E-ISSN 2240-0524 Journal of Educational and Social Research Vol 15 No 6
ISSN 2239-978X www.richtmann.org November 2025

Research Article

PUBI SHING @2025 Giovani et al.
This is an open access article licensed under the Creative Commons
Attribution-NonCommercial 4.0 International License
(https://creativecommons.org/licenses/by-nc/4.0/)

7G> RICHTMANN
v

Received: 17 July 2025 / Accepted: og October 2025 / Published: o5 November 2025

Community-related influences on adolescent academic outcomes:
An ecosystemic perspective in Greece

Olga Giovani , PhD Candidate
Hellenic Open University, Patra, Greece, Corresponding author*
Konstantinos Petrogiannis, Professor of Developmental Psychology

University of West Attica, Attica, Greece
DOI: https://doi.org/10.36941/jesr-2025-0205
Abstract:

This study examines community related factors influencing academic achievement and expectations among
junior and senior high school students in Greece, drawing upon Bronfenbrenner's ecological systems theory.
Data was collected from a sample of 193 students using a multistage cluster sampling method. Overall, the
study found several significant associations between various factors and academic performance and
expectations among junior and senior high school students: Previous academic performance in Mathematics
and Language and Literature was positively associated with present performance and expectations score in
the total sample, regardless of the class attended in the previous year. Present grades were positively associated
with neighborhood support, safety, and activity in both junior and senior high school students, with stronger
associations found in junior high school students. Expectations score was positively associated with
neighborhood support, safety, activity, and friendships in the total sample, with stronger associations found
in junior high school students. Junior high school students' expectations were strongly associated with
motivation, perceived support from friends, family, and teachers, as well as neighborhood support and safety.
Senior high school students' expectations were also strongly associated with motivation, perceived support
from friends, family, and teachers, as well as neighborhood support and safety, though to a lesser extent
compared to junior high school students. These findings highlight the relationship between individual, social,
and environmental factors affecting academic development during adolescence. Implications for educators,
policymakers, and practitioners are discussed within the context of Bronfenbrenner's ecological systems
theory, emphasizing the importance of a holistic approach to promoting student success.
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1. Introduction
1.2 Academic achievement and adolescent expectations

The construct of academic achievement is characterized by its multifaceted nature, attracting extensive
scholarly inquiry across various dimensions. Scholars have explored aspects ranging from traditional
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academic metrics such as grades to broader developmental outcomes (Steinberg et al., 1992).
Synonymous terms like academic success, student success, academic performance, and academic
attainment (Stipek & Weisz, 1981) underscore the complexity inherent in defining and measuring this
construct. At its core, academic achievement encapsulates a student's current level of learning, albeit
the challenge lies in its objective evaluation, which may vary depending on the assessment source—be
it standardized assessments, teacher-assigned grades, self-reports, or peer evaluations (Brookhart, 2011;
Kuncel, Credé, & Thomas, 2005). Future expectations serve as a crucial protective factor for healthy
adolescent development. Anticipating the future motivates daily behaviors and influences choices,
decisions, and future activities (Verdugo et al., 2022). Among the different types of future-oriented
constructs, academic expectations refer to adolescents’ beliefs about the level of education or academic
performance they are likely to achieve. These differ from educational aspirations, which denote what
young people ideally hope to achieve, and from future orientation, a broader construct that
encompasses general attitudes and cognitive representations of the future, including optimism and
long-term planning (Schoon & Parsons, 2002; Eccles & Wigfield, 2002; Nurmi, 1991).

While aspirations are more value-based and idealistic, expectations are influenced by contextual
and self-perceived constraints such as socioeconomic status, academic self-concept, and school
performance. Academic expectations are thus more predictive of actual academic attainment than
aspirations alone (Schoon & Eccles, 2014). Future optimism and planning—core elements of future
orientation—are positively associated with student achievement (McWhirter & McWhirter, 2008) and
are protective against risk behaviors such as substance use, early sexual initiation, and school
disengagement.

Catalano et al. (2004) describe belief in the future as a combination of hope and optimism about
possible outcomes, identifying this construct as a key component of intervention programs that yield
positive outcomes among youth participants. Their review concluded that positive future beliefs
correlate with goal-setting, valuing higher education, optimism about employment, and socio-
emotional competence. Understanding how Greek adolescents perceive and formulate their academic
expectations within their ecological context can provide significant insights into the interplay between
self-beliefs, contextual influences, and academic outcomes. By investigating how future planning,
especially as it pertains to educational expectations, shapes learning behaviors and long-term goals,
this study highlights the importance of fostering realistic yet ambitious academic expectations in
adolescence.

In Greece, primary and lower secondary education are mandatory, lasting a total of nine years,
provided the student has not yet reached the age of 16. Additionally, since 2016 two more years of
compulsory education have been added in the whole educational experience mandating two years of
preschool education starting from kindergarten.

Recent research underscores the critical nature of the transition from primary to secondary
education in Greece, highlighting significant shifts in student performance during this period. A
comprehensive analysis of Greece's educational data revealed a gradual decline in student performance
throughout high school, correlating with the increasing difficulty of courses as students advance
through grades. International assessments further illuminate these challenges. Over the past decade,
there has been a steady decline in the performance of Greek students in reading comprehension,
mathematics, and science. This downward trend, consistently reflected in both national assessments
and international benchmarks such as PISA, underscores the urgent need for targeted interventions to
enhance educational outcomes (OECD, 2019; IEP, 2022). These findings suggest that the transition
from primary to secondary education is a particularly critical period that may benefit from focused
support to improve reading literacy and overall academic performance (IEP, 2020). In response to these
challenges, national policy frameworks—such as programs co-funded by the European Social Fund
under EXITA (NSRF) (NSRF 2014-2020; NSRF 2021-2027) and initiatives coordinated by the Institute
of Educational Policy (IEIT)—aim to address these challenges by fostering equitable access, inclusion,
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and academic improvement, particularly in literacy and STEM education (IEP, 2020; Ministry of
Education, 2023). Linking school-level research with such national strategic priorities reinforces the
relevance and applicability of findings and supports the development of informed, context-sensitive
policy recommendations.

This disparity underscores the need for targeted interventions during the pivotal transition to
secondary education. Various factors contribute to these trends. Socioeconomic status, family
educational capital, availability of educational resources, and levels of parental and community support
all play significant roles in shaping student outcomes (Sirin, 2005; OECD, 2019). A meta-analysis has
identified external factors such as teacher-student relationships and positive teacher behaviors as
moderately correlated with increased student engagement, which is crucial for academic success
(Roorda et al., 20m1). Addressing these issues requires a multifaceted approach. Educational reforms
aimed at enhancing school efficiency and instructional quality have been proposed as critical to
improving academic performance in Greece (Kounetas et al., 2023). By understanding and mitigating
the factors contributing to declining performance during educational transitions, stakeholders can
develop more targeted and effective strategies to foster academic achievement across levels.

