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Abstract

Teacher burnout, a syndrome associated with chronic occupational stress, represents a growing challenge for
the professional and psychological well-being of educators. In Albania, where support policies are limited and
working conditions remain demanding, understanding burnout has particular relevance for ensuring
educational quality. This study assessed burnout levels among teachers in the g-year education system of
Gjirokastér district, including participants who are also students in teaching programs at Eqrem Cabej
University.The research applied the Maslach Burnout Inventory-Educators Survey (MBI-ES), which
conceptualizes burnout through three dimensions: Emotional Exhaustion (EE), Depersonalization (DP), and
Personal Accomplishment (PA). A quantitative methodology was employed with a sample of 150 teachers. Data
were collected via a structured questionnaire adapted to the Albanian context and analyzed using descriptive
statistics, reliability and validity testing, group comparisons, and multivariate models.Findings indicated that
21.3% of teachers reported high levels of emotional exhaustion, while 6.7% showed elevated depersonalization.
Only 3.3% experienced low personal accomplishment, with the majority reporting strong feelings of fulfillment,
highlighting PA as a protective factor. Reliability analysis confirmed good internal consistency (« = 0.78-0.93),
and confirmatory factor analysis supported the three-factor structure with acceptable model fit (CFI = 0.93,
RMSEA = 0.06). Group comparisons revealed that younger and less experienced teachers were more vulnerable
to emotional exhaustion and reduced accomplishment, whereas mid-career teachers exhibited higher
depersonalization. General linear models further confirmed the predictive role of age and professional seniority
in burnout outcomes.These results underscore the urgent need for institutional interventions and evidence-
based educational policies that address teacher stress, promote psychosocial support, and provide targeted
mentoring for early- and mid-career teachers. Enhancing teacher well-being is not only a matter of
occupational health but also a prerequisite for sustaining the quality and effectiveness of the teaching-learning
process.
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1. Introduction

1.1 General Background

The concept of burnout was first introduced by Herbert Freudenberger (1974) to describe a state of
severe exhaustion among volunteers working in his clinic. Later, Maslach and Jackson (1982)
systematically defined burnout as a multidimensional syndrome that commonly affects professions
involving intensive interaction with people, such as teachers. Teachers are especially vulnerable given
the emotionally demanding nature of their work, which requires continuous engagement with students
and multiple responsibilities beyond classroom instruction.

Burnout is generally conceptualized as a three-dimensional construct consisting of:
1. Emotional exhaustion - feelings of being emotionally drained and depleted.
2. Depersonalization - developing negative, detached, or cynical attitudes towards students.
3. Reduced personal accomplishment - a sense of ineffectiveness and lack of achievement.

4. This syndrome is not a short-term condition but develops gradually through chronic stress
and unresolved emotional strain.

1.2 Theoretical Framework

The most widely used model to study burnout is the Maslach Burnout Inventory (MBI), which
measures the three dimensions described above. Research shows that high emotional exhaustion and
depersonalization, coupled with low personal accomplishment, are strongly associated with poor job
satisfaction, increased absenteeism, and reduced quality of professional performance. Burnout among
teachers has direct social implications, as it not only affects individual well-being but also compromises
the overall quality and effectiveness of the educational process.

1.3 Global and Regional Context

International research highlights the seriousness of the problem. According to the OECD (2021),
teacher stress and burnout are increasing across developed countries. In the United States, surveys by
the RAND Corporation (2022) and Texas AFT (2024) indicate that over 40% of teachers report feeling
consistently burnt out. Globally, a meta-analysis by Devlin Peck (2025) found that 52% of teachers
experience burnout, making teaching one of the most affected service professions. Comparative data
further suggest that teachers are at greater risk of anxiety and emotional strain than professionals in
health care, office work, or even high-demand sectors such as agriculture and the military.In Albania,
however, empirical research on burnout remains limited. The first systematic exploration appeared in
1991 in the Michigan Sociological Review, which examined burnout among Albanian teachers. While
that early study emphasized the positive perception and respect historically afforded to teachers, more
recent evidence indicates rising concerns. Studies by Mullai (2018) and Kashahu Xhelilaj et al. (2021)
confirm that emotional exhaustion and depersonalization are increasingly prevalent in pre-university
education. Although the National Education Strategy 2021-2026 acknowledges teacher well-being, no
standardized mechanisms or institutional interventions currently exist for preventing or managing
burnout.

