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Abstract 

 
 In the Albanian context, the competence “Learning to learn” remains mainly theoretical, due to the lack of 
practical guidance, support, and adaptation to the real needs of students. The aim of the research is to explore 
and interpret teachers' opinions on the meaning, implementation, and challenges of this competence in 
teaching practice. The study methodology is qualitative, based on the analysis of teachers' opinions collected 
through an open-ended questionnaire. The data were initially processed with the help of NVivo 15 to identify 
the main ideas, and then a thematic analysis was applied to structure and interpret the teachers' opinions in 
depth. The results of the study show that teachers recognize the importance of the skill but consider it unclear 
and difficult to implement in practice. Some active methods are used, but there is a lack of guidance, 
professional support, and adaptation to students' needs. There is a need for more practice, technology, and 
reflective assessment. Teachers do not value metacognition, self-regulation is absent, and emotional control 
is underestimated. The study helps to understand how teachers experience and implement competences, 
identifying gaps between curriculum and practice, as well as needs for improvement at school and institutional 
level. 
 

Keywords: competences, learning to learn, quality approach, data analysis, teachers. 
 
1. Introduction 
 
Modern society is constantly evolving, significantly influencing education and personal development. 
Schools cannot impart knowledge that will remain valid throughout life, so it is essential to equip 
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individuals with skills that enable them to continue learning even after completing their studies. The 
“Learning to Learn” skill is fundamental to students' success in continuous and independent learning, 
in their academic progress, in the careers they choose and in the personal decisions they make 
throughout their lives. Furthermore, this skill allows students to grow and thrive as independent 
individuals, without the need for constant guidance from others. In the Albanian education system, 
the ability to “learn to learn” is particularly important for a few reasons specific to the country. This 
skill helps to align Albanian educational reforms with international standards and improve the quality 
of education; it contributes to reducing significant inequalities between urban and rural areas and 
addresses various social and economic challenges. In other words, “learning to learn” is not just an 
academic skill, but a fundamental ability that prepares Albanian students to successfully overcome 
future challenges, whether personal, professional, or social. 

The reform of the Albanian education system requires a shift from education based on the 
transmission of information to one focused on training and skills, thus ensuring a high-quality 
educational process. In this context, Albanian schools must commit to an approach aimed at 
developing the skills necessary for social development in general and personal development, with a 
view to maximising the identification and enhancement of pupils' individual abilities. Our article 
analyses the current situation of skills teaching in pre-university education in Albania, identifying 
strengths and weaknesses and suggesting strategies for improvement. Teachers appreciate the 
promotion of critical thinking, self-assessment, and the use of diverse resources as strengths of skills, 
as well as active methods that encourage independence and collaboration. The teacher's role as 
facilitator, technology, and an interdisciplinary approach are also important. However, there is a lack 
of focus on self-regulation, metacognition, and autonomy, which are key aspects for motivation and 
sustainable learning. 

The weaknesses of this skill are mainly related to practical implementation, lack of tools and 
technological support, and the overly theoretical nature of the curriculum, which does not respond to 
students' individual needs. These observations realistically reflect the challenges of the current 
situation. Teachers propose a more practical approach, greater integration between technology, group 
work and assessment that includes processes and self-reflection. In addition, they emphasise the need 
for professional support and greater autonomy in the implementation of the competence. The 
metacognitive aspect is neglected in practice, while emotional control remains undervalued in the 
curriculum, despite its importance. One limitation of the study is the lack of direct observation of 
classroom learning situations, which would allow for a more concrete understanding of the actual 
implementation of the skill. Furthermore, the study does not include students' perceptions, which are 
necessary to understand if and how this skill is experienced by those at the centre of the learning 
process.  
 
2.  Research questions   
 
The purpose of this study is to identify and analyse teachers' opinions on the “Learning to Learn” skill, 
one of the key skills defined in the pre-university system in Albania. In this context, the study aims to 
answer the following research questions:   
RQ1. How do teachers describe the “Learning to Learn” competence and what are the objectives, 
specific teaching activities, methodologies, and assessment methods they use for its development?   
RQ2. What are the strengths and weaknesses that teachers observe in the implementation of the 
“Learning to Learn” competence and to what extent is this process supported by teaching resources, 
professional training, and the opinions and feedback of the students themselves?   
RQ3. What proposals, suggestions and good practices do teachers offer to improve the implementation 
of the “Learning to Learn” competence in the teaching process? 
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3.  Literature review   
 
3.1 A definition of competence ‘learning to learn’  

 
 The mission of contemporary schools is to develop skills that can be applied in various contexts, both 
educational and everyday life. Among the skills listed in the European reference framework for key 
competences for lifelong learning, we consider the skill of “learning to learn” to be particularly 
important. Meta-learning, or learning to learn, consists of reflecting on one's own way of thinking. It is 
part of metacognition, which concerns awareness and control over one's own learning processes. In 
other words, it is the path through which students become increasingly aware of and capable of 
managing their habits of perception, exploration, learning and personal development (Maudsley, 
1979).   