Previous studies have underscored the predictive value of various factors such as attendance,
test scores, and grades during the middle school years for subsequent high school performance,
positive future expectations, and graduation rates (Balfanz, 2009; 2007). Despite their significance,
these factors offer only a partial glimpse into the broader landscape of academic achievement. Given
this context, it becomes imperative to discern the underlying factors associated with academic
achievement to address these challenges effectively.

However, most of these studies have been conducted within Anglo-Saxon educational systems,
limiting their generalizability to other cultural and educational contexts. In Greece, factors such as the
structure of the national education system, socio-economic inequalities, the widespread reliance on
private tutoring (frontistiria), and cultural beliefs surrounding education and success may significantly
influence academic achievement patterns. It is therefore essential to explore culturally specific
variables that may shape educational outcomes in the Greek context.

1.3 Bronfenbrenner's Bioecological Theory

Bronfenbrenner's bioecological theory emphasizes the dynamic interplay between individuals and
their multifaceted environments, highlighting how various systems influence human development
(Petrogiannis, 2003). Central to this framework is the microsystem, which includes direct interactions
with family members, such as parent-child relationships. These relationships are further influenced by
the exosystem, encompassing broader contexts like parental employment and access to healthcare
resources. At the most expansive level, the macrosystem encapsulates overarching cultural values, laws,
and societal norms. This comprehensive model underscores the profound impact of events and
circumstances across these interconnected systems on individual development.

Navigating the challenges of adolescence, particularly during transitions between educational
stages, adds complexity to this ecological perspective. Recent studies indicate that the move from
primary to secondary education can disrupt existing social relationships and necessitate the formation
of new ones, as students encounter different teachers and peers. This transition often involves adapting
to unfamiliar academic expectations and school environments, which can affect students’
socioemotional functioning and academic performance (Benner et al., 2018). Psychosocial variables
such as resilience—the capacity to adapt positively in the face of adversity and transition-related
anxiety have been found to significantly influence how students cope with this change. High levels of
anxiety during school transitions can impair concentration, motivation, and emotional well-being
(Ganeson & Ehrich, 2009), while resilience can buffer these effects and support more successful
adaptation (Masten, 2014). Understanding the role of these psychosocial factors is crucial for
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developing holistic interventions that support both the emotional and academic dimensions of student
development during critical transitional periods.

Research has shown that supportive relationships with parents, peers, and teachers serve as
protective factors during these educational transitions. A youth's ability to adapt during these periods
has long-term positive effects on their academic achievement and mental health. Conversely, a lack of
support can lead to declines in academic performance and increased risk of mental health issues (Kiuru
et al., 2020).

In summary, Bronfenbrenner's bioecological theory provides a valuable framework for
understanding the complex interactions between individuals and their environments. Recognizing the
influence of various systems on development, especially during critical transitions like the move to
secondary education, highlights the importance of providing adequate support to adolescents to
promote their academic and socioemotional well-being.

The transition to middle school emerges as a pivotal challenge on the path toward academic
achievement, underscored by research highlighting Greek adolescents' difficulties during this
transitional period (Kandaraki, 2015; Kalantzis, 2018). Heightened levels of anxiety, school dropout, low
future expectations, depression, suicidal ideation, and engagement in risky behaviors such as substance
use reveal the profound impact of this transition on both academic performance and overall well-being
in the Greek context (Chatzichristou et al., 2008). Studies have shown that this period often coincides
with a decline in school connectedness and self-efficacy, which further exacerbates vulnerability among
students navigating new academic and social demands (Kandaraki, 2015). Given these complexities,
adolescents are identified as key informants in the research, offering valuable insights into the intricate
interplay of individual, familial, school, and community-level factors that shape academic achievement.
Body

1.4 The effect of social context on adolescents’ academic achievement and expectations

The intricate connection between children's development and their social environment underscores
the necessity of studying development within its social context (Schoon et al., 2002). It is commonly
posited that the impact of socioeconomic status (SES) on adolescents' cognitive development is not
solely attributable to SES itself, but rather to the presence or absence of enriching resources—such as
cognitive stimulation, parental involvement, and quality schooling—that shape adolescents'
opportunities to realize their full potential (Bloom, 1964; Hunt, 1961; Bradley et al., 2001; Corwyn &
Bradley, 2000). More recent research confirms and refines these findings, emphasizing the mediating
roles of home learning environments, executive functioning, language exposure, and chronic stress
pathways in explaining the SES-achievement link (Noble et al., 2015; Hackman et al., 2015; Yoshikawa
et al., 2012). Such work highlights the importance of early and sustained access to high-quality
educational and developmental supports to mitigate the disadvantages associated with low SES and to
promote equity in cognitive and academic outcomes.

Access to cognitively enriching educational materials, recreational activities, serves as a potential
mediator in the relationship between SES and academic achievement (Bradley, 1994; Bradley & Corwyn,
2001; Brooks-Gunn et al., 1995; Entwisle et al., 1994; Guo & Harris, 2000). Furthermore, access to
stimulating materials and experiences has been proposed as a mediator in the association between SES
and adolescents' behavioral issues (Bradley & Corwyn, 2001). These exposures afford adolescents both
direct and indirect learning opportunities, potentially mediated by the presence of competent adults
and peers who serve as sources of motivation (Bradley & Corwyn, 1999; Brooks-Gunn & Duncan, 1997;
McLoyd, 1998; Saegert & Winkel, 1990). Moreover, such opportunities provide a foundation for social
interactions and may impact socio-emotional mechanisms. Consequently, it is apparent that the notion
of deprivation is multifaceted and significantly influences our understanding of family dynamics and
child development. According to Leventhal and Brooks-Gunn (2000), deprivation at the community
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level is intricately linked to various parenting and child outcomes, encompassing health, education,
abuse, neglect, and a broad spectrum of adolescent outcomes.

Community can be defined in many different ways depending on the context and the focus of the
study at hand. Definitions can range from psychological, educational to the more ecological and
sociological perspectives (Epstein, 2001; McMillan & Chavis, 1986; Bronfenbrenner, 1979). The
consideration of community factors in explaining variances observed in adolescent academic outcomes
has garnered attention (Sampson et al., 1998) and research indicates that communities actively
involved in the education process enhance student outcomes, strengthen the relationship between
society and the educational system, and promote a culture of shared responsibility for future
generations (Ryan, 2023).