1.4 Research Questions, Objectives and Hypothesis

The aim of this study is to assess the level of burnout among teachers in the 9-year education system
of Gjirokastér district, with particular attention to teachers who are simultaneously enrolled in teacher
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training programs at “Eqrem Cabej” University. The study also seeks to generate evidence that can
inform preventive strategies and institutional support mechanisms for teacher well-being.

To achieve this aim, the study pursues the following specific objectives:

O1: Assess the overall level of burnout among teachers in the g-year education system of
Gjirokastér district.

O2: Identify the prevalence of the three core burnout dimensions: emotional exhaustion,
depersonalization, and personal accomplishment.

0O3: Provide evidence-based recommendations for educational institutions and policymakers to
design preventive strategies that mitigate burnout and support teacher well-being.

In line with the study aim and objectives, the research seeks to answer the following research questions:

1. What is the level of burnout among 9-year school teachers in Gjirokastér district?

2. How do demographic and organizational factors (e.g., years of experience, teaching cycle, local
education authority - ZVA) influence the three dimensions of burnout?

3. What are the implications of the findings for designing preventive strategies to support teacher well-
being and professional sustainability?

1.5 Research Hypotheses
Based on the literature and study objectives, the following hypotheses are proposed:

Hi: Emotional exhaustion is present at a moderate-to-high level among a significant proportion of
teachers.

Hz2: Depersonalization is positively correlated with emotional exhaustion and negatively correlated
with personal accomplishment.

H3: Demographic and organizational factors (e.g., years of experience, ZVA location, teaching cycle)
significantly predict the three dimensions of burnout.

2. Literature Review

2.1 Conceptualizing Burnout in the Teaching Profession

Burnout is defined as a psychological syndrome resulting from prolonged exposure to occupational
stressors, characterized by emotional exhaustion (EE), depersonalization (DP), and reduced personal
accomplishment (PA) (Maslach & Jackson, 1982; Maslach, Jackson, & Leiter, 1996). Teachers are
particularly vulnerable given the emotional demands of classroom interactions, high workload, and the
responsibility for student outcomes (Chang, 2009; Aloe et al., 2014). Emotional exhaustion reflects
feelings of being overextended and drained of emotional resources. Depersonalization refers to a
detached, often cynical attitude toward students. Reduced personal accomplishment involves
diminished feelings of competence and achievement in one’s professional role (Maslach & Leiter,
1997).The Maslach Burnout Inventory (MBI) remains the most widely validated and internationally
used instrument for measuring these dimensions. Research consistently shows that emotional
exhaustion is the central and most predictive component of burnout, while depersonalization and
reduced accomplishment emerge as secondary but critical indicators (Maslach & Leiter, 1999;
Klusmann, Richter, & Liidtke, 2016).
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2.2 International Evidence on Teacher Burnout

Globally, burnout among teachers has been linked to adverse outcomes for both educators and
students. High levels of EE and DP correlate with reduced instructional quality, lower student
achievement, and higher teacher turnover (Wayne & Youngs, 2003; Madigan & Kim, 2020). Conversely,
high PA has been identified as a protective factor, buffering against stress and promoting resilience
(Jennings & Greenberg, 2009). Meta-analytic studies highlight student misbehavior (Aloe et al., 2014),
excessive workload, and low organizational support (Grayson & Alvarez, 2009) as consistent predictors
of burnout. Moreover, cross-cultural research suggests that contextual conditions—including policy
frameworks, resource availability, and societal expectations—affect both the prevalence and
manifestation of burnout (Groot & Maassen van den Brink, 2007; OECD, 2016). Recent studies also
underline the health consequences of chronic burnout, including depression, anxiety, and
psychosomatic symptoms (Madigan & Kim, 2023), alongside its contribution to teacher attrition and
shortages worldwide (RAND, 2022; Texas AFT, 2024).

2.3 Demographic and Organizational Predictors

Demographic factors such as age, gender, and teaching experience have been widely investigated,
though findings remain mixed. Some studies suggest that female teachers report higher emotional
exhaustion, whereas males may show higher depersonalization (Richardson, Abraham, & Bond, 2012).
However, other research finds minimal gender differences (Jennings & Greenberg, 2009), indicating
that contextual and organizational conditions often outweigh gender effects. Age and experience
emerge as more consistent predictors. Younger and early-career teachers frequently report higher EE
and lower PA, likely due to limited coping strategies, unstable employment conditions, and the
challenges of professional socialization (Wayne & Youngs, 2003; Reyes et al., 2012). Mid-career teachers
may show elevated DP, reflecting cumulative fatigue or disillusionment (Chang, 2009). In contrast,
experienced teachers often demonstrate greater resilience and professional accomplishment,
benefiting from developed coping mechanisms and professional stability (Kashahu Xhelilaj, Petani, &
Ntalla, 2021).

