understanding and Clarification 
was at a medium level (M = 1.74), while Interpretation and Reasoning, Evaluation and Creativity, and 
Practice and Application were at low levels. 
These findings echo international and regional studies documenting the gap between curricular 
aspirations and classroom realities in the implementation of deep learning-oriented instruction, 
especially in faith-based and values-rich subjects like Islamic Education (Dalimunthe, 2025; Hidayani 
et al., 2025; Mudin et al., 2025), However, few studies contradict the present research by claiming high 
to moderate implementation of deep learning teaching practices, which conflicts with the current 
results (Abdulrazzaq & Hato, 2018; Al-Shammari, 2022; Wazir & Ashour, 2023).  

The low implementation of higher-order dimensions, Interpretation and Reasoning, Practice and 
Application, and Evaluation and Creativity, directly reflects the reservations expressed in both the 
literature and field observations. The researchers anticipated these shoratge for number of reasons 
such as the following: 

Knowledge gap: A substantial percentage of Islamic Studies teachers have not received specific 
training in deep learning principles, which limits their confidence and habitual use of reflective or 
analytical tasks in class (Al-Fuhaid,  2018 ,Dalimunthe, 2025). 

Training and professional development: Often,in-service training programs remain theoretical, 
not practice-oriented or tailored to Islamic educational content, resulting in limited impact on 
classroom performance (Al-Fuhaid, 2018; Al-Shammari, 2022). 

Resource scarcity and motivation: Teachers point to a lack of active and collaborative digital 
resources, limited incentives, and large class sizes—all of which are confirmed in literature as obstacles 
to the adoption of innovative or student-centered approaches (Mauluddin, 2024; Wazir & Ashour, 
2023). 

Curricular rigidity: The traditional structure and content of Islamic Studies curricula—and 
teachers' perceptions of those curricula—tend to prioritize memorization and procedural knowledge, 
offering little space or encouragement for creativity, application, or real-world engagement (Al Otaibi, 
2016; Wazir & Ashour, 2023). 

This situation is not unique to Saudi or Islamic education. Studies in diverse contexts find that 
implementation of deep learning is most successful when teachers are empowered through fluent 
ongoing professional learning communities, flexible curriculum frameworks, and a school culture that 
values experimentation and reflection (Hidayani et al., 2025; Suharti et al., 2024). Without these 
supports, teachers may revert to more traditional, teacher-centered instruction—even when more 
interactive and critical pedagogies are advocated by policy (Mauluddin, 2024; Mudin et al., 2025). 

The detailed results of each of the four dimensions of deep learning are reported and discussed 
below. 

 
4.2.1  Understanding and Clarification 

 
Tabel 3 below illustrates the extent to which Islamic Studies teachers implement teaching practices 
related to the dimension of understanding and clarification: 
 
 
 
 
 
 
Table 3. Teachers' implementation levels of teaching practices associated with understanding and 
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clarification. 
 

  High Medium Low Mean SD Rank 

N % N % N % 

1 The teacher displays core 
religious concepts and main 

ideas prominently, stimulates 
student understanding, and uses 

them as a basis for classroom 
discussions, helping to 

consolidate them in students' 
minds. 

36 48.6 36 48.6 2 2.7 2.46 0.55 1 

11 The teacher uses diverse 
teaching methods (direct, 

indirect, praise, etc.) to attract 
students' attention and reinforce 

learning. 

18 24.3 45 60.8 11 14.9 2.09 0.62 2 

2 Encourages students to clarify 
religious concepts using concise 

phrases. 

26 35.1 27 36.5 21 28.4 2.07 0.80 3 

3 Supports explanations with 
justifications, facts, and 

examples that enhance student 
understanding of new 

information. 

20 27.0 33 44.6 21 28.4 1.99 0.75 4 

12 Presents various situations and 
religious issues from students' 
real lives and explains them. 

23 31.1 22 29.7 29 39.2 1.92 0.84 5 

6 Uses various learning resources 
to explain, analyze, and apply 

topics. 

18 24.3 19 25.7 37 50.0 1.74 0.83 6 

4 Asks students to identify the 
main ideas in religious texts. 

11 14.9 30 40.5 33 44.6 1.70 0.72 7 

8 Supports explanations with 
strategies such as concept 

mapping, brainstorming, and 
problem solving to deepen 

understanding. 