Daly (2022) emphasizes that the primary goal of community involvement is to foster a sense of
belonging among individuals. When students feel they are integral to their academic community, being
accepted, valued, and included by teachers and peers, they are more motivated to engage and excel in
their studies. This sense of belonging leads to improved academic achievement, progression, and
overall performance. However, recent research suggests the need for an integrated approach that
examines various levels of experience, as advocated by Bronfenbrenner's ecological model of human
development. This research endeavors to adopt such a comprehensive perspective. In this
investigation, the concept of community is conceptualized through adolescents' perceptions of
community resources, social support, activity and safety, drawing on models proposed by Leventhal
and Brooks-Gunn (2000), as well as earlier frameworks such as those articulated by Jencks and Mayer
(1990). These models offer complementary insights, contingent upon the age group and the outcomes
under scrutiny.

1.4 (a) Socioeconomic Status (SES) and Cognitive Development

Access to cognitively enriching educational materials and structured recreational activities has been
identified as a potential mediator in the relationship between SES and academic achievement (Bradley,
1994; Bradley & Corwyn, 2001; Brooks-Gunn et al., 1995; Entwisle et al., 1994; Guo & Harris, 2000). These
exposures provide adolescents with both direct and indirect learning opportunities, often facilitated by
the presence of competent adults or peers who model motivation, critical thinking, and problem-
solving skills (Bradley & Corwyn, 1999; McLoyd, 1998). Beyond material resources, such environments
foster positive academic behaviors, build self-efficacy, and increase the likelihood of long-term school
engagement. As a result, cognitive enrichment within the home and community is increasingly
recognized as a crucial pathway through which SES influences academic trajectories.

1.5 (b) SES and Behavioral Outcomes

In addition to its effects on cognitive development, SES has been linked to adolescent behavioral
outcomes through access—or lack thereof—to stimulating and structured environments. Limited
exposure to enriching experiences and adult guidance may increase the risk of emotional dysregulation,
behavioral difficulties, and antisocial conduct (Bradley & Corwyn, 2001; Brooks-Gunn & Duncan, 1997).
The availability of safe spaces for exploration and social interaction contributes not only to learning
but also to the development of socio-emotional skills, such as cooperation, empathy, and resilience.
Leventhal and Brooks-Gunn (2000) highlight that deprivation at the neighborhood level is closely tied
to a wide array of negative parenting and child outcomes, including poor health, academic
underachievement, exposure to abuse and neglect, and behavioral problems. These findings
underscore that deprivation is not merely material but deeply embedded in environmental, relational,
and psychosocial dimensions that shape development.

In response to socioeconomic challenges—particularly in the aftermath of the 2009 financial
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crisis—many Greek municipalities and prefectures introduced extracurricular and compensatory
education programs aimed at mitigating the effects of poverty on students. These include local
initiatives such as municipal libraries, youth musical orchestras (e.g., philharmonic bands), and notably
the koinonika frontistiria, or “social tutoring” programs. According to the Central Union of Greek
Municipalities (KEDE, 2021), over 150 municipalities had implemented these programs by 2021,
reaching more than 20,000 students annually, primarily from economically disadvantaged
backgrounds. These programs aim to offer free academic support in core school subjects, particularly
to students preparing for the Panhellenic exams.

Despite the scale and potential impact of these interventions, there is a notable lack of empirical,
peer-reviewed studies examining the link between adolescents’ perceptions of such community-based
supports and their academic outcomes in the Greek context. While some reports and evaluations exist
at the municipal or NGO level, systematic academic research on the effectiveness or perceived utility
of these services remains limited (Papadakis & Kyridis, 2016). This gap highlights the need for more
focused, context-specific research connecting community resource exposure to student achievement
and development.

2. The aim of the present study

The present research aims to investigate middle school student academic achievement, through the
ecosystemic perspective, with a particular focus on the role of the community, a factor that remains
under-researched in the Greek context. Specifically, this study examines how adolescents perceive
social support, community safety, neighborhood activity, and peer relationships (Barnes et al., 2005)
and how these perceptions influence their cognitive, developmental, and psycho-social outcomes,
including self-concept and self-esteem (Harter, 1999; Makri-Botsari, 2013). Additionally, it investigates
how these factors shape students’ future academic and career expectations (Schoon & Parsons, 2002).

3. Methodology
3.1 Participants

The sample comprised 193 students with a mean age of 13.7 years (SD = 1.1), of whom 56.5% were girls.
The vast majority (95.3%) were of Greek nationality, and 74.5% resided and attended school in the
broader Athens metropolitan area. Most students (65.8%) were enrolled in private schools, while 54.4%
were senior high school students (attending the third grade of Junior High School) and 45.6% were
juniors (attending the first year of Junior High School). In 78% of cases, students lived with both
parents. Additionally, the majority had university-educated parents (37% of mothers and 38.5% of
fathers) and 58.5% had siblings.

The study focuses on adolescents attending Junior High School (Gymnasio) in Greece. The target
population includes students from both public and private day high schools, totaling approximately
1,820 schools and 312,604 registered students (ELSTAT, 2019).

The final sample comprised 193 students with a mean age of 13.7 years (SD = 1.1), of whom 56.5% were
girls. The vast majority (95.3%) were of Greek nationality, and 74.5% resided and attended school in
the greater Athens metropolitan area. Most participants (65.8%) were enrolled in private schools, with
54.4% attending the third grade of Junior High School (Gymnasio) and 45.6% in the first grade. In 78%
of cases, students lived with both parents. Additionally, 37% of mothers and 38.5% of fathers held a
university degree, and 58.5% of participants had siblings.

The study focused on adolescents attending Junior High School (Gymnasio) in Greece. The target
population comprised students enrolled in both public and private day high schools, totaling
approximately 1,820 schools and 312,604 students nationwide (ELSTAT, 2019).
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To ensure a geographically and socioeconomically representative sample, a multistage cluster sampling
procedure was employed:

Stage 1:Schools were grouped by municipality (Bryman, 2017).

Stage 2: Municipalities were assigned to one of Greece’s 13 administrative regions.

Stage 3: Following Boudeville’s typology (Lagos et al., 2001), the 13 administrative regions of Greece
were stratified into two categories—fast-growing and slow-growing—and four regions were randomly
selected from each group. The fast-growing regions included Attica, Crete, North Aegean, and South
Aegean, while the slow-growing regions included Central Macedonia, Epirus, Central Greece, and
Peloponnese.