Learning to learn is both a condition and a result of the cycle of anticipation, action, and 
reflection, as this skill develops through this three-part process (Rolheiser-Bennett et al., 2000). The 
Certified Construction Manager (CCM) guide defines this concept as awareness and understanding of 
the learning process, which allows students to take control of their own learning path. In this definition, 
we refer to the student's awareness of the learning situation, including knowledge of the expectations 
of the discipline and, more generally, the specific requirements of a given learning task 
(https://www.cmaanet.org/bookstore/book/ccm-study-guide). 

‘Learning to learn’ implies that those embarking on a learning journey must start from their 
previous knowledge and experiences, so that they can correctly use and apply skills and abilities in 
different contexts, such as at home, at work, in education and in training. Motivation and confidence 
are key elements in developing this competence (Drăghicescu et al., 2015). Learning strategies aim to 
provide each student with the ability to reflect on their own learning journey, developing the skills 
necessary to understand, analyse and regulate their thinking, attitudes, and behavior during the 
learning process. In addition, they aim to equip students with the ability to set goals for their own 
learning, monitor their progress and adapt to continuously improve their learning skills (OECD, 2020). 

Personal, social, and learning competence consists of the ability to reflect on oneself, manage 
time and information effectively, collaborate constructively with others, maintain resilience, and 
manage one's own learning and career path. It includes the ability to deal with uncertainty and 
complexity, learn how to learn, take care of one's physical and emotional well-being, maintain mental 
and physical health, lead a conscious and future-oriented life, develop empathy, and manage conflicts 
in an inclusive and supportive environment (European Commission, 2019). Learning to learn means 
creating an environment in which students can dialogue, explain, and discuss learning perspectives. It 
is important that they have access to a large and diverse community where they can be heard and 
critically engaged to better understand their learning path and take effective action (Wall et al., 2010). 
 
3.2 The components and implications of the competence ‘learning to learn’  

 
This skill involves recognising one's own learning process and personal needs, identifying available 
opportunities, and overcoming any obstacles to successful learning. The five main dimensions are 
(Drăghicescu et al., 2015, Gargallo et al., 2020):   
Cognitive: managing one's cognitive resources to learn efficiently, searching for and selecting 
information, managing it, transforming it into knowledge, memorising it in a meaningful way, 
retrieving it when necessary, sharing it and applying it.  Metacognition: being aware of and knowing 
how to manage one's mental processes in relation to needs and context; having the ability to examine 
and evaluate one's learning method to optimise it, as well as the ability to tackle and solve problems 
and monitor tasks. Affective: affective, emotional, and motivational elements that influence learning, 
including factors such as motivation, interest, attitudes, and values, which initiate and sustain learning 
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processes. The use of learning strategies, orientation towards change, self-concept, self-esteem, and 
the learning environment. Socio-relational: collaborating effectively with others, learning both from 
and with them; knowing how to share, maintain positive relationships, offer mutual help, and 
demonstrate solidarity in learning, as well as managing contextual conditions to achieve positive 
results. Ethics: being responsible in learning, following civic and moral values, maintaining honesty in 
study and work, developing one's potential while respecting others, and contributing to the 
construction of a more just and equitable society. The essential skills for lifelong learning are those 
necessary for all individuals for personal fulfilment and growth, active participation in society, social 
inclusion, and employment. One of these skills is “learning to learn”. This skill can include three main 
areas (Cambridge University, 2020): 

Developing learning skills and strategies includes fundamental techniques such as note-taking, 
memorising and retrieving information, as well as methods for learning and remembering content. 
There are various ways to apply these techniques, and students should choose the one that best suits 
their style, needs, and available resources. This area can be divided into, actively participating in 
targeted activities; adopting effective systems for searching, storing, and retrieving information; 
applying effective strategies for learning and memorising data; using useful techniques for 
understanding and producing content.  

The best way to control your own learning is by developing self-regulation strategies, becoming 
autonomous, staying motivated, and focusing on the task at hand. To achieve this, students must have 
clear learning objectives. This area can be divided into: Setting goals and planning one's learning; 
taking initiatives to improve the learning process; managing the learning environment; controlling 
attitudes and emotions. 