17 23.0 18 24.3 39 52.7 1.70 0.82 8 

7 Allows students to explain their 
views on religious issues and 

current topics. 

10 13.5 18 24.3 46 62.2 1.51 0.73 9 

10 Designs group discussions and 
activities to reinforce discussion 

and explanation in groups. 

7 9.5 13 17.6 54 73.0 1.36 0.65 10 

5 Uses mental representations and 
multiple explanations when 
addressing religious subjects 

4 5.4 6 8.1 64 86.5 1.19 0.51 11 
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and concepts. 

9 Organizes information into 
tables and diagrams to facilitate 

student understanding and 
absorption. 

1 1.4 5 6.8 68 91.9 1.09 0.34 12 

Overall Mean (Dimension) 1.74 0.45 - 

 
The dimension was rated at a moderate level overall (M = 1.74, SD = 0.45). Table 5 shows that Seven 
practices were at a moderate level, four at a low level. The highest mean was for "displaying and 
discussing concepts" (M = 2.46), while the lowest for "organizing information into tables/diagrams" (M 
= 1.09). The researcher interprets this as evidence that teachers possess some skills in organizing and 
communicating religious concepts, aligning with curriculum norms and available resources (such as 
visual aids However,  practices do not fully foster deep learning and interactive understanding. 
 
4.2.2 Interpretation and Reasoning 
 
Table 4 below presents data pertaining to the analysis of the extent to which Islamic Studies teachers 
implement teaching practices related to the dimension of Interpretation and Reasoning. 
 
Table 4. Teachers' implementation levels of teaching practices associated with Interpratation and 
Reasoning 
 

N
o

. 

S
ta

te
m

e
n

t 

Degree of implementation    

M
e

a
n

 

S
D

 

R
a

n
k

 

High  Medium  Low  

% N % % N % 

1 
Encourages students to provide 

explanations and evidence on 
certain religious issues. 

20 27.0 27 36.5 27 36.5 1.91 0.80 1 

6 
Guides students to infer and extract 

religious rulings and benefits from 
texts. 

15 20.3 33 44.6 26 35.1 1.85 0.73 2 

8 
Motivates students to identify the 

reasons or basis for religious rulings. 
18 24.3 16 21.6 40 54.1 1.70 0.84 3 

4 
Encourages students to express key 

ideas through explanation and 
examples. 

14 18.9 23 31.1 37 50.0 1.69 0.78 4 

2 
Motivates students to recognize the 
relationship between concepts and 

rulings. 
9 12.2 22 29.7 43 58.1 1.54 0.71 5 

3 
Helps students construct 

interpretations for terminology, 
concepts, and contemporary cases. 

9 12.2 18 24.3 47 63.5 1.49 0.71 6 

7 
Encourages discussion and 

interpretation of selected textual 
evidence for rulings. 

12 16.2 11 14.9 51 68.9 1.47 0.76 7 
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N
o

. 

S
ta

te
m

e
n

t 

Degree of implementation    

M
e

a
n

 

S
D

 

R
a

n
k

 

High  Medium  Low  

% N % % N % 

5 
Motivates students to connect 

concepts and rulings to prior and 
new knowledge with explanations. 

4 5.4 14 18.9 56 75.7 1.30 0.57 8 

9 

Guides students to connect rulings 
to higher objectives of Sharia such as 

protection of religion, life, intellect, 
wealth, and honor. 

5 6.8 9 12.2 60 81.1 1.26 0.57 9 

10 

Encourages analytical, enriching 
reading to extract key information 

and support interpretations with 
evidence. 

1 1.4 3 4.1 70 94.6 1.07 0.30 10 

Overall Mean (Dimension) 1.53 0.48 - 

 
This dimension was rated low since its overall result is (M = 1.53, SD = 0.48). the analysis revealed four 
practices as moderate, six as low. It is also observed that the highest mean was for encouraging 
explanations and evidence (M = 1.91), whereas the lowest was for analytical/enriching reading (M = 
1.07). 
The researcher attributes this to a lack of teacher skills in inference, effective dialogue, and connecting 
or distinguishing concepts. Teachers tend to limit their instruction to theoretical explanation, without 
promoting deeper analysis or inference. 
 