Stage 4: Within these regions, municipalities were further stratified by socioeconomic profile
(Kamariannakis & Kontos, 2004), including urban, suburban, rural, industrial, and coastal
areas.Further categorization of municipalities by social and economic characteristics (Kamariannakis
& Kontos, 2004), including:

Urban areas with high living standards (e.g., Psychiko, Kifisia)

County capitals (e.g., Larissa, Kalamata)

Urban areas with lower living standards (e.g., Perama, Menidi)

Large but secondary municipalities (e.g., Komotini, Serres)

Middle urban areas/suburbs of Athens or Thessaloniki (e.g., Peristeri, Neapoli-Sykies)
Small municipalities (~2,000 inhabitants) (e.g., Kalavryta, Agrafa)
Industrial/agricultural villages of Northern Greece (e.g., Ptolemaida, Velventos)
Beach resorts or non-coastal rural communities (e.g., Loutraki, Karpenisi)

Stage 5: From each stratum, 10% of municipalities were randomly selected, yielding 54 municipalities.
All Junior High Schools within these municipalities were contacted, representing a theoretical sample
frame of 272 schools.

However, the final participant count was 193 students. This discrepancy between the sampling frame
and actual sample size is attributed to a range of real-world limitations:

Voluntary participation and passive parental consent procedures, which often reduce response rates in
youth research (Singer, 2003). Administrative and scheduling barriers in public schools, especially amid
the COVID-19 pandemic, which significantly disrupted parental consent and questionnaire
distribution, and subsequent data collection. A known trend in school-based research of declining
participation rates in large, decentralized sampling designs (Sturgis et al., 2006).

The dataset includes responses from five distinct administrative regions of Greece: Attica, Central
Greece, Crete, Epirus, and the North and South Aegean. Among these, the majority of respondents are
concentrated in Attica, with a smaller number from Central Greece, Crete, and the Aegean islands.

In terms of municipality classification, respondents are distributed across four key categories.
Specifically, county capitals (such as Chania, Chalkida, and Livadia), urban areas with high living
standards including affluent Athenian suburbs such as Kifisia and Gerakas, middle urban areas and
suburbs of Athens or Thessaloniki (like Pallini, Gerakas, and Peristeri) are the most represented. Lastly,
beach resorts or non-coastal rural communities (such as Nea Makri or Rafina).

This initial distribution reveals a concentration of responses in well-developed urban and suburban
settings, especially in and around the capital region of Attica.

It is important to note that the proportion of private school students (65.8%) in the final sample is
significantly higher than the actual national distribution, where private secondary education enrolls
approximately 7-10% of the student population (ELSTAT, 2020). This overrepresentation likely reflects
a response bias, as private schools—particularly in urban areas—tend to exhibit higher levels of
organizational flexibility, parental engagement, and willingness to participate in educational research
(Sturgis et al., 2006; Singer, 2003). Public schools, by contrast, faced more logistical and bureaucratic
constraints during the data collection period, especially under COVID-19-related disruptions.
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This sample composition introduces a potential sampling bias that must be acknowledged when
interpreting the findings. Given that students in private schools often differ from their public-school
counterparts in terms of socioeconomic background, access to educational resources, and academic
expectations (OECD, 2018), the results may reflect patterns that are more typical of relatively
advantaged student populations. While the analysis aims to explore broader ecological and
psychosocial mechanisms influencing academic achievement, caution is warranted in generalizing the
findings to the entire population of Greek junior high school students.

3.2 Data Collection and Ethical Considerations

The study was approved by the Ethics Committee of the Hellenic Open University (HOU 18/16-11-2020),
the Greek Institute of Educational Policy, and the Ministry of Education. Schools were contacted via
the Ministry’s electronic platform, which included:

® A questionnaire

® A parental consent form
Parents were asked to provide consent electronically, allowing their children to complete the
questionnaire. In line with regulatory requirements, informed consent was obtained in advance for all
students aged 13-16, which corresponds to the targeted age group of this study. Only responses from
students who provided valid consent were included in the dataset. As the research team did not have
direct access to the consent or recruitment process, data regarding refusal or non-participation rates—
either by parents or students—were not available. Therefore, the analysis is based exclusively on the
completed and submitted questionnaires.

3.3 Measures

A self-report questionnaire comprising a battery of scales was constructed; the scales were
appropriately translated in Greek and adjusted from former research studies. Each scale was chosen
appropriately so as to present valid psychometric properties and was assessed by using necessary
psychometric properties examination procedures. In cases where there was no translated version of the
questionnaire, translation and back translation procedures were applied. Specifically, the researcher
and a bilingual collaborator, both fluent in Greek and English, translated the scales into Greek and
then back into English to check for consistency and semantic accuracy. Any discrepancies were
discussed and resolved to ensure conceptual equivalence. Final adjustments were made following a
pilot test with a small group of adolescents (n=40), who were asked to comment on the clarity and
comprehensibility of the items. Feedback from this pilot informed minor wording revisions, ensuring
the items were age-appropriate and culturally relevant.

(i) Community related factors and more specifically “students’ perception on community support,
community safety, community activity and friendships in the community” was assessed using all four
corresponding subscales of the Neighbourhood Youth Inventory (Chipuer et al., 1998).

The Neighbourhood Youth Inventory (NYI) is an instrument developed to assess various aspects
of adolescents' perceptions of their community environment and more specifically, community
support, community safety, community activity, and friendships in the community. The subscale
“community support” assesses adolescents' perceptions of the level of support and assistance available
to them within their community including items that are related to the availability of resources, social
services, and helpful individuals within the neighborhood. The “community safety” subscale measures
adolescents' perceptions of safety and security within their community. It includes items related to
feelings of safety when walking alone at night, the presence of crime or violence, and the effectiveness
of law enforcement. The subscale “community activity” evaluates the extent to which adolescents
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perceive their community as active and engaging including items that are related to the availability of
recreational facilities, community events, and opportunities for social interaction. Finally, the subscale
“peer support” assesses adolescents' perceptions of the quality and availability of friendships within
their community. It includes items related to the ease of making friends, the prevalence of peer support
networks, and feelings of belongingness. The questionnaire consists of a total of 22 items. Respondents
rate each item using a 5-point rating scale, ranging from "almost never" to "almost always." This Likert-
type scale allows adolescents to indicate the frequency or intensity of their perceptions regarding each
aspect of their community environment. Overall, the Neighbourhood Youth Inventory provides a
comprehensive assessment of adolescents' perceptions of their neighborhood, encompassing multiple
dimensions that can influence their well-being, social interactions, and overall quality of life. In the
present study Cronbach’s alpha indexes were .97 for support, .92 for safety, .88 for activity and .81 for
friendships, indicating acceptable internal consistency.