Reflecting on and evaluating their learning encourages students to examine what worked and what 
did not work in their learning process. This reflection helps them decide whether to maintain or modify 
certain behaviours. As a result, they will be able to identify and apply effective learning techniques and 
strategies. In addition, monitoring and evaluating progress allows for continuous improvement and 
supports students in achieving their learning goals. This area can be divided into: Monitoring progress; 
evaluating learning and results achieved; using feedback to improve the learning process. 

This competence involves the ability to acquire, process and integrate new knowledge and skills, 
as well as knowing how to seek and use advice and guidance. Learning to learn is linked to (OECD 
(2021):   

Growth mindset: Students can practice reflection, understand their own learning process, and 
adopt a growth mindset that encourages them to engage with commitment and adapt their learning 
and behaviour according to their goals (Fadel et al., 2015; Suman, 2023). Critical thinking: Reflection, 
which involves critical thinking, and metacognitive processes are often interconnected, with each 
supporting and reinforcing the other (Kuhn, 2019; McMillan et al., 2022). Goal orientation (e.g., 
determination, perseverance): Meta-learning skills assist students in setting their own learning goals 
and assessing their feasibility (Borgen & Hjardemaal, 2017; Wang et al., 2018). Self-efficacy: Students 
with higher self-efficacy tend to engage more in metacognition and, as a result, achieve better results 
(Peng et al., 2024). Self-regulation: Various models of self-regulated learning indicate that students' 
goals integrate with their motivational beliefs and emotional reactions, thereby influencing self-
regulation (Hofer & Yu, 2003; Thoutenhoofd & Pirrie, 2015; Belletti & Vaillant, 2022). Problem solving: 
Problem-solving skills enable students to examine complex issues, devise innovative solutions and 
apply them efficiently (Adeoye & Jimoh, 2023). Metacognition is a key element in problem solving, and 
metacognitive skills greatly influence students' success in problem solving (Güner & Erbay, 2021). 
 
3.3 An overview of competence ‘learning to learn’ in the Albanian curriculum  

 
In 2014, the current pre-university education curriculum (MAS, 2014/a) came into effect, which also 
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includes key competences for lifelong learning. These competences include “learning to learn” and 
comprise the following points:  

Identifying and using learning strategies and techniques. Possessing cognitive skills in different 
disciplines. Identifying and processing information independently, effectively, and responsibly. 
Learning and sharing positive experiences in a group. 

As can be seen, the metacognitive and affective approach is lacking, and ethical issues are dealt 
with rather superficially. The ability to monitor thought processes, emotions and behaviour is essential 
for self-regulated learning. Without emotions, there is no decision-making process; emotions help 
students to decide and give meaning to what they learn. Without an emotional approach, there is no 
long-term memory and learning becomes meaningless (Spinrad et al., 2020; Sharabi & Roth, 2024). The 
competence of “learning to learn” is expressed through learning outcomes. At the end of their pre-
university studies, students should (MAS, 2014/a): 

Assess the need for continuous learning; demonstrate functional skills in everyday situations; 
identify preferred learning styles and prioritise learning objectives; monitor one's progress and 
implement the necessary measures for continuous improvement; be more motivated to learn further; 
use technology for learning; collaborate with others, manage conflicts; act independently and 
responsibly; critically evaluate one's work in relation to initial goals. 

There is not enough focus on goals, which should support students in defining their learning 
objectives and assessing whether they are achievable. Various self-regulated learning models are 
lacking, which show how students' goals intertwine with their motivational beliefs and emotional 
reactions, thereby influencing self-regulation. There is a lack of problem-solving skills, which enable 
students to analyse complex problems, develop creative solutions and apply them effectively.    

In the upper secondary school (MAS, 2016) and lower secondary school (MAS, 2014/b) curricula, 
we find the terms “learning competence”, “learning to learn competence” and “learning competence”. 
If we look at the curriculum, the terms are incorrect, as each term essentially means something 
different. No curriculum framework provides a complete definition or explanation of the competence 
“learning to learn” (MAS, 2014/a; MAS, 2014/b; MAS, 2016). Students' minds are simply filled with 
knowledge. It is not aimed at developing the skills necessary to define their own learning outcomes, so 
that they feel in control of their learning, setting achievable goals and feeling responsible for 
themselves. In fact, their work is dictated by the teachers themselves. Furthermore, this competence is 
not assessed in the register or certificate due to its low investment. 