4.2.3 Practice and Application 

 
The third dimension of Practice and Application has the results shown in Table 5 below. 
Table 5. Teachers' implementation levels of teaching practices associated with Practice and 
Application 
 

N
o

. 

S
ta

te
m

e n
t 

Degree of implementation 

M
e

a
n

 

S
D

 

R
a

n
k

 
High  Medium  Low  

% N % % N % 

1 
Trains students to apply religious 

concepts to various real-life 
situations. 

22 29.7 19 25.7 33 44.6 1.85 0.86 1 

9 
Encourages students to give practical 

examples from real life on related 
concepts/issues. 

11 14.9 34 45.9 29 39.2 1.76 0.70 2 

2 
Designs learning activities and 

performance tasks linked to religious 
issues/concepts. 

12 16.2 24 32.4 38 51.4 1.65 0.75 3 

6 

Provides classroom activities 
(social/legal issues) that require 

applying thinking skills using 
religious texts. 

8 10.8 14 18.9 52 70.3 1.41 0.68 4 

13 
Trains students to apply rulings to 

new/contemporary issues. 
4 5.4 19 25.7 51 68.9 1.36 0.59 5 
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N
o

. 

S
ta

te
m

e n
t 

Degree of implementation 

M
e

a
n

 

S
D

 

R
a

n
k

 

High  Medium  Low  

% N % % N % 

4 
Presents new situations/issues 

requiring information gathering and 
textual evidence. 

6 8.1 12 16.2 56 75.7 1.32 0.62 6 

11 
Assigns students to record common 

errors made by people in worship, 
attire, or financial dealings. 

8 10.8 4 5.4 62 83.8 1.27 0.65 7 

12 
Students practice rulings hands-on 

(e.g., ablution, prayer, counting 
zakat). 

0 0.0 20 27.0 54 73.0 1.27 0.45 8 

3 
Provides practical applications to 

build legal knowledge through 
research/discovery. 

6 8.1 7 9.5 61 82.4 1.26 0.60 9 

7 
Trains students to use digital 

resources for sourcing accurate 
religious knowledge. 

3 4.1 10 13.5 61 82.4 1.22 0.50 10 

10 

Assigns students to 
summarize/organize key info and 
concepts for certain rulings (fiqh, 

creed, manners). 

1 1.4 12 16.2 61 82.4 1.19 0.43 11 

5 
Trains students in structured debate 

and dialogue on contemporary 
religious issues. 

2 2.7 3 4.1 69 93.2 1.09 0.38 12 

8 
Trains students to use graphic 

organizers to connect concepts, 
topics, and issues. 

1 1.4 2 2.7 71 95.9 1.05 0.28 13 

Overall Mean of the dimension 1.36 0.34 - 

 
The third dimension received a low overall rating based on the results (M = 1.36, SD = 0.34). Two 
practices were found to be at a moderate level, while eleven were at a low level. Additionally, the most 
common practice was "training students to apply concepts in real-life situations" (M = 1.85), and the 
least common was "using graphic organizers" (M = 1.05).  
The researcher attributes this to a focus on memorization rather than skill transfer, limited practical 
activities in curricula, and a lack of clear instructional guides for teachers on designing and connecting 
active tasks with real-world contexts. 
 
4.2.4  Evaluation and Creativity 
 
Finally, the fourth dimension, which is labelled Evaluation and Creativity, demonstrates the results 
tabulated in Table 6 below. 
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Table 6. Teachers' implementation levels of teaching practices associated with Evaluation and 
Creativity 
 

N
o

. 

S
ta

te
m

e n
t 

Degree of implementation 

M
e

a
n

 

S
D

 

R
a

n
k

 

High  Medium  Low  

% N % % N % 

6 
Praises new and original ideas 
presented by students during 

class. 
15 20.3 43 58.1 16 21.6 1.99 0.65 1 

1 
Motivates students to generate 

contemporary applications of 
Islamic principles or rulings. 

14 18.9 23 31.1 37 50.0 1.69 0.78 2 

8 

Allows students to assess and 
comment on ideas, 

interpretations, and 
conclusions presented during 

class. 