(ii) Students’ expectations were measured using the Future Expectation Scale for Adolescents
(FESA), developed by McWhirter and McWhirter (1997). FESA is a widely used instrument for assessing
adolescents' future expectations across multiple domains, including education, career, family, and
personal life. Adolescent future expectations of work, education, family, and community were assessed
by using the subscales for work and education, comprising 7 items scored using a 5-point rating scale
from “definitely not” to “definitely will”.For the purposes of this study, only the education and work
subscales—comprising 7 items—were used. These subscales were selected due to their direct relevance
to academic achievement and school-related future planning, which align with the central aims of the
research. The other subscales were excluded to maintain thematic focus and reduce participant fatigue.
Items were rated on a 5-point Likert scale ranging from “definitely not” to “definitely will.”. In the
present sample, Cronbach’s alpha index was .96, thus there was acceptable reliability of the scale.

(iii) To measure present and past academic achievement, students’ self-reported term grades in
modern Greek language and mathematics were used. Given the absence of national standardized
testing in Greece, this approach aligns with practices in previous studies (e.g., Donnelly et al., 2016;
Xiang et al., 2017), which have successfully used report card grades as proxies for academic
achievement.

In the Greek educational context, student assessment in both lower and upper secondary
education is multifaceted and includes classroom participation, written tests, homework,
interdisciplinary projects, and final term or year-end exams (Eurydice, 2023). These components
collectively contribute to students' subject grades on a 20-point scale in secondary school and a 10-
point scale in primary school.While self-reported academic grades are generally considered valid and
reliable (Ratelle & Duchesne, 2014), it is important to acknowledge potential sources of bias such as
social desirability, selective recall, or self-enhancement tendencies, particularly in adolescent
populations (Demetriou et al., 2017). Nevertheless, self-reports offer valuable insights into students’
perceived academic competence, which is central to studies of motivation, identity, and future
expectations. Although objective academic records (e.g., official report cards or teacher-confirmed
grades) were not collected in the current study, previous research has demonstrated that students' self-
reported academic grades exhibit strong agreement with official school data. For example, Kuncel,
Credé, and Thomas (2005) and Immekus & Imbrie (2008) found that self-reported GPAs correlate
highly (r = 0.80-0.90) with transcript-verified records. These findings support the validity and
reliability of self-report methods in educational settings, particularly when confidentiality is assured
and there are no incentives for over-reporting.

Therefore, in the context of this study, students’ self-reported grades are considered sufficiently
valid proxies for actual academic performance, especially for large-scale, anonymous data collection in
school-based research.

For the quantitative variables arithmetic mean (plus standard deviation) or median (plus
interquantile range) were used for the needs of the analyses. For the categorical variables absolute and
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relative frequencies were calculated. Mann-Whitney test was used for the comparison of grades and
Expectations scale between boys and girls. Spearman correlation coefficients (rho) were used to explore
the association of two continuous variables. For further enrichment of the correlation findings, R>
coefficient was also calculated via univariate linear regression analysis, with expectation scales and
student’s grades as dependent variables and NYI subscales as independent variables. Linear regression
was conducted after having logarithmically transformed the dependent variables. Kruskal-Wallis test
was used for the comparison of FESA and NYI scales among different places of residence. Bonferroni
correction was used in order to control for type I error. Internal consistency reliability was determined
by the calculation of Cronbach’s « coefficient. Scales with reliabilities equal to or greater than o0.70 were
considered acceptable. All reported p values are two-tailed. Statistical significance was set at p<o0.05
and analyses were conducted using SPSS statistical software (version 26.0). Exploratory factor analysis
was carried out to evaluate construct validity, disclose underlying structures and reduce the number of
variables in the questionnaires that were not already validated in the Greek population. Thus, it was
done for questionnaires regarding students’ expectations and students’ perception on community
support, community safety, community activity and friendships in the community.

Principal component analysis (PCA) was chosen as the extraction method. Kaiser-Meyer-Olkin
(KMO) procedure for measuring sample adequacy was applied. The cut-off point for factor loadings
was 0.40 and for eigenvalues it was 1.00. In cases of secondary loadings, items were included in the
factor with the highest loading.

For the Future Expectation Scale for Adolescents (FESA) questionnaire KMO criterion was found
to be 0.97, which was above the acceptable limit (0.5), so the sample was adequate and suitable for an
exploratory factor analysis. Also, Bartlett's test was significant (p<o.001), so there was a significant
correlation between the questions, supporting the suitability of the data for conducting an exploratory
factor analysis. A single factor solution emerged from the analysis, explaining 81.37% of the variance.
All items had loadings above 0.4, so they were all included in the factor (see table S1 below).

Table S1. Loadings Emerged From Factor Analysis For Work Expectation Items

Work Expectation
I will find a good job. .90
I will achieve the level of education that I want. .89
I will find a steady job. .90
I will accomplish what I want to do with my life. .93
I will acquire the things that I want. .90
I will find a job that I enjoy. .93
I will always have enough resources to eat and to live on.] | .87
Eigenvalue 5.70

KMO criterion was 0.91, for the Neighbourhood Youth Inventory which was also above the acceptable
limit (o.5), so the sample was adequate and suitable for an exploratory factor analysis. Also, Bartlett's
test was significant (p<o.o01), so there was a significant correlation between the questions, supporting
the suitability of the data for conducting an exploratory factor analysis. A four-factor solution emerged
from the analysis, explaining in total 77.69% of the variance. All items had loadings above 0.4, so they
were all included in one of the factors. Also, the structure found was similar to the original structure
(see table S2 below).

Table S2. Loadings Emerged From Factor Analysis For Students’ Perception On Community Support,
Community Safety, Community Activity And Friendships In The Community Items
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Support in
neighborhood

Safety in
neighborhood

Activity in
neighborhood

Friendships in
neighborhood

There is a place for
children my age in my
neighborhood.

.86

There are things for
children my age to do
in my neighborhood.

.84

There are not many
things to do in my
neighborhood.

=53

In my neighborhood
there are things I can
do.

79

There are bad kids in
my neighborhood.

.82

There are gangs in my
neighborhood.

.84

Neighbors are
suspicious of teenagers
in my neighborhood.

.76

There are fights in my
neighborhood.

.87

There are drug dealers
in my neighborhood.

‘79

People in my
neighborhood can be
very mean.

.78

In my neighborhood,
everyone is willing to
help each other.

.82

In my neighborhood,
people are there for
each other.

.86

People support each
other in my
neighbourhood.

.88

People in my
neighbourhood work
together to get things

done.

.87

We take care of each
other in my
neighborhood.

.87

If I needed help I could
turn to anyone in my

.86
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neighbourhood.

People in my
neighbourhood
contribute to help each
other.

.87

I feel comfortable
asking for help from
my neighbours.