2.4 Teacher Burnout in the Albanian Context

While extensive international research exists, empirical studies on teacher burnout in Albania remain
limited. The Albanian education system faces persistent challenges including resource shortages,
limited institutional support, and high expectations for teachers, conditions that create fertile ground
for stress and burnout. Recent national strategies emphasize professionalism and teacher well-being
(Strategjia Kombétare pér Arsimin 2021-2026), but systematic evidence on the prevalence, predictors,
and outcomes of burnout is scarce. Existing local research points to growing concerns about teacher
stress, particularly in under-resourced areas and among younger teachers facing high workload
expectations (Mullai, 2018; Kashahu Xhelilaj et al., 2021). However, no comprehensive studies have yet
validated international measures such as the MBI in the Albanian context. This gap underscores the
importance of the present study, which applies the MBI-ES to assess burnout levels among teachers in
Gjirokastér, while also testing its reliability, validity, and predictive factors within this context.
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Figure 1: Conceptual Framework: Teacher Burnout and its predictors

Conceptual Framework: Teacher Burnout and Its Predictors

Demographic Factors Emotional
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. Outcomes:
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Personal
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3. Methodology

3.1 Research Design

This study employed a quantitative, cross-sectional, descriptive-analytical design. The primary aim
was to measure the level of burnout among teachers in the g-year education system of Gjirokastér
district, with particular focus on teachers who are simultaneously enrolled in teacher training programs
at “Eqrem Cabej” University. The theoretical framework was grounded in the Maslach Burnout
Inventory (MBI), which conceptualizes burnout across three core dimensions: emotional exhaustion,
depersonalization, and personal accomplishment.

3.2 Participants

The study sample consisted of 150 teachers employed in public 9-year schools across Gjirokastér district
during the academic year. The sampling frame was derived from the official teacher lists provided by
the Local Educational Directorates (ZVA). A stratified proportional sampling method was applied
according to ZVA and teaching cycle (primary and lower secondary). Within each stratum, teachers
were randomly selected. Eligibility criteria included: (a) being an active teacher in the 9-year system,
and (b) providing informed consent for participation.

3.3 Population and Sample

The study was conducted with student-teachers at “Eqrem Cabej” University in Gjirokastér, who also
teach in primary education within the Gjirokastér district and are under the jurisdiction of the Local
Education Office of Gjirokastér. These student-teachers work in various urban and rural schools of the
district. The distribution of schools where the student-teachers are employed is presented in Table 1.
The sample of this research consisted of 150 student-teachers, enrolled in the second cycle of the
Professional Master’s program in Primary Education, who are currently teaching in 9-year schools
under the Local Education Office of Gjirokastér. These teachers represent both urban and rural
areas.Out of the total respondents, 145 were female and 5 were male. From the urban schools,
participation included 95 females and o males. From the rural schools, participation included 50
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females and 5 males. The sample thus reflects a higher representation of female teachers across all
areas.

Table 1: Research Population and Sample

School POPULATION SAMPLE
Type
Number of Total Schools Total Female
Schools Teachers Sample Sample
Urban 6 145 “Koto Hoxhi”, “Andon Zako 95 o1
Cajupi”, “Urani Rumbo”, “Naim
Frashéri”, “Avni Rustemi”, “Pandeli
Sotiri”
Rural 3 55 “Muhamet Gjollesha”, “Petro 55 50

Poga”, “Bilal Golemi”

3.4 Measures

Burnout was assessed using the Maslach Burnout Inventory (MBI - Educators Survey), a widely
validated international instrument. The scale comprises three subscales:

e  Emotional Exhaustion (EE)
e Depersonalization (DP)
e Personal Accomplishment (PA)

A 7-point Likert frequency scale was applied, ranging from o (“Never”) to 6 (“Every day”). The MBI
items were linguistically and culturally adapted to the Albanian context through a process of
translation, back-translation, expert review, and pilot testing with a group of 20 teachers. Minor
adjustments were introduced to ensure clarity and cultural relevance, while retaining the conceptual
integrity of the instrument. Additionally, a Burnout Self-Test was included as a supplementary measure
for convergent validation. Demographic and organizational variables (gender, age, years of experience,
school cycle, ZVA, civil status) were also collected.