9 12.2 23 31.1 42 56.8 1.55 0.71 3 

9 

Encourages students to identify 
similarities and differences 

between various religious 
issues. 

10 13.5 20 27.0 44 59.5 1.54 0.73 4 

2 

Encourages students to 
innovate as many solutions as 

possible to life-related 
challenges (e.g., divorce, usury, 

disobeying parents). 

7 9.5 19 25.7 48 64.9 1.45 0.67 5 

12 

Gives students opportunities to 
evaluate the appropriateness of 
evidence for legal reasoning in 

issues. 

6 8.1 17 23.0 51 68.9 1.39 0.64 6 

10 
Allows recognition of errors or 
misconceptions in conclusions 

on some religious issues. 
6 8.1 14 18.9 54 73.0 1.35 0.63 7 

5 

Gives students opportunities to 
decide on conflicting ideas or 

multiple possibilities based on 
evidence. 

3 4.1 16 21.6 55 74.3 1.30 0.54 8 

15 
Allows students to evaluate 
creative solutions to certain 

social problems. 
1 1.4 15 20.3 58 78.4 1.23 0.45 9 

7 

Encourages students to 
formulate hypothetical 

religious scenarios (e.g., a 
Muslim in a spaceship, 

perpetual sunset during 
Ramadan). 

4 5.4 9 12.2 61 82.4 1.23 0.54 10 

13 
Allows students to evaluate 

what is considered disputed or 
not in religious issues. 

4 5.4 9 12.2 61 82.4 1.23 0.54 
10 

repeated  
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N
o

. 

S
ta

te
m

e n
t 

Degree of implementation 

M
e

a
n

 

S
D

 

R
a

n
k

 

High  Medium  Low  

% N % % N % 

11 

Encourages students to make 
meaningful comparisons to 
determine similarities and 

differences in contemporary 
issues. 

3 4.1 10 13.5 61 82.4 1.22 0.50 12 

14 

Allows students to assess what 
constitutes an example or 

application of a ruling and 
what does not. 

4 5.4 5 6.8 65 87.8 1.18 0.51 13 

4 
Encourages students to 

pose/generate questions on 
new religious cases. 

1 1.4 9 12.2 64 86.5 1.15 0.39 14 

3 
Helps students add new and 

diverse details to the legal 
solutions they have generated. 

0 0.0 9 12.2 65 87.8 1.12 0.33 15 

Overall Mean of the dimension 1.37 0.34 - 

 
The results show that this dimension was rated at a low level overall because of its metrics of (M = 1.37, 
SD = 0.34). It is observed that two practices were moderate, whereas thirteen practices fall into a low 
degree. Of these practices, the most prevalent was "praising novel student ideas during class" (M = 
1.99), while the least was "helping students add new details to generated solutions" (M = 1.12). 
 The researcher attributes this to a lack of training in creative and evaluative pedagogies, as 
these require specialized practice and usually more classroom time for meaningful student 
engagement. 
 
4.3 Answer to the Third Research Question: 
 
Are there statistically significant differences between the responses of the study sample attributable to 
the experience variable? 
To address this question, a one-way analysis of variance (ANOVA) was conducted to examine 
differences in teachers' implementation of deep learning-oriented practices across different experience 
groups. The results are presented in Table 7. 
 
Table 7. One way Anova results for the effect of teaching experience on the implementation of deep 
learning-oriented practices 
 

Dimension Source Sum of 
Squares 

df Mean 
Square 

F Sig. 

 
Understanding and Clarification 

  

Between 
Groups 

0.474 2 0.237 1.19
2 

0.31 

Within 
Groups 

14.123 71 0.199 
  

Total 14.598 73  

 
Interpretation and Reasoning 

  

Between 
Groups 

1.276 2 0.638 2.85
4 

0.06
4 

Within 15.87 71 0.224 
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Dimension Source Sum of 
Squares 

df Mean 
Square 

F Sig. 