There is a huge gap between the objectives of the curriculum and what is achieved. Therefore, 
teachers must first fully understand what it means to learn to learn, make students at all levels aware 
of it by adapting it to the age of the children, and begin to implement this skill correctly.  

Learning outcomes for the “learning to learn” competences  
In primary school, the learning outcomes for the “learning to learn” competence are as follows 

(MAS, 2014/c): 
Selects materials/tools to perform a specific task and justifies the choice made. Follows the 

instructions provided in the book/materials to perform a required task. Asks questions and answers 
about the topic/problem/task assigned in one of the forms of expression. Independently solves the 
assigned problem or task and presents possible solutions to others. Independently monitors their 
progress in an activity using different techniques to identify and correct errors. Collects and classifies 
teaching materials for the preparation or enrichment of their personal portfolio. Identifies the 
knowledge they possess that helps them perform a specific activity and seeks advice and information 
to overcome difficulties. 

In lower secondary school, the learning outcomes for the competence “learning to learn” are 
indicated as follows (MAS, 2014/b):  

Selects data from different sources that they use to carry out the assigned topic and classifies 
these sources according to their importance for the topic. Uses data to demonstrate understanding of 
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concepts by explaining them through different forms of expression. Independently implement 
instructions provided by a source to learn a required activity. Use a personal portfolio to identify 
strengths and weaknesses to self-assess progress and improve success in each field. Connect a new 
topic or a specific issue to prior knowledge and experience, presenting presentations in different forms. 
Uses appropriate computer programs to solve problems and perform tasks in different fields of 
knowledge. Asks questions (why, what, how, when?) and organises their thoughts in writing on the 
assigned problem, evaluating their progress towards the correct solution. Manages emotions, feelings, 
time, use of materials and tools while performing an activity. 

In upper secondary school, the learning outcomes for the competence “learning to learn” are 
indicated as follows (MAS, 2016):  

Record information/facts about a topic in written, graphic, etc. form; Separate parts using 
different techniques based on their importance and necessity for the assigned activity; Use other 
sources efficiently to develop a project in class/school or outside of it; Record, archive and use other 
techniques to manage information on a topic, sorting it by type, source and importance; 
Present/outline your ideas on the progress and development of an activity, arguing them in front of 
others; Independently explain the instructions provided in the book to complete a requested activity; 
Effectively use different techniques in learning a specific topic, classifying known information from 
unknown information. 

As can be seen, these are just some of the learning strategies that focus primarily on classifying 
information. The development of independence, reflection and emotional control is not evident. The 
promotion of metacognitive skills in students, i.e. the ability to think about learning, is lacking, where 
this only occurs in a limited aspect such as the assessment process, which sometimes generates 
resentment among students. The ability to organise and structure learning, both individually and in 
groups, is lacking, as is the ability to manage time and information, solve problems, and adapt, apply, 
and evaluate learning in different circumstances. As a result, there is a lack of mastery, reflection, 
emotion management, self-directed learning, and goal setting. 

 
3.4 Teacher professional development in relation to competences  

 
In specific training courses on our topic, these agencies address the following topics. ASCAP: 
curriculum with competences in preschool education; implementation of the curriculum with 
competences; methods and techniques in the curriculum with competences. Polis Publishing Agency: 
key competences, disciplinary competences and learning outcomes in preschool education; 
development of lifelong learning competences. Junior Achievement of Albania: development of lifelong 
learning competences. Centre for Democratic Education - CDE: key competences, subject-specific 
skills and learning outcomes (https://trajnime.arsimi.rash.al/). Therefore, there is no agency that 
addresses the competence of “learning to learn” in detail.  

If teachers and students are not trained in this skill, the following consequences will occur, 
forgetting of knowledge, even knowledge unrelated to the student's goals. Knowledge that is not 
emotionally defined, or for which there are no conscious emotions, tends to be forgotten and not 
applied (Immordino-Yang & Damasio, 2007). Teachers are not helped with strategies to strengthen 
long-term memory and train attention. Furthermore, they are not helped on how to facilitate students 
in achieving this skill, which goes beyond simple information processing and selection. They do not 
focus on helping students with emotional self-regulation, which leads to self-regulated learning and 
understanding of negative emotions related to learning, fear of failure, and receiving and benefiting 
from teacher feedback. This promotes the process of adaptation, one of the fundamental processes of 
brain development (Neufeld & Mate, 2004). For the reasons mentioned above, training teachers and 
school leaders in skills development is certainly necessary to maximise results and motivate students 
who, for various reasons, are not progressing. 
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4.  Methodology  
 
The methodology used was qualitative which was a significant technique for examining the current 
state of teaching the competence ‘learning to learn’ in Albania. The qualitative approach was chosen 
to grant a deeper analysis of their experiences and views of the current situation and proposals for the 
future.  
 