3.5 Research Procedure

The study was conducted after obtaining ethical approval from the Research Ethics Committee of
“Eqrem Cabej” University. Participation was voluntary, anonymous, and based on informed consent.
Data were collected over a three-week period through a structured questionnaire distributed both
electronically and in paper form, facilitated by school administrators to ensure broad coverage. To
minimize duplication and ensure response quality, electronic forms were coded, and attention-check
items were included. Data were cleaned and coded prior to analysis. Missing data were handled
according to standard psychometric practices: if <20% of items within a subscale were missing, they
were imputed by the individual’s mean score for that subscale; otherwise, the case was excluded from
subscale analyses.
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4. Research Results

4.1Sample characteristics

Out of 150 participants, 141 are female and only g are male, showing a strong predominance of women
in the teaching profession. This gender imbalance is consistent across all age groups. Among teachers
over 46 years old, 24 are female compared to just 1 male. In the 41-45 age group, there are 40 women
and 2 men, while in the 36—40 group the split is 32 women and 3 men. Similarly, in the 31-35 group, 31
are women and 3 are men. The youngest group, 26-30 years, is composed entirely of 14 women and no
men. These figures indicate that teaching is overwhelmingly female-dominated across all ages, with
only a very small male presence that does not exceed three individuals in any single age group.

Figure 2: Distribution of gendre for each age group

Distribution of 'Gender: ' for each 'Age

group:'
mbi 46 viec =
41-45 vie¢ =
36-40 vieq
31-35 vieqg =
26-30 Vje(; I
0 10 20 30 40 50
26-30vje¢ = 31-35vje¢  36-40vje¢ = 41-45vje¢ = mbi 46 vjeg
B Mashkull 3 3 2 1
B Femér 14 31 32 40 24
Gjinia juaj:
B Mashkull = Femér

Figure 1 show that the sample is overwhelmingly female, with 141 women and only 9 men out of 150
participants. This gender imbalance is consistent across all age groups. In every age category, women
make up the vast majority, while men are represented by only one to three individuals per group, and
in the youngest group (26-30 years) no men are present at all. The largest age groups are 41-45 years
(42 teachers) and 36-4o0 years (35 teachers), again dominated by women. Overall, the table highlights
that teaching in this context is a highly female-dominated profession, and that the male presence is
minimal and evenly scattered across the older age groups.

Table 2:Distribution of teachers across study cycles and their years of professional seniority

Count of Study cycle
where you teach:

What is your seniority in this
profession?
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Study cycle where you 0-5 years over 15 6-10 1-15 Grand
teach: years years years Total
Primary education 22 31 16 9 78
9-year education 34 13 18 7 72
Grand Total 56 44 34 16 150

Table 2 shows the distribution of teachers across study cycles and their years of professional seniority.
Out of the 150 teachers surveyed, 78 work in primary education and 72 in 9-year education, indicating
a fairly balanced sample. In primary education, a large proportion of teachers have long experience,
with 31 reporting more than 15 years in the profession, while only 22 are in the early-career category of
0-5 years. This suggests that primary education is sustained largely by more senior teachers. By
contrast, in 9-year education, the opposite pattern is visible: 34 teachers are in their first five years of
service, compared to only 13 with more than 15 years of experience. This indicates that the g-year cycle
attracts or retains a much younger workforce. Mid-career teachers with 6-15 years of experience are
distributed across both study cycles, though the numbers are slightly higher in primary education.
Overall, the data suggest a demographic shift, with younger teachers being more present in 9-year
education, while primary education relies more heavily on experienced staff.

4.2 Statistical Analysis

Statistical analyses were conducted in several stages. After data cleaning, coding, and handling of
missing values, results were calculated for each subscale of the Maslach Burnout Inventory (MBI -
Educators Survey):

Table 3: Descriptive statistics

Subscale Mean | Median | Std. Dev. | Min | Max
Emotional Exhaustion (EE) 238 2.29 1.86 o 6
Depersonalization (DP) 1.4 0.86 139 o 6
Personal Accomplishment (PA) | 5.8 5.38 0.92 o 6

Percentages Beyond Problematic Thresholds:
e  EE (=4): 21.3% of teachers report high or very high levels of emotional exhaustion.
e DP (=4): 6.7% of teachers show high depersonalization.
e PA (=3):3.3% of teachers report low personal accomplishment.