Groups 

Total 17.146 73  

 
Evaluation and Creativity 

  

Between 
Groups 

0.704 2 0.352 3.23
3 

0.04
5* 

Within 
Groups 

7.73 71 0.109 
  

Total 8.434 73  

 
Practice and Application 

  

Between 
Groups 

0.387 2 0.193 1.68
6 

0.193 

Within 
Groups 

8.143 71 0.115 
  

Total 8.529 73  

 
Overall Deep Learning 

Practices Score 
  

Between 
Groups 

0.662 2 0.331 2.50
9 

0.08
9 

Within 
Groups 

9.367 71 0.132 
  

Total 10.029 73  

 
*p < .05 
The ANOVA results show that there were no statistically significant differences among Islamic Studies 
teachers with different years of experience in their use of deep learning-oriented practices for the 
dimensions of Understanding and Clarification (p = 0.310), Interpretation and Reasoning (p = 0.064), 
Practice and Application (p = 0.193), or in the overall practices score (p = 0.089), as all p-values exceeded 
the 0.05 threshold. This indicates that exhibited similar levels of implementing these teaching 
practices. This finding may be due to the relative homogeneity in training, environmental, and 
professional contexts among Islamic Studies teachers in the sample. 
However, a statistically significant difference was found for the dimension of Evaluation and Creativity 
(p = 0.045). To identify the direction and source of this difference, a post hoc Scheffé test was 
conducted, and the results are presented in Table 8. 
 
Table 8. Scheffé Post Hoc test for Evaluation and Creativity dimension by years of experience 
 

Experience Group N Mean SD 10 Years or Less 11–20 Years 21 Years or More 

10 years or less 15 1.39 0.29 – 
  

11–20 years 29 1.26 0.24 
 

– –0.22* 

21 years or more 30 1.48 0.41 
 

0.22* – 

 
*Significant at p < .05 
The results indicate a statistically significant difference in the Evaluation and Creativity dimension 
between teachers with 11–20 years of experience and those with 21 or more years. Teachers with 21+ 
years reported a higher mean score (M = 1.48, SD = 0.41) than their counterparts with 11–20 years (M = 
1.26, SD = 0.24). 
These results suggest that teachers with more extensive classroom experience are more likely to adopt 
practices that encourage evaluation and creativity in their teaching. This likely highlights the 
importance of long-term field experience in improving advanced instructional and assessment skills, 
allowing these teachers to create activities that foster critical and creative thinking. They also tend  to 
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use various assessment methods beyond traditional tests, such as performance-based and innovative 
assessments. As a result, such experienced teachers are better equipped to support deep learning and 
improve the overall quality of education. 
 
4.4  Educational Implications and Forward Steps 
 
The results of this study highlight a significant gap between educational policy and actual teaching 
practices in intermediate-level Islamic Studies. Addressing this requires: 
Systematic integration of deep learning principles into both pre-service and in-service teacher training, 
with practical, contextually rich modules (Mudin et al., 2025). 
Revised curricula that incorporate collaborative projects, contextual learning, and reflective 
assessment. 

Encouraging school leaders and policymakers to reward innovation, reduce class sizes, and invest 
in classroom resources, including both technology and materials for active learning. 

Supporting a cultural shift that recognizes the centrality of interactive, inquiry-based, and 
creative teaching approaches to achieving the higher aims of Islamic education and preparing students 
for lifelong, meaningful learning. 

Ultimately, as both this research and current scholarship affirm, progress depends on bridging 
the gap between aspiration and implementation, developing -centred environments, curriculum 
flexibility, and institutional support that make deep learning a reality in Islamic Studies classrooms. 

 
5. Conclusion  
 
This study assessed how intermediate school Islamic Studies teachers use teaching methods that 
promote deep learning, focusing on understanding, clarification, interpretation, reasoning, practice, 
application, evaluation, and creativity. Using an observational checklist and quantitative analysis, it 
found that teachers moderately used understanding and clarification. Their use of advanced strategies, 
especially in evaluation, creativity, and real-world application, was limited regardless of experience. 
Notably, only teachers with over 21 years of experience significantly employed evaluative and creative 
approaches, highlighting the role of professional experience. 

Educational stakeholders should use this study's checklist to revise teacher training, focusing on 
learning strategies. They should develop targeted workshops and practical guides with real-world 
examples to activate deep learning aspects. Curriculum design must align goals, content, and activities 
with the deep learning framework. Schools should also improve classroom environments by providing 
resources and support. Future research could examine deep learning application across educational 
stages, effectiveness of training programs, or how deep learning professional development impacts 
Islamic Studies teaching. 
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