.83

None of my friends live
in my neighborhood.

-.64

My friends live near my
neighborhood.

79

When I want to, I can
find someone to talk to
in my
neighborhood.

77

I like to be with the
other kids in my
neighborhood.

.69

% variance explained

3111

20.78

13.90

11.90

Eigenvalue

10.7

3.1

2.0

1.2

4. Results

Initially, the descriptive statistics are presented regarding the variables of concern (Table 1, Table 2).
The mean grade in Language and Literature was 9.3 (SD = 0.9) and in Mathematics was 9.4 (SD = 0.9)
for junior high school students. For senior high school students, the mean grade in Language and
Literature was 15.9 (SD = 2.3) and in mathematics was 16.1 (SD = 2.5). In the year of data collection
(2021-2022) total mean grade in Language and Literature was 16.3 (SD = 2.2) and in mathematics was
16.6 (SD = 2.6). Looking at the Neighbourhood Youth Inventory (NYI) sub-scales (Table 3), the mean
scores were as follows: support in neighborhood, M= 19.5 (SD = 8.34), safety in neighborhood score M=
20.54 (SD = 4.25), activity in neighborhood M= 12.15 (SD = 4.47) and friendships in neighborhood M=
11.42 (SD = 4.08). Mean FESA score was 3.41 (SD=0.94).

Table 1. Sample Characteristics

n (%)
Gender Boys 84 (43.5)
Girls 109
(56.5)
Age, mean (SD) 13.7 (11)
Ethnicity Greek 182 (95.3)
Albanian 2 (1)
Mixed (Greek and | 7(3.7)
Other)
Living/ Going to school In Athens/ Attica 143 (74.5)
Out of Attica 49 (25.5)
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Your school is public/private Public 66 (34.2)
Private 127 (65.8)
Did you attend Primary School or Secondary School last | Primary 88 (45.6)
year? Secondary 105 (54.4)
Parental family status Living together 149 (78)
Living apart 33 (17.3)
Father deceased 5(2.6)
Mother deceased 4 (2.)
Mother's Educational Level Primary school o (0)
Middle school 5(2.6)
High school 42 (21.9)
Technical university 25 (13)
University 71 (37)
MSc/ PhD 49 (25.5)
Father's Educational Level Primary school 1(0.5)
Middle school 6 (3.1)
High school 27 (14.1)
Technical university 31 (16.1)
University 74 (38.5)
MSc/ PhD 53 (27.6)
Place of residence Urban - High 43 (22.4)
Urban - Middle 68 (35.4)
Urban - Low 32 (16.7)
Rural / Semiurban - low | 49 (25.5)
Do you have siblings? No 80 (41.5)
Yes 113 (58.5)
if yes, how many? 1 66 (58.4)
37 (327)
10 (8.8)

Table 2. Students’ performance in Literature and Mathematics

Mean (SD) | Median (IQR)

Grades in Language and Literature

Previous year for primary students 9.3 (0.9) 10 (9 —10)
Previous year for secondary students | 15.9 (2.3) 16 (15 —17)
Present year 16.3 (2.2) 17 (15 —18)
Grades in Mathematics

Previous year for primary students 9.4 (0.9) 10 (9 —10)
Previous year for secondary students | 16.1 (2.5) 16 (14.5 —18)
Present year 16.6 (2.6) 17 (15 —19)
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Table 3. Descriptive Measures For NYI and FESA Scales

Minimum | Maximum | Mean (SD) | Median (IQR)
Work expectation 1.29 5.00 3.51 (0.95) 3.86 (2.71—4.14)
Support in neighborhood 8.00 40.00 19.5 (8.34) [ 17 (12 —25)
Safety in neighborhood 10.00 28.00 20.54 (4.25) | 22 (18 —24)
Activity in neighborhood 4.00 20.00 12.15 (4.47) | 12 (9 —16)
Friendships in neighborhood | 4.00 20.00 11.42 (4.08) | 1(9—14)

Higher performance in the year before the data collection (in both Mathematics and Language and
Literature) was significantly associated with higher current performance and expectations score in total
sample, regardless of the class that students attended in the previous year (Table 4).

Table 4. Spearman Correlation Coefficients (rho) Of Previous Academic Performance with FESA scale
And Present Academic Performance

Performance of present | Work
year expectation
Performance of previous
year
Total sample in Language and | .50*** 36%F*
Literature
in Mathematics .59 ** 397+
Junior high school | in Language and | .45*** .40%**
students Literature
in Mathematics 675 475
Senior high school | in Language and | .69*** 37
students Literature
in Mathematics .65 ** 33
*p < .05; **p < .01; ***p < .001

In total sample, it was found that greater present grades in Language and Literature were significantly
associated with greater scores in Support in neighborhood (Spearman’s rho = .31; p < .001; R*=0.11),
Safety in neighborhood, rho = .20; p = .009; R*>=0.04, Activity in neighborhood, rho = .16; p = .039;
R2=0.02, while greater present grades in Mathematics were significantly associated with greater scores
in Support in neighborhood (Spearman’s rho = .24; p = .002; R?>=0.05) and Safety in neighborhood, rho
=.19; p = .013; R?=0.03 (Table 5). Regarding junior high school students’ present grades in language and
literature, it was found that greater grades were significantly associated with greater scores in Support
in neighborhood, rho = .32; p = .004; R*>=0.09, while regarding senior high school students’ present
grades, it was found that greater grades were significantly associated with greater scores in Support in
neighborhood, rho = .31; p = .003; R*>=0.12, Safety in neighborhood, rho = .21; p = .047; R*>=0.06.
Regarding junior high school students’ present grades in mathematics, it was found that greater grades
were significantly associated with greater scores in Support in neighborhood, rho = .34; p = .003;
R2=0.05, Safety in neighborhood, rho = .33; p = .003; R?=0.02. Regarding senior high school students’
present grades, it was found that greater present grades in Mathematics were not significantly
associated with greater scores in any of the relevant sub scales.
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Table 5. Spearman Correlation Coefficients (rho) Between Present Academic Performance and NYI

subscales
Present year grades in:
Language and Literature | Mathematics
Total sample
Support in neighborhood 3 24%%
Safety in neighborhood .20%% .19
Activity in neighborhood 16* 11
Friendships in neighborhood | .15 .09
Junior high school students
Support in neighborhood 32%* 347
Safety in neighborhood .20 .33%*
Activity in neighborhood 12 16
Friendships in neighborhood | .19 .08
Senior high school students
Support in neighborhood 3 15
Safety in neighborhood 21* .07
Activity in neighborhood .20 .05
Friendships in neighborhood | .12 12