Results show that Emotional Exhaustion (EE) is the most affected dimension, with more than one in
five teachers reporting problematic levels. Depersonalization (DP) and low Personal Accomplishment
(PA) are less prevalent, though there are still cases indicating risk. The relatively high mean for PA
(5.18) suggests that most teachers feel effective and successful in their work, which may buffer against
burnout.

4.3 Reliability analysis
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Reliability was assessed for each subscale of the Maslach Burnout Inventory (MBI - Educators Survey)
using Cronbach’s alpha («) and McDonald’s omega (w). A threshold of =0.70 was considered
acceptable.

Table 4: Cronbach’s alpha («) and McDonald’s omega (w)

Subscale Cronbach’s McDonald’s w
Emotional Exhaustion (EE) 0.928 0143
Depersonalization (DP) 0.829 0143
Personal Accomplishment (PA) 0.784 0125

Cronbach’s o shows strong internal consistency for EE (0.928), acceptable for DP (0.829), and
satisfactory for PA (0.784). McDonald’s w values, however, appear unexpectedly low (=0.12-0.14). This
may be due to the factor model not capturing variance properly under the current dataset or item
coding.

4.4 Construct validity

Construct validity was examined through Confirmatory Factor Analysis (CFA), testing the
hypothesized three-factor structure of burnout (EE, DP, PA). A three-factor model was specified,
consistent with the Maslach Burnout Inventory structure:

e  Factor 1: Emotional Exhaustion (EE) - 7 items
e  Factor 2: Depersonalization (DP) - 7 items
e  Factor 3: Personal Accomplishment (PA) - 8 items

Given the modest sample size (n =150), an item parceling strategy was applied: items were grouped into
2-3 parcels per factor to improve parsimony and model stability.

Figure 3: CFA Model: Three Factor Structure of Burnout (EE, DP, PA)

CFA Model: Three-Factor Structure of Burnout (EE, DP, PA)
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Model fit was evaluated using multiple indices: Comparative Fit Index (CFI) and Tucker-Lewis Index
(TLI) (=0.90 acceptable, =0.95 ideal), Root Mean Square Error of Approximation (RMSEA) (<0.08
acceptable, <0.06 ideal), Standardized Root Mean Square Residual (SRMR) (=0.08). Given the modest
sample size (n = 150), item parceling strategies were considered to optimize model parsimony.

Table 5: Model Fit Indices

Fit Index | Value Threshold Interpretation
CFI 0.934 | =0.90 acceptable; =0.95 ideal | Acceptable fit
TLI 0.918 | =0.90 acceptable; =0.95 ideal | Acceptable fit

RMSEA | 0.055 | =0.08 acceptable; <0.06 ideal Good fit
SRMR 0.047 <0.08 acceptable Good fit

The hypothesized three-factor model of burnout demonstrates good construct validity in this sample.
CFI (0.934) and TLI (0.918) indicate an acceptable model fit; both are close to the “ideal” range. RMSEA
(0.055) and SRMR (0.047) fall within the range of good fit. Factor loadings confirm that all items (or
parcels) load substantially on their intended latent factors, supporting the theoretical three-
dimensional structure of burnout.

Table 6: Factor Loadings (Standardized)

Factor | Range of Loadings Interpretation
EE 0.68 - 0.84 Strong item loadings
DP 0.52 - 0.76 Moderate-to-strong loadings
PA 0.61 - 0.79 Moderate-to-strong loadings

4.5 Group comparisons

To examine demographic differences in burnout scores, independent-samples t-tests and one-way
ANOVA were conducted. Welch’s ANOVA was considered when homogeneity of variances was
violated.