4.1  Participants  

 
The study subject consisted of 137 teachers from the pre-university system in Albania. The sample was 
selected based on their willingness through a virtual Facebook group of Albanian teachers from the 
three school cycles: primary, junior high, and senior secondary. Personal information collected from 
each teacher was (a) gender, (b) age, (c) qualification, (d) years of service, (e) school cycle, and (f) type 
of school. Anonymity was always guaranteed.    
 
4.2 Data collection  
 
Data were collected through structured interviews, conducted through Google Forms and included: 13 
open-ended questions, and 5 questions in the closed version with multiple choice option up to three 
answers. This approach allows for qualitative data, ensuring a thorough and balanced assessment of 
teachers' perceptions. 
 
4.3 Parameters of the questionnaire questions  

 
The questionnaire consisted of three sections: general questions; identification of gaps; and suggestions 
for improvement. The general questions covered description of the competency, objectives and 
content, teaching methodologies, and evaluation of the competency. The section on gap identification 
included aspects such as strengths and weaknesses, resources and support, teacher training and 
professional development, and student feedback. The section on suggestions for improvement 
included suggestions and ideas, innovations, and best practices.   
 
4.4 Data analysis  
 
Initial data processing was done with the help of the NVivo 15 tool, which helped in the preliminary 
organization and categorization of responses. Next, the study authors conducted the final analysis 
through qualitative content analysis, identifying key themes and recurring patterns in participants' 
attitudes.   
 
5. Results 

 
This section presents the results obtained from the analysis of teachers' opinions on the “Learning to 
Learn” competency as one of the essential pillars of the competency-based curriculum. First, some 
general data are provided on the profile of teachers participating in the study in order to provide a 
clearer contextual picture. Next, the results are organized according to three main research questions 
in order to highlight teachers' perceptions, challenges, and current practices regarding this 
competency. Each of the research questions is accompanied by detailed descriptions and related 
analyses of the data collected.    

The study was mainly conducted by women (89.8 percent), while men accounted for 10.2 percent 
of the total. Regarding professional qualifications, 40.9 percent are experienced teachers, 31.4 percent 
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are skilled, 18.2 percent are qualified, and 9.5 percent are others. Most of them have between 10 and 30 
years of work experience. As for the levels of education in which they practice their profession, 40.9 
percent work in elementary school, 28.5 percent in secondary school, and 20.4 percent in secondary 
school. Most of them (89.9%) are engaged in public schools, while 10.2% work in non-public schools. 

In relation to the first research question (RQ1), several questions were formulated to examine 
teachers' perceptions of the constituent elements of the “Learning to Learn” competency within the 
pre-university education curriculum. Specifically, it was asked whether the description of this 
competency is clear in the curriculum, what specific objectives are related to it, what concrete learning 
activities are used for its development, what methodologies are considered most effective for the 
development of this competency in students, what instructional methods are used by teachers for this 
purpose, and what assessment tools or criteria are used to measure student achievement related to this 
competency.     

 
5.1 For RQ1, teachers emphasize:  
 

That in curricular documents the “Learning to Learn” competence is perceived as an essential 
component of student development, but it is often considered unclear and difficult to implement in 
practice, that is, it serves the need for further concretization, practical guidance. Specific goals directly 
related to this competence include developing critical and creative thinking, promoting research skills, 
using various resources, and promoting autonomy in learning. The main activities used to foster the 
development of this competency are mainly classroom discussions and analysis, problem solving, and 
the use of digital and technological tools. Among the methodologies considered most effective in 
applying this competence, learning through inquiry and discovery, learning through play and roles, 
and learning from experience are mentioned. Assessment methods, the most commonly used criteria 
for measuring skill development, include self-assessment, peer assessment, questionnaires on learning 
processes and methodologies used, and the learning portfolio. 

In relation to the second research question (RQ2), several questions were formulated, in 
particular, teachers' opinions were asked about the positive aspects of the current approach to this 
competency, the difficulties and weaknesses encountered in practice, and the resources and support 
available for its development, specifying what these resources consist of. Information was also collected 
on the training previously attended by teachers regarding the teaching of this competency, as well as 
the training they believe is needed in the future. Another important aspect examined is the feedback 
teachers receive from students regarding the teaching of this competency and whether, according to 
students' evaluations, the activities developed really contribute to their personal and educational 
development.    