*p < .05; **p < .01, ***p < .001

It was found that greater Expectations score was significantly associated with greater scores in Support
in neighborhood, rho = .41; p < .001; R?=0.16, Safety in neighborhood, rho = .36; p < .001; R*>=0.11, Activity
in neighborhood, rho = .31; p < .001; R*=0.07, Friendships in neighborhood, rho = .20; p = .009; R*>=0.03
(Table 6 & Figure 1). Regarding junior high school students, it was found that greater Expectations score
was significantly associated with greater scores in Support in neighborhood, rho = .44; p < .001; R*=0.21,
Safety in neighborhood, rho = .34; p = .003; R?=0.08, Activity in neighborhood, rho = .42; p < .oo01;
R2=0.20. Regarding senior high school students’ expectations, it was found that greater Expectations
score was significantly associated with greater scores in Support in neighborhood, rho = .36; p = .oo1;
R2=0.12, Safety in neighborhood, rho = .38; p < .001 ; R?=0.14. The Work-expectation score was similar
across the different places of residence (p=0.868). On the contrary, the scores in all NYI subscales
differed significantly among the different places of residence (p<o.05) (Table 7). More specifically, after
Bonferroni correction, it was found that participants living in an urban - low setting had significantly
lower support score than participants living in a Rural / Semiurban - low setting (p=0.010) and
participants living in an urban - high setting (p<o.0o1). Also, participants living in an urban - middle
setting had significantly lower support score than participants living in an urban - high setting
(p=0.049). Participants living in an urban - low setting had significantly lower safety score than
participants living in a Rural / Semiurban - low setting (p<o.001), those living in an urban - high setting
(p<0.001) and those living in an urban - middle setting (p=0.002). Participants living in an urban - low
setting had significantly lower activity score than participants living in an urban - high setting
(p=0.001). Participants living in an urban - low setting had significantly lower friendships score than
participants living in a Rural / Semiurban - low setting (p=0.001) and participants living in an urban -
high setting (p=0.008).
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Table 6. Spearman Correlation Coefficients (rho) Between FESA and NYI subscales

*p <.05; **p <.01; ***p <

Work expectation

Total sample

*k*k

Support in neighborhood 41
Safety in neighborhood 367
Activity in neighborhood Sy
Friendships in neighborhood | .20**
Junior high school students

Support in neighborhood 447F*
Safety in neighborhood 347
Activity in neighborhood 42%**
Friendships in neighborhood | .22
Senior high school students

Support in neighborhood .36%*
Safety in neighborhood .38***
Activity in neighborhood 17
Friendships in neighborhood | .20

.001

Figure 1. Correlation of Work Expectation scale with scales Support in neighborhood (a), Safety in

neighborhood (b), Activity in neighborhood (c) and Friendships in neighborhood (c)

a.

Work expectation

00 10,00

2000 30,00

Support in heighborhood
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Table 7. FESA and NYI subscales according to participants’ place of residence

Place of | Work Support in = Safety in = Activity in = Friendships in
residence = expectation neighborhood = neighborhood neighborhood | neighborhood
Mea  Media Mea @ Media Mea Media Mea @ Media Mea @ Media
n n n n n n n n n n
(SD)  (IQR) (SD) (IQR) (SD) (IQR)  (SD) (IQR) (SD) (IQR)
Urban -  3.54 3.79 (3 2317 | 24 21.86 | 22,5 13,89 14(10,5 12,19 12 (10
High (Log — (755 (65— (337 (20 — (409 —17) (391 —155)
) 429) ) 28) ) 24,5) ) )
Uban - 356 (4 271 186 16 (12 206 21 (18 121 1B(9— 1,16 | 1 (9—
Middle (0.94 — (702 —24) 8 —24)  (41B3) 15 (413 14)
) 429) ) (4.2) )
Urban - 3.47 | 357 1473 15 8 1683 16 (4 963 9 (5— 9,07 9 (6—
Low (0.91 | (2.86 (7.8)  —20) (436 —20) (4,63  13) 3,74 1)
) —4) ) ) )
Rural / 348 @ 3.86 21.1 17 (16 2185 22 (20 12,59 12(9— 12,88 13 (10
Semiurba = (0.87 (271— (839 —29) (345 —24) (4,46 17) (7))  —16)
n - low ) 414) ) ) )
P 0.868 <0.001 <0.001 0.003 <0.001
Kruskal-
Wallis
test

5. Discussion

The present study investigated the associations between various factors, including previous academic
performance, neighborhood characteristics, and academic expectations, among junior and senior high
school students in Greece. The findings reveal several noteworthy patterns that contribute to our
understanding of factors associated with academic achievement and expectations in adolescence.

Our investigation aligns with previous research emphasizing the importance of community
factors in understanding adolescent developmental outcomes (Muteti et al., 2018). Consistent with
Bronfenbrenner's ecological model of human development, our study adopts an integrated approach,
examining various levels of community experience. The positive perceptions regarding community
resources and social support reported by participants align with prior research indicating that such
factors contribute to favorable developmental outcomes (Kumar et al., 2021).

Contrary to some previous research suggesting a stronger association between economic
deprivation and adolescent outcomes, our study provides nuanced insights. This nuanced
understanding resonates with recent scholarship highlighting the complex interplay between
community resources, social support, and adolescent development (Muteti et al., 2018).

In light of the limited research on adolescents' perceptions of their communities in the Greek
context, our study contributes valuable insights into the relationship between adolescents’ perceptions
regarding a number of community-related aspects and academic achievement. By extending the
investigation beyond school climate to include broader community influences, our findings
complement existing literature and underscore the need for comprehensive approaches to
understanding adolescent development within community contexts. More specifically, the study
identified neighborhood characteristics, such as support, safety, and activity, as important factors
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related to academic performance and expectations among both junior and senior high school students.
Specifically, higher levels of neighborhood support and safety were associated with better academic
performance during high school years and higher expectations for the future. This underscores the
significance of the social and environmental context in which students live in shaping their academic
outcomes. Previous research has also highlighted the role of neighborhood characteristics, including
safety and social support, in influencing academic achievement and well-being among adolescents
(O’Brien et al., 2021; Milam et al., 2010). Moreover, the study found a significant positive association
between previous academic performance in Mathematics and Language and Literature with present
academic performance and expectations score in the total sample. This suggests that students who
perform well academically in one school year are likely to continue to perform well in subsequent years
and have higher academic expectations for the future. This finding aligns with previous research
highlighting the predictive power of prior academic achievement on future academic success (Balfanz
et al., 2007; Balfanz, 2009).