Table 7: Independent-Samples t-test (Gender: Female vs. Male)

Subscale t p-value Interpretation
EE -0.75 | 0.469 | No significant gender difference
DP -0.81 0.439 No significant gender difference
PA 112 0.201 No significant gender difference

Table 8: One-Way ANOVA (Age Groups)

Subscale | F | p-value Interpretation
EE 4.07 | 0.004 Significant age group differences
DP 3.19 0.015 Significant age group differences
PA 1.04 0.39 No significant age group difference
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The analysis of age group comparisons showed that emotional exhaustion did not differ significantly
between groups, although teachers aged 2630 reported slightly higher levels compared to those over
46 years, a difference that did not reach statistical significance. Depersonalization, however, did vary,
with teachers aged 41-45 reporting significantly higher scores than those aged 36-40, while no other
age contrasts proved significant. Personal accomplishment did not differ meaningfully across any age
group. When teaching experience was considered, clearer patterns emerged. Teachers with fewer than
five years of experience reported significantly higher emotional exhaustion compared to those with
more than fifteen years, and a similar difference was observed between those with six to ten years of
experience and the most senior group. In contrast, depersonalization showed no significant variation
across experience levels. For personal accomplishment, novice teachers with up to five years of
experience reported significantly lower scores compared to those with over fifteen years, while
differences between intermediate groups were not significant. Taken together, these findings suggest
that burnout symptoms vary across both age and experience. Depersonalization appears to increase
among teachers in their early forties, while emotional exhaustion and reduced personal
accomplishment are most pronounced among early-career teachers. This pattern highlights the need
for targeted support, both for novice teachers entering the profession and for mid-career teachers who
may experience detachment during their early forties.

Table 9: One-Way ANOVA (Experience Groups)

Subscale | F | p-value Interpretation
EE 431 | 0.006 | Significant differences by teaching experience
DP 124 | 0.298 No significant difference by experience
PA 3.61 | o0.015 Significant differences by teaching experience

The findings of the study reveal that gender does not play a significant role in explaining differences in
burnout, as no substantial variations were observed between female and male teachers across any of
the three dimensions. Age, however, appears to be an important factor, with significant differences
emerging for emotional exhaustion and depersonalization, suggesting that patterns of burnout vary
across different age groups. Experience also proved to be influential, with significant differences found
in emotional exhaustion and personal accomplishment, but not in depersonalization. This indicates
that the length of teaching experience contributes to the way teachers experience exhaustion and their
sense of achievement, while feelings of detachment from students are less affected by professional
seniority.

4.6 Multivariate models

General Linear Models (GLM) were applied to test the predictive role of Gender, Age, and Teaching
Experience on the three burnout dimensions. Effect sizes are expressed as n? (eta squared), with
benchmarks: o.01 small, 0.06 medium, o.14 large.

Table 10: Emotional Exhaustion (EE)

Predictor F | p-value | n? Interpretation
Gender 0.13 0.721 0.001 No significant effect
Age 3.29 0.013 0.08 | Significant medium effect
Experience | 3.19 0.026 | 0.058 | Significant medium effect
Residual - - 0.861 -
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Both age and experience significantly predicted emotional exhaustion, explaining about 14% of
variance together. Younger and less experienced teachers tended to report higher EE.

Table 11: Depersonalization (DP)

Predictor F | p-value n? Interpretation
Gender 0.64 | 0.425 | 0.004 No significant effect
Age 283 | 0.027 | 0.073 | Significant medium effect
Experience | 0.89 | 0.449 | o.017 No significant effect
Residual - - 0.906 -

Age predicted DP, with a medium effect size. Teachers in the 41-45 age group showed higher
depersonalization.

Table 12: Personal Accomplishment (PA)

Predictor F | p-value n? Interpretation
Gender 1.44 0.231 0.009 No significant effect
Age 11 0353 | 0.028 No significant effect
Experience | 3.39 0.02 0.065 | Significant medium effect
Residual - - 0.898 -

The multivariate analyses provided further insight into the predictors of teacher burnout. For
emotional exhaustion, both age and teaching experience were significant factors, each exerting a
medium effect. Together, these variables explained approximately 14% of the variance, with younger
and less experienced teachers tending to report higher levels of exhaustion. Depersonalization was also
influenced by age, again with a medium effect size, as teachers in the 41-45 age group showed notably
higher levels of detachment compared to their peers. Personal accomplishment, in contrast, was
significantly predicted by teaching experience but not by age or gender. Novice teachers with up to five
years of experience reported lower levels of accomplishment, whereas those with more than fifteen
years of experience expressed a stronger sense of professional fulfillment. Overall, gender did not
emerge as a significant predictor of burnout across any dimension, while age and experience influenced
different aspects of the syndrome. The effect sizes observed were of medium magnitude, indicating
that demographic and organizational characteristics play a meaningful role in shaping burnout risks
among teachers. These findings highlight the importance of considering career stage and age-related
factors when designing interventions aimed at reducing burnout and enhancing teacher well-being.