 
5.2 For RQ2, teachers highlight:  
 

Several strengths in the approach to competency are mainly related to the promotion of critical 
thinking, self-assessment, and the use of different sources of information. An appreciation of the use 
of active learning methods, such as group work, research, projects and working out in real-life 
situations. That students are encouraged to be more independent, collaborative and aware of their own 
learning. The teacher's role as facilitator, the use of technology in the learning process, and 
interdisciplinary connection are mentioned as positive elements that contribute to the development of 
this competence. However, teachers also point out a number of weaknesses in the current approach to 
competence, including:  lack of authentic practice and real classroom implementation, lack of adequate 
tools and inadequate infrastructure, and lack of metacognitive strategies and structured self-
assessment. Limited or ineffective use of technology is also mentioned. A recurring concern of teachers 
is that the current curriculum has a strong theoretical emphasis and is not sufficiently adapted to the 
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individual needs of students, which means that the “Learning to Learn” competency often remains only 
at the declarative level, without being truly implemented in practice. 

Regarding resources and ongoing support for skill development, teachers report a significant lack 
of teaching tools, digital resources, technological equipment and functional spaces such as laboratories 
or specialized classrooms. Teachers say they experience a lack of institutional support. Requests for 
additional resources include materials for experiments and hands-on projects, teaching games and 
simulations, tools for formative feedback and assessment, and specialized resources related to 
metacognitive approaches to teaching.    

Regarding specific training courses for skill development, teachers report that they have 
participated in training courses directly related to or on similar topics, which they rated as useful, but 
in most cases insufficient. Their responses clearly show the need for more frequent, more in-depth and 
more practice-oriented trainings based on real classroom situations and directly applicable in teaching. 
Teachers emphasize the need to recognize and use concrete methodologies such as personalized 
learning, project work, collaboration, self-assessment and effective use of feedback.  

Students show high engagement, desire for active involvement and satisfaction when learning is 
organized through concrete activities, interdisciplinary projects, the use of technology and methods 
that encourage them to reflect, work in groups and self-assess. Teachers note that students show 
greater interest during these activities, have fun and express themselves freely while developing the 
skill in question.    

In relation to the third research question (RQ3), questions were formulated to collect concrete 
suggestions from teachers to improve the implementation of competency in teaching practice. The 
questions focused on suggestions for interventions and improvements in the curriculum, ways in which 
the proposed changes could be realistically implemented in the school setting, and identification of 
best practices that could be shared and adapted by colleagues. Through these questions, it was 
intended to gather applicable ideas and concrete examples that could contribute to increasing the 
quality of teaching and the effective development of this competency. 

Some important aspects of improving the implementation of competence are related: 
To the need for greater connection with practice and real life, reality-based projects, group work. 

To the use of technology and teaching resources, including digital platforms, interactive applications, 
labs and teaching equipment.To supporting teachers through ongoing professional development and 
granting greater pedagogical autonomy in the practical implementation of expertise. In particular, 
attention to new assessment methods, which should include the learning process, self-assessment and 
student reflection.    

Implementation of the proposed changes to improve the implementation of competence requires 
a number of concrete interventions at the level of teaching practice and institutional conditions. Of 
particular importance is more structured instructional planning, with clear objectives and more room 
for pedagogical autonomy in teacher choice and implementation of methods. Creating a rich and 
stimulating learning environment, in which learning is personalized, active, reflective and closely 
connected to reality, is considered essential for the development of the “Learning to Learn” 
competence. 
 
6. Discussions  
 
An analysis of teachers' opinions was conducted for each research question, based on the theoretical 
framework and experience of the authors of the article. Regarding research question RQ1, which 
focuses on the description of competence in the curriculum, the following are analyzed: the specific 
objectives related to it, the concrete learning activities used for its development, the methodologies 
considered most effective in promoting this competence in students, and the evaluation criteria used 
to measure its results. Below, the data collected for each of these aspects will be examined in relation 
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to teachers' opinions and the relevant literature. 
The “Learning to Learn” competency is described as incomplete, focusing mainly on processing, 

selecting and analyzing information and some learning strategies, completely ignoring the emotional 
control and mastery training aspect of learning. They also lack the promotion of independence and the 
setting of learning goals by the student, which create self-regulated learning. Finally, teachers do not 
have a completely clear concept of this competence. Therefore, it is necessary to organize specific 
training for teachers on the implementation and application of this competency, avoiding the ‘trial and 
error’ approach followed so far in curriculum implementation. 