Interestingly, the associations between neighborhood characteristics and academic outcomes
were stronger among junior high school students compared to senior high school students. This may
reflect the developmental stage of adolescence, where younger students may be more influenced by
their immediate surroundings and social networks. Additionally, the findings suggest that potential
governmental interventions targeting neighborhood support and safety may have a greater impact on
academic outcomes during early adolescence. Furthermore, the study identified motivation and
perceived support from friends, family, and teachers as important factors related to academic
expectations among both junior and senior high school students as measured by the Future
Expectation Scale for Adolescents (FESA) and the Neighbourhood Youth Inventory (NYI). Students
who reported higher levels of motivation and perceived support from various sources also had higher
academic expectations for the future. This highlights the importance of fostering a supportive and
motivating environment within schools and communities to nurture students' academic aspirations.
Bronfenbrenner's ecological systems theory emphasizes the dynamic interplay between individuals and
their environment, highlighting how various systems, from the immediate microsystem to the broader
macrosystem, influence human development. The findings of the study can be connected to
Bronfenbrenner's framework as follows: The microsystem represents the immediate environments that
directly impact individuals, such as family, school, and peer groups. In this study, factors such as
previous academic performance and social support from friends, family, and teachers are reflective of
the microsystem. The positive associations between academic achievement and expectations with
social support suggest that supportive relationships within the microsystem play a crucial role in
fostering academic success and aspirations among students. The mesosystem refers to the interactions
between different microsystems, such as the relationship between family and school. The study's
findings regarding the associations between academic performance and neighborhood characteristics
reflect the mesosystemic connections between the home environment and the broader community.
Neighborhood characteristics, such as support and safety, can be linked with students' academic
outcomes by shaping their home and school environments. The exosystem encompasses external
environments that indirectly influence individuals, such as societal institutions and policies. The
study's focus on neighborhood characteristics, such as safety and activity, can be viewed through the
lens of the exosystem. Environmental factors at the neighborhood level, influenced by societal norms
and policies, can impact students' academic experiences and outcomes. For example, shifts in
neighborhood dynamics or educational policies may impact students' academic trajectories over time.

In summary, the findings of the study align with Bronfenbrenner's ecological systems theory by
illustrating the multifaceted influences of various systems on adolescent academic achievement and
expectations.

Overall, the findings of this study contribute to our understanding of the complex interplay between
individual, social, and environmental factors in shaping academic achievement and expectations
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during adolescence. The results underscore the importance of considering multiple factors, including
previous academic performance, neighborhood characteristics, and social support, in designing
interventions aimed at promoting academic success and well-being among junior and senior high
school students.

6. Implications

The findings of this study offer important implications for educational policy and practice, particularly
in the design and implementation of interventions aimed at supporting adolescents' academic
achievement and expectations. Based on the results, several targeted actions may be considered:
Strengthen Supportive School Environments

Educators and school leaders should focus on cultivating school environments that enhance
student motivation and social-emotional well-being. Implementing programs that promote strong
teacher-student relationships, encourage peer mentoring, and strengthen collaboration between
families and schools can significantly raise students' academic expectations and performance.

Invest in Neighborhood Development

Public policy should prioritize improving neighborhood conditions by enhancing safety,
expanding youth-centered community activities, and strengthening perceived social support within
local environments. These improvements are particularly important during early adolescence and
require coordinated efforts between the education sector, urban development authorities, and social
services to create neighborhoods that actively support student success.

6.1 Focus on Early Adolescence

Given the study's finding that neighborhood factors have a stronger association with academic
outcomes during junior high school years, it is critical to target interventions during this
developmental stage. Prevention and support programs should begin before students transition to
senior high school, capitalizing on the heightened responsiveness of early adolescents to their
environments.

7. Limitations and Future Directions

Despite the valuable insights provided by this study, several limitations should be acknowledged.
Firstly, the cross-sectional nature of the data limits our ability to infer causality or directionality in the
observed associations. Future longitudinal studies could provide more robust evidence of the causal
relationships between the variables of interest.

Additionally, the reliance on self-reported measures for academic performance, neighborhood
characteristics, and other variables may introduce bias and measurement error. Future research could
incorporate objective measures of academic achievement and neighborhood characteristics to enhance
the validity of the findings.

Furthermore, the study focused exclusively on junior and senior high school students in Greece,
limiting the generalizability of the findings to other contexts and age groups. Future research could
explore similar associations among students from different cultural backgrounds and educational
systems to provide a more comprehensive understanding of the factors influencing academic
achievement and expectations.

In conclusion, the present study offers valuable insights into the factors shaping academic
achievement and expectations among adolescents. By identifying the role of previous academic
performance, neighborhood characteristics, and social support in predicting academic outcomes, this
study provides important implications for educators, policymakers, and practitioners working to
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support students' academic success and well-being.
8. Conclusion

The findings of this study shed light on the complex array of factors influencing academic achievement
and expectations among junior and senior high school students in Greece. Through the examination
of previous academic performance, neighborhood characteristics, and social support, this study
contributes to our understanding of the multifaceted nature of adolescent development and education.
The significant positive association between previous academic performance and present academic
achievement and expectations underscores the importance of early academic success in shaping
students' educational trajectories. Students who perform well academically in one school year are more
likely to continue to excel and have higher aspirations for their future educational endeavors.

Furthermore, the findings highlight the critical role of neighborhood characteristics in shaping
academic outcomes. Neighborhoods characterized by higher levels of support and safety are associated
with better academic performance and higher expectations among students. This emphasizes the need
for interventions aimed at improving neighborhood environments and fostering supportive
communities to enhance students' educational experiences. Moreover, the study underscores the
importance of social support and motivation in shaping academic expectations. Students who perceive
greater support from friends, family, and teachers, and who exhibit higher levels of motivation, are
more likely to have ambitious academic goals for the future. Thus, efforts to cultivate supportive
relationships and motivational climates within schools and communities are crucial for promoting
students' academic aspirations. In conclusion, the findings of this study highlight the intricate
interplay between individual, social, and environmental factors in shaping academic achievement and
expectations among adolescents. By identifying key predictors of academic success, such as previous
performance, neighborhood characteristics, and social support, this study provides valuable insights
for educators, policymakers, and practitioners seeking to promote positive educational outcomes for
junior and senior high school students. Moving forward, future research should continue to explore
the dynamic interactions between these factors and their long-term implications for academic and
socioemotional development.

By addressing the multifaceted needs of students and communities, we can strive to create
environments that support academic excellence and empower students to reach their full potential. In
summary, this study underscores the importance of a holistic approach to education that considers the
diverse influences on student learning and achievement. Through collaborative efforts across sectors,
we can work towards creating environments that foster academic success, resilience, and well-being
among adolescents in Greece.
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