5. Conclusions

5.1 Conclusions

This study offers one of the first systematic examinations of teacher burnout in Albania using the
Maslach Burnout Inventory-Educators Survey (MBI-ES), providing robust empirical evidence,
instrument validation, and policy-relevant insights.

First, the findings highlight that emotional exhaustion (EE) is the most pronounced dimension
of burnout, affecting more than one in five teachers (21.3%), consistent with global trends in the
education sector. Depersonalization (DP) and reduced personal accomplishment (PA) were less
prevalent, which may reflect teachers’ strong intrinsic motivation and professional commitment
despite structural challenges.

Second, psychometric analyses demonstrated that the MBI-ES is a reliable and valid tool for
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assessing burnout in the Albanian context. Cronbach’s a ranged from acceptable to excellent (0.78-
0.93), and confirmatory factor analysis confirmed the expected three-factor model, supporting its
suitability for both research and practice.

Third, the study identified key demographic and organizational risk groups, particularly early-
career and mid-career teachers, emphasizing the need for targeted institutional support and
professional development.Overall, these contributions provide a solid empirical and methodological
foundation for understanding teacher burnout in Albania and inform evidence-based interventions to
improve teacher well-being and retention.

5.2 Implications

The findings have several important implications for policy, school leadership, and teacher professional
development. First, the relatively high prevalence of emotional exhaustion underscores the urgent need
for targeted interventions to reduce workload stressors and promote well-being among teachers. This
could include professional counseling services, stress management workshops, and organizational
policies that address workload balance.Second, the vulnerability of early-career teachers suggests that
induction and mentoring programs are critical for supporting professional identity formation and
resilience. Structured mentoring by experienced teachers, combined with ongoing peer-support
networks, may help reduce emotional exhaustion and strengthen a sense of accomplishment in the
first years of teaching.Third, the elevated depersonalization scores in the mid-career group highlight
the need for career development opportunities that re-energize teachers during this stage. Leadership
roles, curriculum innovation projects, or targeted recognition may help combat detachment and renew
professional engagement.From a methodological standpoint, the validation of the MBI-ES in this
context provides researchers and policymakers with a reliable tool for monitoring teacher well-being.
Regular assessments using this instrument could inform national strategies on teacher retention,
quality of education, and mental health support in schools. Finally, the uneven distribution of
participation across ZVAs points to the importance of expanding outreach in more remote or smaller
municipalities, ensuring that future research and interventions capture the full diversity of teacher
experiences across Albania.

5.3 Recommendations

Based on the study results, several recommendations are proposed to address teacher burnout and to
strengthen support structures within the Albanian educational system. First, early-career teachers
represent a particularly vulnerable group, reporting significantly higher levels of emotional exhaustion
and lower personal accomplishment. It is therefore recommended that structured induction and
mentoring programs be institutionalized. Such programs should pair novice teachers with experienced
mentors, include regular peer-learning sessions, and integrate professional development opportunities
aimed at enhancing coping strategies and pedagogical confidence. Second, mid-career teachers,
especially those in their early forties, demonstrated higher depersonalization scores. To mitigate this,
schools and education authorities should implement targeted career development pathways. These
might include leadership opportunities, involvement in curriculum innovation, or participation in
national education projects. Providing avenues for professional renewal may counteract feelings of
detachment and sustain engagement throughout the teaching career. Third, at the systemic level, the
relatively high proportion of teachers experiencing emotional exhaustion suggests the need for
comprehensive teacher well-being policies. Education policymakers should consider workload
redistribution, the provision of counseling and psychological support services, and the promotion of
work-life balance initiatives. Evidence from other contexts indicates that institutional interventions at
the organizational level are more effective than relying solely on individual coping strategies. Fourth,
the validation of the Maslach Burnout Inventory-Educators Survey (MBI-ES) in this study
demonstrates that the instrument is a reliable and valid tool for the Albanian context. It is
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recommended that education authorities adopt periodic assessments of teacher burnout using this
instrument as part of national monitoring systems. Such data would enable evidence-based decision-
making, facilitate the identification of risk groups, and evaluate the effectiveness of interventions over
time.Finally, given the uneven participation across regional ZVAs, efforts should be made to expand
outreach and ensure more balanced representation in future surveys and professional development
initiatives. Special attention should be directed to smaller or more remote municipalities, where
teachers may face unique challenges that remain under-documented.
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