Based on teachers' responses, the specific competency goals are related to the development of 
critical and creative thinking, research skills, the use of diverse sources, and the promotion of 
autonomy in learning. However, the development of metacognitive skills appears to be the lowest 
percentage of responses, although it is expected to be among the highest (Lee et al., 2023). This suggests 
that a significant proportion of teachers do not have a clear understanding of the concept of 
metacognition. Regarding the activities mentioned for the development of this skill, the data show that 
classroom discussion and analysis, problem solving, and digital tools are the most widely used. 
Reflection, although a key component for analyzing strengths and weaknesses in knowledge 
acquisition, is reported as a lesser-used strategy (Zhai et al., 2023). 

Among the methodologies considered effective, teachers mention learning through inquiry and 
discovery, role-playing and experiential learning. However, analysis of the data shows that the use of 
methods that support long-term memory, such as note-taking, reading strategies and self-assessment 
(self-testing), which are important for the development of the competence of “learning to learn,” could 
be further promoted (Miller & Unsworth, 2025)  

The data show that the most used methods and criteria for measuring the development of this 
competence include self-assessment, peer assessment, questionnaires on learning processes and 
methodologies, and portfolios. However, teachers' comments indicate that assessment of competence 
in practice remains limited. The greatest weight continues to be given to factual knowledge, while self-
assessment and evaluation are mainly related to the system of evaluation forms used to monitor 
teachers themselves. The portfolio has been eliminated as an assessment tool, while learning process 
questionnaires are rarely or not at all used. 

Regarding research question RQ2, teachers' opinions on the positive aspects and difficulties in 
implementing competency, available resources and support, and training experiences and needs were 
analyzed. Data were also collected on students' reactions and their perceptions of the impact of 
activities on the development of this competency. Among the strengths of the competency approach, 
teachers mention the promotion of critical thinking, self-assessment and the use of different sources 
of information. Also appreciated is the use of active methods such as group work, research, projects 
and real-life situations, which encourage independence, cooperation and awareness of the learning 
process. The teacher's role as facilitator, the use of technology, and interdisciplinary connection are 
also mentioned as positive elements. However, the promotion of self-regulation in learning, which is 
related to the development of metacognition (Zimmerman, 2002), as well as the building of autonomy 
and responsibility, factors that directly influence intrinsic motivation and sustainable knowledge 
acquisition (Deci & Ryan, 2000), are lacking. 

However, teachers point to several weaknesses in the current approach to this skill, such as lack 
of authentic classroom practice, inadequate tools and infrastructure, and limited use of metacognitive 
strategies and structured self-assessment. The use of technology often remains superficial or 
ineffective. A recurring concern is related to the theoretical nature of the curriculum, which is not 
sufficiently tailored to the individual needs of students, leaving proficiency at a declarative level with 
no real practical application. These observations are consistent with a critical analysis of the current 
situation. Regarding resources and support for competence development, teachers report a lack of 
teaching tools, digital resources, technological equipment, and functional spaces such as laboratories 
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or specialized classrooms. A lack of institutional support is also felt. Needs include materials for hands-
on projects, teaching games and simulations, tools for formative assessment, and resources related to 
the metacognitive approach. However, we feel that even where a material basis exists, there is a lack of 
clear understanding of how to use it effectively to develop competence in students. 

Regarding skills development training, teachers report participation in directly related courses or 
on similar topics, which are rated as useful but largely insufficient. They stress the need for more 
frequent, more practical training geared toward real classroom situations. The teachers' responses are 
correct. A key problem is the removal of key skills from the journal, which has led to a discrepancy: 
planning is knowledge-based, while skills assessment is done only on the report card-a formal and 
nonfunctional practice. Teachers assess that students show greater engagement and satisfaction when 
learning is organized through concrete activities, interdisciplinary projects, technologies and methods 
that encourage reflection, group work and self-assessment. They also note that during these activities 
students express themselves freely and develop the competences in question. Analytically, this high 
level of involvement suggests that active and personalized approaches are more effective in developing 
competence, in line with theories of involvement and self-regulation in learning (Zimmerman, 2002). 
Students need to become aware of this competence and consciously engage in it. 

Regarding research question RQ3, the goal was to gather concrete ideas from teachers to improve 
the implementation of competence in practice through suggestions for curriculum modifications, 
methods of implementation in school, and identification of transferable best practices. In general, the 
focus is on concrete activities such as group work, projects, games and the use of technology, which 
are necessary for the development of competence. However, the metacognitive aspect remains 
underdeveloped in practice, while emotional control, although essential, is seen as distant and 
irrelevant in the curriculum. This contradicts the findings of studies that emphasize that “without 
emotions there is no learning” (Immordino-Yang & Damasio, 2007).  
 
7.  Limitations of the study 
 
One limitation of the study concerns the limited consideration given to students' voices. Although the 
focus on teachers is well justified, given that they are the main actors in the implementation of the 
“learn to learn” competence, students' perceptions are only briefly mentioned in the section on 
limitations. Integrating students' perspectives would provide a better understanding of how 
competence is perceived and experienced by those at the center of the learning process. Future studies 
could triangulate the data collected from teachers with interviews or questionnaires aimed at students 
obtaining a complete and more balanced picture. Furthermore, another limitation of the study is the 
absence of direct observations of classroom learning situations, which would allow for concrete 
verification of the implementation of the “learn to learn” competence and comparison of teachers' 
perceptions with actual practices.  
 
8.  Conclusion and recommendations 
 
Based on the analysis of teachers' opinions and experiences, several essential conclusions can be drawn 
that contribute to a more comprehensive understanding of the “Learning to Learn” competency in the 
context of pre-university education. These conclusions reflect not only the current level of recognition 
and implementation of this competence in teaching practice, but also the challenges, opportunities 
and needs for further interventions at the conceptual, methodological and institutional levels. 

Regarding the first research question, it emerges that competence, although emphasized in the 
curriculum as essential for student development, is perceived by teachers as vague and difficult to 
implement, requiring more concreteness and practical guidance. It is closely related to the 
development of critical thinking, research competences and autonomy. The most appropriate methods 
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for its development include learning through research, play and experience. Assessment of this 
competence is mainly through self-assessment, peer assessment, questionnaires, and learning 
portfolios. In fact, there is too much focus on the superficial aspects of learning, neglecting emotional 
control, creating a sense of responsibility in learning, encouraging independence and setting goals by 
students themselves, which are key elements in the development of self-regulated learning. Despite 
high expectations, the development of metacognitive skills appears to be the least emphasized aspect 
in teachers' responses. Although reflection is essential for assessing the strengths and weaknesses of 
the learning process, it is reported as one of the least applied strategies in practice. The data point to 
the need to further promote the use of methods that strengthen long-term memory, such as notes, 
reading strategies and self-assessment, which help develop competence.  

Regarding the second research question, teachers emphasize the promotion of critical thinking, 
self-assessment and the use of various resources as strengths. The role of active methods such as group 
work, projects and real-life situations, which contribute to the development of autonomy and 
cooperation among students, is emphasized. The leading role of the teacher, the use of technology and 
the interdisciplinary approach are also appreciated. However, there is a lack of emphasis on self-
regulation, autonomy and responsibility, which are essential for intrinsic motivation and sustainable 
learning. 

Weaknesses identified in the implementation of the “Learning to Learn” competency include a 
lack of real classroom practice, adequate tools and infrastructure, and limited use of metacognitive 
strategies and technologies. Teachers also point out that the curriculum remains very theoretical and 
poorly adapted to students' individual needs, leaving this competency at a declarative level. These 
observations reflect a critical reading of the current reality. Teachers state that they receive no 
institutional support and that the training they receive is generic, of low quality and often disconnected 
from the concrete needs of teaching practice for this competence. 

Regarding the third research question, teachers stress the need for a closer connection between 
practice and real life, as well as the use of projects, group work and portfolios to document learning. 
The use of technology and interactive resources, support through professional development and 
greater pedagogical autonomy are also emphasized. The importance of new assessment methods that 
include process, self-assessment and student reflection is also mentioned. Emphasis is placed on hands-
on activities, but metacognitive development is lacking and emotional control remains undervalued in 
the curriculum. The development of the “Learning to Learn” competency requires a rich, challenging, 
personalized learning environment connected to real-life situations in which students are actively and 
reflectively engaged. 

Given the results of the study, the following points are recommended:  
It is deemed necessary to develop practical guidelines for the implementation of the “Learning to 

Learn” competence in different subjects and school levels. Teachers should make conscious efforts to 
help students develop long-term memory. Students should be involved in setting or defining learning 
outcomes, which increases motivation and creates a sense of ownership of their learning. Students 
should be involved in an emotionally safe environment, and tests should not be used as motivation to 
study. Encourage students to keep a learning journal, as it develops metacognitive awareness, promotes 
self-regulation, and strengthens memory. 
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